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Preface

In writing this edition of Barron’s SA7, we have aimed to give you the
advantages on the SAT that the students we tutor and teach in classes
have enjoyed for decades. Therefore, we’d like you to think of this study
guide as your personal SAT tutor, because that’s precisely what it is. Like
any good tutor, it will work closely with you, prompting you and giving you
pointers to improve your testing skills. It will help you pinpoint your
trouble spots and show you how to work on them, and it will point out your
strengths as well. After working with your tutor, you should see marked
improvement in your performance.

Your personal tutor will be available to work with you whenever you
like, for as long or short a time as you like. Working with your tutor, you
can go as quickly or as slowly as you like, repeating sections as often as
you need, or skipping over sections you already know well. Your tutor will
give you explanations, not just correct answers, when you make mistakes,
and will be infinitely patient and adaptable.

4 I
ONLINE

This book comes with online access to two additional practice tests and vocabulary flashcards.
You can access all online content here:
http://online.barronsbooks.com/

- /

Here are just a few of the things your tutor offers you:


http://online.barronsbooks.com/

s [t takes you step by step through thousands of reading, writing and
language, and mathematical questions, showing you how to solve
them and how to avoid going wrong.

s [t offers you dozens of clear-cut Testing Tactics and shows you how
to use them to attack every question type you will find on the SAT.

s [t enables you to simulate actual testing conditions, providing you
with a diagnostic test and four practice tests—all with answers fully
explained—each of which follows the format of the SAT.

s If you’re on the move and don’t have your book with you, you can
access two additional practice tests online. These tests provide you
with timed conditions and fully explained answers.

s [t provides a comprehensive review of all the math topics you need to
know to do well on the SAT.

» [t thoroughly prepares you for the Writing and Language sections of
the exam. With step-by-step lessons on English grammar and
informational graphics drills, you will have the tools to approach
these sections with total confidence.

» [t gives you Barron’s Master Word List, your best chance to acquaint
yourself with the whole range of college-level vocabulary you will
face on the SAT.

m It even gives you access to the word list in the form of online
flashcards. Test your vocabulary on your tablet or on your
smartphone, at home or on the go.

No other book offers you as much. Your personal tutor embodies
Barron’s ongoing commitment to provide you with the best possible
coaching for the SAT and every other important test you take. It has
benefited from the dedicated labors of Annie Bernberg and other members
of the editorial staff of Barron’s, all of whom wish you the best as you settle
down with your tutor to work on the SAT.



SAT Format and Test Dates

SAT Format

Total Time: 3 Hours

Section 1: Reading 5 Reading Passages, including 1 paired passage
52 Questions
Time—65 minutes

Section 2: Writing and Language 4 Passages
44 Questions
Time—35 minutes

Section 3: Math, No Calculator 15 Multiple Choice, 5 Grid-in
20 Questions
Time—25 minutes

Section 4: Math, Calculator 30 Multiple Choice, 8 Grid-in
38 Questions
Time—55 minutes

Note that the SAT will no longer offer a January test administration. An
August test date is now available. You can register for the SAT at
sat.collegeboard.org.

SAT Test Dates

2021-2022 School Year* 2022-2023 School Year*
August 28, 2021 August 27, 2022


http://sat.collegeboard.org/

October 2, 2021
November 6, 2021
December 4, 2021
March 12, 2022
May 7, 2022

June 4, 2022

October 1, 2022
November 5, 2022
March 11, 2023
May 6, 2023

June 3, 2023

*As of press time, exam dates for the 2021-2022 and 2022-2023 school years are approximate.
Check collegeboard.org periodically to confirm the anticipated test dates and the registration and late
registration deadlines.


http://collegeboard.org/

Countdown to the SAT

The day before you take the test, don’t do practice tests. Do look
over all the tactics that follow so they will be fresh in your mind.

BEFORE THE TEST

If the test location is unfamiliar to you, drive there before the test day so
that you will know exactly where you’re going on the day you take the test.

Set out your test kit the night before. You will need your admission
ticket, a photo ID (a driver’s license or a non-driver picture ID, a passport,
or a school ID), your calculator, four or five sharpened No. 2 pencils (with
erasers), plus a map or directions showing how to get to the test center.

Get a good night’s sleep so you are well rested and alert.

Wear comfortable clothes. Dress in layers. Bring a sweater in case the
room is cold.

Bring an accurate watch—not one that beeps and not your cell phone—
in case the room has no clock. You’ll want to use the same watch or small
clock that you’ve been using during your practice sessions.

Bring a small snack for quick energy.

Don’t be late. Allow plenty of time for getting to the test site. You want
to be in your seat, relaxed, before the test begins.

Pick your favorite letter from among A, B, C, and D. This is the letter
you will always use when you have to make a quick guess.

TIP

Leave your phone at home. You won’t be able to use it during the test or during breaks. If your
phone makes noise or you are seen using it, your scores could be canceled.



DURING THE TEST

Pace yourself. Don’t work so fast that you start making careless errors. On
the other hand, don’t get bogged down on any one question.

Feel free to skip back and forth between questions within a section.

Play the percentages: always eliminate as many of the answer choices as
possible and then make an educated guess, not a random one.

If you have no idea, quickly guess your favorite letter and move on.

If you are running out of time in a section, use your last 20 seconds to
fill in your favorite letter on every question you didn’t get to.

Watch out for eye-catchers, answer choices that are designed to tempt
you into guessing wrong.

Change answers only if you have a reason for doing so; don’t change
them on a last-minute hunch or whim.

Check your assumptions. Make sure you are answering the question
asked and not the one you thought was going to be asked.

Remember that you are allowed to write anything you want in your test
booklet. Make full use of it.

Do math calculations and draw diagrams.

Underline key words in reading passages.

Cross out answer choices you are sure are wrong.

Circle questions you want to come back to, but first make a guess.

Be careful not to make any stray marks on your answer sheet. The test is
graded by a machine, and a machine cannot always tell the difference
between an accidental mark and an intentionally filled-in answer.

Check frequently to make sure you are answering the questions in the
right spots.

Remember that you don’t have to attempt every question to do well. Just
be sure to fill in answers for every question you don’t attempt.

TIPS FOR THE EVIDENCE-BASED READING
QUESTIONS

Read all the answer choices before you decide which is best.



Think of a context for an unfamiliar word; the context may help you
come up with the word’s meaning.

Break down unfamiliar words into recognizable parts—prefixes,
suffixes, roots.

Consider secondary meanings of words. If none of the answer choices
seems right to you, take another look. A word may have more than one
meaning.

When you have a choice, tackle reading passages with familiar subjects
before passages with unfamiliar ones. First attempt the passages that you
know are easier for you. Leave the sorts of passages that are hard for you
until later.

Make use of the introductions to acquaint yourself with the text.

Read as rapidly as you can with understanding, but do not force yourself.

As you read the opening sentence, try to predict what the passage is
about.

When you tackle the questions, use any line references given to help in
the passage.

Base your answer only on what is written in the passage, not on what
you know from other books or courses.

In answering questions on the paired reading passages, first read one
passage and answer the questions based on it; then read the second passage
and tackle the remaining questions.

On graph analysis questions, ask yourself this: (1) What information is
here? (2) What does it mean? Take time to evaluate the graph labels and
axes. Be mindful that you will often need to integrate information from the
reading passage with information presented in the graph.

The vocabulary in context questions typically involve unusual meanings
of words you know—be sure you read enough of the text in which the word
appears so that you’ll be able to figure exactly how the word is being used
in the passage.

If you notice that a question is immediately followed by a second
question that asks which lines in the passage provide evidence supporting
your answer to the first question, don’t waste time going over the second
question’s answer choices. Instead, as you answer the first question, note
where you found the evidence supporting your answer choice. Mark the




lines with an asterisk, or set them in brackets. Then answer the second
question.

Do not hesitate to come back to questions if you are unsure; a question
that initially seems confusing will often be far easier when you consider it a
second time.

TIPS FOR THE MATHEMATICS QUESTIONS

Whenever you know how to answer a question directly, just do it. The
tactics that are reviewed below should be used only when you need them.

Memorize all the formulas you need to know. Even though some of them
are printed on the first page of each math section, during the test you do not
want to waste any time referring to that reference material.

Be sure to bring a calculator for use on the long math section, but use it
only when you need it. Don’t use it for simple arithmetic that you can easily
do in your head.

Remember that no problem requires lengthy or difficult computations. If
you find yourself doing a lot of arithmetic, stop and reread the question.
You are probably not answering the question asked.

Answer every question you attempt. Even if you can’t solve it, you can
almost always eliminate two or more choices. Often you know that an
answer must be negative, but two or three of the choices are positive, or an
answer must be even, and some of the choices are odd.

Unless a diagram is labeled “Note: Figure not drawn to scale,” it is
perfectly accurate, and you can trust it in making an estimate.

When a diagram has not been provided, draw one, especially on a
geometry problem.

If a diagram has been provided, feel free to label it, and mark it up in any
way, including adding line segments, if necessary.

Answer any question for which you can estimate the answer, even if you
are not sure you are correct.

Don’t panic if you see a strange symbol in a question; it will always be
defined. Getting the correct answer just involves using the information
given in the definition.

When a question involves two equations, the most useful thing to do is to
add them or subtract them. If there are three or more, just add them.



Never make unwarranted assumptions. Do not assume numbers are
positive or integers. If a question refers to two numbers, do not assume that
they have to be different. If you know a figure has four sides, do not assume
that it is a rectangle.

Be sure to work in consistent units. If the width and length of a rectangle
are 8 inches and 2 feet, respectively, either convert the 2 feet to 24 inches or
the 8 inches to two-thirds of a foot before calculating the area or perimeter.

Standard Multiple-Choice Questions

Whenever you answer a question by backsolving, start with choice (C).

When you replace variables with numbers, choose easy-to-use numbers,
whether or not they are realistic.

Choose appropriate numbers. The best number to use in percent
problems 1s 100. In problems involving fractions, the best number to use is
the least common denominator.

When you have no idea how to solve a problem, eliminate all of the
absurd choices before you guess. Remember, you should provide an answer
to each and every question. Guess if you have to. Bubble in an answer to
every question.

Student-Produced Response (Grid-in) Questions

Write your answer in the four spaces at the top of the grid, and carefully
grid in your answer below. No credit is given for a correct answer if it has
been gridded improperly.

Remember that the answer to a grid-in question can never be negative.

You can never grid in a mixed number—you must convert it to an
improper fraction or a decimal.

Never round off your answers. If a fraction can fit in the four spaces of
the grid, enter it. If not, use your calculator to convert it to a decimal (by
dividing) and enter a decimal point followed by the first three decimal
digits.

When gridding a decimal, do not write a zero before the decimal point.

If a question has more than one possible answer, grid in only one of
them.



There is no penalty for wrong answers on grid-in questions, so you
should grid in anything that seems reasonable, rather than omit a question.

TIPS FOR THE EVIDENCE-BASED WRITING
AND LANGUAGE QUESTIONS

This section is all about your essay-editing skills. To edit well, you must
take your time. Fortunately, this section is generally easy to finish. So use
the full amount of time allowed, taking about 9 minutes per passage.

Silently mouth out the wording to pick up on errors. Even though you
may not know the “official” grammar rule, hearing what sounds best can
help you figure out the correct option.

Build your skills and confidence by reviewing the SAT grammar topics
in Chapter 3. Grammar “pet peeves” will not be tested, but grammar rules
will. Be on the lookout for some of the most common issues (punctuation,
wordiness, verb tense, parallelism, subject—verb agreement, misplaced
modifiers, logical comparisons, and diction/proper word usage).

Jumping to an answer without considering enough context will not work
—the incorrect answers will be very tempting. If, however, you are having
trouble determining what concept the question is testing, narrow down the
likely issue by reviewing the answer choices to see what is different among
them. “No Change” has just as much of a chance of being correct as does
any other option.

On graph interpretation questions, use only the evidence in the graph and
the passage. No background knowledge will be required. Carefully review
the graph labels and axes to avoid making careless mistakes.

Many questions go beyond simple grammar to assess broader writing
topics, like paragraph transitions, essay introductions, and argumentative
evidence. As you work through the questions, be ready to shift gears
between focused proofreading and general editing. Sometimes you will
need only a sentence to answer the question, while other times you will
need a paragraph or more. When in doubt, check it out.
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PART ONE
Get Acquainted with the SAT



Introduction: Let’s Look at the SAT

=% WHAT IS THE SAT?

=% WHAT IS SCORE CHOICE?

=3 WHAT IS THE FORMAT OF THE SAT?
=3 THE READING TEST

=3 THE WRITING AND LANGUAGE TEST
= THE MATH TEST

=3 CALCULATOR TIPS

=) WINNING TACTICS FOR THE SAT

WHAT IS THE SAT?

The SAT is a standardized exam that most high school students take before
applying to college. Generally, students take the SAT for the first time as
high school juniors. If they are happy with their scores, they are through. If
they want to try to improve their scores, they can take the test a second or
even a third time.

The SAT covers two areas: English and Math. The English Test consists
of two sections: one is Evidence-Based Reading; the other, Writing and
Language. Each time you take the SAT, you receive several scores and
subscores. On each of the two main areas, English and Math, you receive a
score between 200 and 800. You also receive a composite score, a number
between 400 and 1600, which is the sum of your two area scores.

HOW DO I SIGN UP TO TAKE THE SAT?

Online: Go to www.collegeboard.org
Have available your social security number and/or date of birth.



http://www.collegeboard.org/

Pay with a major credit card.

Note: If you are signing up for Sunday testing, or if you have a visual, hearing, or learning
disability and plan to sign up for the Services for Students with Disabilities Program, you
cannot register online. You must register by mail well in advance.

By mail: Get a copy of the SAT Program Registration Bulletin from your high school guidance
office or from the College Board. (Write to College Board SAT, P.O. Box 6200, Princeton, NJ

08541-6200, or phone the College Board office in Princeton at 866-756-7346.)
Pay by check, money order, fee waiver, or credit card.

WHAT IS SCORE CHOICE?

Score Choice 1s the College Board’s policy that enables students who take
the SAT more than once to choose which scores to send to the colleges to
which they are applying. Each time you take the SAT, you will receive a
score report. When you are a senior and are actually applying to college,
you can decide which of your score reports you want the College Board to
send out.

CAUTION

Most colleges allow you to use Score Choice; some do not. Some want to see all of your
scores. Be sure to check the score-use policy of the colleges to which you hope to apply.

Here’s How Score Choice Works

Suppose you take the SAT in May of your junior year and again in October
of your senior year, and your October scores are higher than your May
scores. Through Score Choice you can send the colleges only your October
scores; not only will the colleges not see your May scores, they won’t even
know that you took the test in May. The importance of the Score Choice
policy is that it can significantly lessen your anxiety anytime you take the
SAT. If you have a bad day when you take the SAT for the first time, and
your scores aren’t as high as you had hoped, relax: you can retake it at a
later date, and if your scores improve, you will never have to report the
lower scores. Even if you do very well the first time you take the SAT, you
can still retake it in an attempt to earn even higher scores. If your scores do



improve, terrific—those are the scores you will report. If your scores
happen to go down, don’t worry—you can send only your original scores to
the colleges and they will never even know that you retook the test.
However, if you get your best Math score on one administration of the test,
say in May, and your best English score on another administration of the
test, say in October, you should submit your scores from both months.
Admissions officers always give you credit for your best English score and
your best Math score. Just because Score Choice is available does not mean
you have to use it. No matter how many times you take the SAT, because of
Score Choice, you can send in only the scores that you want the colleges to
see.

CHECKLIST: WHAT SHOULD I BRING TO THE TEST
CENTER?

[0 admission ticket

[ photo ID (driver’s license, passport, official school photo ID)
[0 calculator (Note: Check the batteries the day before!)

[ 4 or S sharpened No. 2 pencils (with erasers)

[0 wristwatch or small clock (not one that beeps!)

[ map and directions to the test center

[0 sweater

[ adrink and a small snack for quick energy

WHAT IS THE FORMAT OF THE SAT?

The SAT consists of four sections that take a total of exactly 3 hours, not
counting a short break between sections 2 and 3. The English part of the
SAT consists of two sections: a 65-minute Evidence-Based Reading Test
and a 35-minute Writing and Language Test, for a total of 100 minutes.
Note that both sections consist entirely of multiple-choice questions. The
Math part of the SAT also consists of two sections: a 55-minute section on
which you are permitted to use a calculator and a 25-minute section on
which calculators are not permitted, for a total of 80 minutes.

Time 1s needed for you to fill out your bubble sheet and for the proctors
to take attendance, pass out the exam materials, read the instructions,



collect the test materials, and give you a short break in the middle of the
test. So you should expect to be at the exam site for about 4 hours.

THE READING TEST

There are 52 questions on the Reading Test of the SAT.

Below is one typical reading test format for the SAT. You should expect
to see something like the following on your test, although not necessarily in
this exact order:

52-Question Reading Test (65 minutes)

Questions 1-10 U.S./world literature passage

Questions 11-21 social studies passage (with graphic)

Questions 22-31 science paired-passages

Questions 3242 social studies passage (U.S. founding document/global conversation)
Questions 43-52 science passage (with graphic)

Two passages on your test will be accompanied by infographics—one or
two tables, charts, flow maps, graphs, time lines, etc. The graphics will
accompany one of the history/social studies passages and one of the science
passages.

Of the 52 questions on your test, 10 will be vocabulary questions, testing
relevant words and phrases whose meaning depends on the context in which
they appear (2 per passage). An additional 10 will be “command of
evidence” questions in which you have to decide which part of a passage
supports a specific conclusion or backs up the answer choice to a previous
question (2 per passage).

All of the reading questions on the SAT directly test your skill at
comprehending what you read, based on the evidence you find in the
selected passages.

The questions are not necessarily arranged in order of difficulty. Instead,
they generally follow the organization of the passage on which they are



based. Questions about material found early in the passage precede
questions about material found later. Main idea questions are likely to
appear early in the question set. Questions about accompanying information
graphics or questions contrasting passage pairs are likely to appear toward
the end of the set. This information can help you pace yourself during the
test.

Here are examples of some specific types of evidence-based reading
questions you can expect.

Evidence-Based Reading

Evidence-based reading questions ask about a passage’s main idea or
specific details, the author’s attitude about the subject, the author’s logic
and techniques, the implications of the discussion, or the meaning of
specific words.

(The following passage is far shorter than the usual 500-750 word
passages you will find on the test. It is here only to give you a quick idea of
the sorts of questions you will face.)

Directions: Each passage or passage pair below is followed by questions based on its content.
Answer the questions on the basis of what is stated or implied in that passage or passage pair
and in any associated information graphics (tables, graphs, flow charts, time lines, etc.).

Certain qualities common to the sonnet should be noted. Its
definite restrictions make
it a challenge to the artistry of the poet and call for all the technical
skills at the poet’s
command. The more or less set rhyme patterns occurring regularly
within the short

Line  space of fourteen lines afford a pleasant effect on the ear of the
reader and can create

(5) truly musical effects. The rigidity of the form precludes too great

economy or too great
prodigality of words. Emphasis i1s placed on exactness and
perfection of expression. The



brevity of the form favors concentrated expression of ideas or
passion.

1. The author’s primary purpose is to

(A) contrast different types of sonnets.
(B) criticize the limitations of the sonnet.
(C) identify the characteristics of the sonnet.

(D) explain the sonnet’s loss of popularity as a literary form.

The first question asks you to find the author’s main idea. In the opening
sentence, the author says certain qualities of the sonnet should be noted. In
other words, he intends to call attention to certain of its characteristics,
identifying them. The correct answer is choice (C).

You can eliminate the other answers with ease. The author is upbeat
about the sonnet: he doesn’t say that the sonnet has limitations or that it has
become less popular. You can eliminate choices (B) and (D).

Similarly, the author doesn’t mention any different types of sonnets;
therefore, he cannot be contrasting them. You can eliminate choice (A).

2. Asused in line 4, “afford” most nearly means

(A) spare.

(B) exaggerate.
(C) pay for.
(D) provide.

The second question asks you to figure out a word’s meaning from its
context. Substitute each of the answer choices in the original sentence and
see which word or phrase makes the most sense. Some make no sense at all:
the rhyme patterns that the reader hears certainly do not pay for any
pleasant effect. You can definitely eliminate choice (C). What is it exactly
that these rhyme patterns do? The rhyme patterns have a pleasant effect on
the ear of the listener; indeed, they provide (furnish or supply) this effect.
The correct answer is choice (D).



3. The author’s attitude toward the sonnet form can best be described as
one of

(A) amused toleration.

(B) grudging admiration.
(C) strong disapprobation.
(D) scholarly appreciation.

The third question asks you to figure out how the author feels about his
subject. All the author’s comments about the sonnet are positive: he
approves of this poetic form. You can immediately eliminate choice (C),
strong disapprobation or disapproval. You can also eliminate choice (A),
amused toleration or forbearance. The author is not simply putting up with
the sonnet form in a good-humored, somewhat patronizing way; he thinks
well of it.

Choice (B) 1s somewhat harder to eliminate. The author does seem to
admire the sonnet form. However, his admiration is unforced: it is not
grudging or reluctant. You can eliminate choice (B).

The only answer that properly reflects the author’s attitude is choice (D),
scholarly appreciation.

See Chapter 1 for tactics that will help you handle the entire range of
evidence-based reading questions.

THE WRITING AND LANGUAGE TEST

There are 44 questions on the Writing and Language Test of the SAT.

Below is one typical writing and language test format for the SAT. You
should expect to see something similar to this on test day, although likely in
a different order:

44-Question Writing and Language Test (35 minutes)

Questions 1-11 career-related topic

Questions 12-22 humanities




Questions 23-33 social studies

Questions 3444 science

One or two of these will be informative/explanatory texts, one or two of
these will be arguments, and one will be a narrative.

One or two passages on your test will be accompanied by an infographic
—a table, chart, graph, map, or some combination of graphics.

Of the 44 questions on your test, 24 will be about expression of ideas
(improving the quality of the author’s message) and 20 will be about
standard English conventions (grammar, usage, and mechanics). Eight
questions will test your command of evidence (some with the infographics
and some based on the text), and 8 questions will test words in context (e.g.,
determining the correct “fit” given the rhetorical goal). The writing and
language questions are in a random order of difficulty.

Here are examples of particular types of writing and language questions
you will find. (This is only intended to give you a brief sample of some
questions—typical passages have 11 questions accompanying them.)

Directions: The passages below are accompanied by several questions, some of which refer to
an underlined portion in the passage and some of which refer to the passage as a whole. Some
questions ask you to determine how the expression of ideas can be improved. Other questions
ask you to determine the best sentence structure, usage, or punctuation given the context. A
passage or question may have an accompanying graphic that you will need to consider as you
choose the best answer.

Choose the best answer to each question, considering what will optimize the writing quality
and make the writing follow the conventions of standard written English. Some questions have
a “NO CHANGE” option that you can pick if you believe the best choice is to leave the
underlined portion as it is.

Properties of Water

We hear about water every day. More than 70 percent of @ our planets
surface is covered with water. Water is a requirement for terrestrial life.
Water makes up the majority of our bodies. Drink your eight glasses of
water @ during every 24 hour period. But what makes water so special, so
ubiquitous? It’s a rather simple compound: @ 2 hydrogen atoms covalently




bonded to 1 oxygen atom. However, it has several unique chemical
properties that make it rather suitable for life.

1. (A) NO CHANGE
(B) their planets
(C) our planet’s
(D) their planets’

The first question concerns the proper use of possessive words and
apostrophes. In order to be consistent with the use of “we” in the previous
sentence, you should use “our.” You can therefore eliminate choices (B) and
(D) since they use “their.” You can also eliminate choice (A). It fails to
show that the “planet” possesses the “surface” because it lacks an
apostrophe followed by an “s.” That leaves you with choice (C) as the
correct answer. It properly uses “our” to be consistent with the previous
sentence and “planet’s” to demonstrate that the singular planet possesses the
surface.

2. (A) NO CHANGE

(B) each day when you are awake.
(C) throughout the daytime.
(D) daily.

The second question is about wordiness and description. You should
consider which choice gives a clear idea without unnecessary wording.
Choice (D) is correct because “daily” provides the same amount of
information as choices (A), (B), and (C) but does so far more concisely.
Economy in writing is preferable as long as the language is clear and
specific.

3. Which choice provides the most specific and relevant conclusion to the
sentence?

(A) NO CHANGE



(B) Water has many properties that distinguish it from most
substances.

(C) In its frozen form, water is called “ice,” while in its gaseous form,
it is called “steam.”

(D) Itis composed of a unique combination of material.

The third question asks you to choose what will be most specific (precise
and detailed) and relevant (on topic) at this point in the sentence. You can
eliminate choices (B) and (D) because they are far too vague. Choice (B)
gives no clarification of the “properties” that distinguish water, and choice
(D) provides no elaboration on the “unique combination of material” that
water is. Although choice (C) is specific, you can eliminate it because it is
not relevant—it fails to describe what makes water a “simple compound” as
described earlier in the sentence. Choice (A) is correct since it gives both a
specific scientific description and a relevant elaboration on what makes this
compound relatively simple, that is, its structure.

See Chapter 3 for an extensive grammar review and for tactics that will
help you handle the whole range of writing and language questions.

THE MATH TEST

The math part of the SAT has a total of 58 questions divided into two
sections, each of which has its own format.

s The 25-minute section, during which calculators may not be used, has
20 questions: 15 multiple-choice questions and 5 grid-in questions.

s The 55-minute section, during which calculators may be used, has 38
questions: 30 multiple-choice questions and 8 grid-in questions.

Multiple-Choice Questions

On the math part of the SAT, 45 of the 58 questions are multiple-choice
questions. Although you have certainly taken multiple-choice tests before,
the SAT uses a few different types of questions, and you must become
familiar with all of them. By far, the most common type of question is one



in which you are asked to solve a problem. The straightforward way to
answer such a question is to do the necessary work, get the solution, look at
the four choices, and choose the one that corresponds to your answer. In
Chapter 4 other techniques for answering these questions are discussed, but
now let’s look at a few examples.

w Example 1

What is the average (arithmetic mean) of all the even integers
between —5 and 7?

(A) 0
B) £
(©) 1
(D) £

To answer this problem correctly requires only that you know how to find
the average of a set of numbers. Ignore the fact that this 1s a multiple-choice
question. Just solve the problem before you even look at the choices.

» List the even integers whose average you need: —4, -2, 0, 2, 4, 6. (Be
careful not to leave out 0, which is an even integer.)
» Calculate the average by adding the six integers and dividing by 6.

(=4)+(=2)+0+2+4+6 =E:1
b 6

» Having found the average to be 1, look at the four choices, see that 1
is choice (C), and blacken (C) on your answer sheet.

w Example 2

A necklace 1s formed by stringing 133 colored beads on a thin wire in
the following order: red, orange, yellow, green, blue, indigo, violet;
red, orange, yellow, green, blue, indigo, violet. If this pattern
continues, what will be the color of the 101st bead on the string?



(A) orange
(B) yellow
(C) green
(D) blue

Again, you are not helped by the fact that the question, which is less a test
of your arithmetic skills than of your ability to reason, is a multiple-choice
question. You need to determine the color of the 101st bead, and then select
the choice that matches your answer.

The seven colors keep repeating in exactly the same order.

Color: red orange yellow green blue indigo violet
Bead
number: 1 2 3 4 5 6 7
8 9 10 11 12 13 14 etc.

The violet beads are in positions 7, 14, 21, ..., 70, ..., that is, the

multiples of 7.

= If 101 were a multiple of 7, the 101st bead would be violet.

= But when 101 is divided by 7, the quotient is 14 and the remainder is
3.

= Since 14 x 7 = 98, the 98th bead completes the 14th cycle, and hence
is violet.

s The 99th bead starts the next cycle; it is red. The 100th bead is
orange, and the 101st bead is yellow.

= The answer is (B).

NOTE

Did you notice that the solution didn’t use the fact that the necklace consisted of 133 beads?
This is unusual; occasionally, but not often, a problem contains information you don’t need.

In contrast to Examples 1 and 2, some questions require you to look at all
four choices in order to find the answer. Consider Example 3.



w Example 3

If a and b are both odd integers, which of the following could be an
odd integer?

(A) a+b
(B) a° + b’
(C) (a+1)b-1)

a+]
(D -1

The words which of the following alert you to the fact that you will have to
examine each of the four choices to determine which one satisfies the stated
condition, in this case that the quantity could be odd. Check each choice.

The sum of two odd integers is always even. Eliminate choice (A).
The square of an odd integer is odd; so a® and b? are each odd, and
their sum is even. Eliminate choice (B).

The product of two even integers is even. Eliminate choice (C).
Having eliminated choices (A), (B), and (C), you know that the
answer must be choice (D). Check to be sure: - j]' need not even be an
integer (e.g., if a=1 and b = 5), but it could be. For example, if a = 3
and b =5, then

a+l  3+1 —i—l
b-1  5-1 4

which is an odd integer. The answer is (D).

Another kind of multiple-choice question that appears on the SAT is the
Roman numeral-type question. These questions actually consist of three
statements labeled I, II, and III. The four answer choices give various
possibilities for which statement or statements are true. Here is a typical
example.

w Example 4




If x is negative, which of the following must be true?

Ix3<x2

Il x+ i <0

X
111 .

FX=

(A) Ionly

(B) II only

(C) TI'and II only
(D) IT and III only

s To answer this question, examine each statement independently to
determine if it is true or false.

I. If x is negative, then x> is negative and so must be less than x?,
which is positive. (I is true.)
II. If x 1s negative, so is %, and the sum of two negative numbers is
negative. (Il is true.)

III. The square root of a number is never negative, and so /2 could not
possibly equal x. (III is false.)

s Only I and II are true. The answer is (C).

4 )
NOTE

You should always attempt a Roman numeral-type question. Even if you can’t solve the
problem completely, there should be at least one of the three Roman numeral statements that
you know to be true or false. On the basis of that information, you should be able to eliminate
at least one or two of the answer choices. For instance, in Example 4, if all you know for sure is
that statement I is true, you can eliminate choices (B) and (D). Similarly, if all you know is that
statement 11 is false, you can eliminate choice (D). Then, you simply guess among the
remaining choices.

- /
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Grid-in Questions

On the math part of the SAT, 13 of the 58 questions are what the College
Board calls student-produced response questions. Since the answers to these
questions are entered on a special grid, they are usually referred to as grid-
in questions. Except for the method of entering your answer, this type of
question is probably the one with which you are most familiar. In your math
class, most of your homework problems and test questions require you to
determine an answer and write it down, and this is what you will do on the
grid-in problems. The only difference is that, once you have figured out an
answer, it must be recorded on a special grid, such as the one shown at the
right, so that it can be read by a computer. Here is a typical grid-in question.

w Example 5

At the diner, John ordered a sandwich for $3.95 and a soda for 85¢. A
sales tax of 5% was added to his bill, and he left the waitress a $1 tip.
What was the total cost, in dollars, of John’s lunch?

s Calculate the cost of the food: $3.95 + $0.85 = $4.80
s Calculate the tax (5% of $4.80): .05 x $4.80 = $0.24

s Add the cost of the food, tax, and tip: $4.80 + $0.24 + $1.00 =
$6.04
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To enter this answer, you write 6.04 (without the dollar sign) in the four
spaces at the top of the grid, and blacken the appropriate circle under each
space. In the first column, under the 6, you blacken the circle marked 6; in
the second column, under the decimal point, you blacken the circle with the
decimal point; in the third column, under the 0, you blacken the circle
marked 0; and, finally, in the fourth column, under the 4, you blacken the
circle marked 4.

Always read each grid-in question very carefully. Example 5 might have
asked for the total cost of John’s lunch in cents. In that case, the correct
answer would have been 604, which would be gridded in, without a decimal
point, using only three of the four columns (see bottom grid).
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Note that the only symbols that appear in the grid are the digits from 0 to
9, a decimal point, and a fraction bar (/). The grid does not have a minus
sign, so answers to grid-in problems can never be negative. In Introduction
to the Math Sections, in Part Five, you will learn some important tactics for
answering grid-in questions and will be able to practice filling in grids. You
will also learn the special rules concerning the proper way to grid in
fractions, mixed numbers, and decimals that won’t fit in the grid’s four
columns. When you take the diagnostic test, just enter your answers to the
grid-in questions exactly as was done in Example 5.

4 )
NOTE

Any multiple-choice question whose answer is a positive number less than 10,000 could be a
grid-in question. If Example 1 had been a grid-in question, you would have solved it in exactly
the same way: you would have determined that the average of the six numbers is 1; but then,
instead of looking for 1 among the four choices, you would have entered the number 1 on a
grid. The mathematics is no harder on grid-in questions than on multiple-choice questions.
However, if you don’t know how to solve a problem correctly, it is harder to guess at the right
answer, since there are no choices to eliminate.

\_
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CALCULATOR TIPS



= You must bring a calculator to the test. Some, but not all, of the
questions in the 55-minute section cannot be solved without
using one.

» You should use a scientific calculator. A graphing calculator is
acceptable but offers no real advantage.

s Don t buy a new calculator the night before the SAT. If you need
one, buy one now and become familiar with it. Do all the practice
exams in this book with the calculator you plan to take to the test
—probably the same calculator you use in school.

» Use your calculator when you need to; ignore it when you don’t.
Most students use calculators more than they should. You can
solve many problems without doing any calculations—mental,
written, or calculator-assisted.

m The College Board’s position is that a “calculator is a tool” and
that knowing when to use one and when not to use one is an
important skill. Therefore, they intentionally include some
questions in the calculator section on which it is better not to use
your calculator.

» Throughout this book, the icon % @ "\ will be placed next to a

problem where the use of a calculator 1s reasonable or
recommended. As you will see, this judgment is subjective.
Sometimes a question can be answered in a few seconds, with no
calculations whatsoever, if you see the best approach. In that
case, the use of a calculator is not recommended. If you don’t see
the easy way, however, and have to do some arithmetic, you may
prefer to use a calculator.

s No SAT problem ever requires a lot of tedious calculation.
However, if you don’t see how to avoid calculating, just do it—
don t spend a lot of time looking for a shortcut that will save you
a little time!

- — )

WINNING TACTICS FOR THE SAT

You now know the basic framework of the SAT. It’s time for the big
question: How can you become a winner on the SAT?



s First, you have to decide just what winning is for you. For one
student, winning means breaking 1000; for another, only a total score
of 1400 will do. Therefore, the first thing you have to do is set your
goal.

s Second, you must learn to pace yourself during the test. You need to
know how many questions you are going to attempt to answer.

» Third, you need to understand the rewards of guessing—how random
guesses can improve your score and how educated guesses can boost
your scores dramatically. Educated guessing is a key strategy in
helping you to reach your goal.

Here are your winning tactics for the SAT.

Set your goal.

Before you begin studying for the SAT, you should set a realistic goal for
yourself. Here’s what to do.

1. Establish your baseline score. You need to know your math, reading,
and writing scores on one actual PSAT or SAT to use as your starting
point.

» If you have already taken an SAT, use your actual scores from that
test.

» [f you have already taken the PSAT but have not yet taken the
SAT, use your most recent actual PSAT scores.

» If you have not yet taken an actual PSAT or SAT, do the following:

[0 Print out a practice test from the College Board’s website.
OR

O Get a copy of the College Board’s SAT preparation booklet
from your school guidance office, which will have a practice
test in it.



0 Find a quiet place where you can work for 3 hours without
interruptions.

[0 Take the SAT under true exam conditions:

Time yourself on each section.

Take no more than a 2-minute break between sections 1 and 2
and between sections 3 and 4.

Take a 10-minute break between sections 2 and 3.

0 Follow the instructions to grade the test and convert your total
raw scores on each part to a scaled score.

0 Use these scores as your baseline.

2. Look up the average SAT scores for the most recent freshman class at
each of the colleges to which you’re thinking of applying. This
information can be found online on the colleges’ websites or in a
college guide, such as Barron’s Profiles of American Colleges. You
want to beat that average, if you can.

3. Now set your goals. Challenge yourself, but be realistic. If you
earned 470 on the English portion of the PSAT, for example, you
might like to get 700 on the SAT, but that’s unrealistic. On the other
hand, don’t wimp out. Aim for 550, not 500.

General Guidelines for Setting Your Initial Goals on the English and
Math Parts of the SAT

Goal Goal

Current Score (change in score) Current Score (change in score)
Less than 400 +100 550-590 +60
400-440 +90 600-640 +50
450-490 +80 650-690 +40
500-540 +70 700 or more +30

Know how many questions you should

attempt.



Why is it so important to set a goal? Why not just try to get the highest
score you can by correctly answering as many questions as possible? The
answer 1s that your goal tells you how many questions you should attempt.
The most common tactical error that students make is trying to answer too
many questions. Therefore, surprising as it may be, the following statement
is true for almost all students:

THE BEST WAY TO INCREASE YOUR SCORE ON THE SAT IS TO
ATTEMPT FEWER QUESTIONS.

Why 1s slowing down and attempting fewer questions the best way to
increase your score on the SAT? To understand that, you first need to know
how the SAT is scored. There are two types of scores associated with the
SAT: raw scores and scaled scores. First, raw scores are calculated. Each
raw score 1s then converted to a scaled score between 200 and 800. On the
SAT, every question is worth exactly the same amount: 1 raw score point.
You get no more credit for a correct answer to the hardest math question
than you do for the easiest. For each question that you answer correctly, you
receive 1 raw score point.

# of correct answers = Raw Score

So let’s see how this strategy of slowing down works in your favor.

Suppose you rush through the two Math sections, answering all 58
questions in the time allotted, and you get 39 right and 19 wrong. Then your
raw score would be 39 (one point for each correct answer) and your scaled
score would be about 600. That’s actually not so bad for answering only
two-thirds of the questions correctly. Now suppose that you slow down and
use all your time to work on just 50 questions. And suppose that as a result
of slowing down, being more careful, and avoiding most careless errors,
you answer 42 of the 50 questions correctly and miss only 8. So far your
raw score is 42. Of course, when you have 10 or 15 seconds left, you should
quickly guess at the 8 questions you didn’t have time for. On average, you
would get 2 right and 6 wrong. So you would have 2 more raw score points,
for a total of 44. Now your scaled score is about 650. WOW! You just



earned an extra 50 points by attempting fewer questions and making fewer
careless mistakes. So it is worth repeating: For most students:

THE BEST WAY TO INCREASE YOUR SCORE ON THE SAT IS TO
ATTEMPT FEWER QUESTIONS.

Many students prefer to think about the statement above paraphrased as
follows:

THE BIGGEST MISTAKE MOST STUDENTS MAKE ON THE SAT IS
TRYING TO ANSWER TOO MANY QUESTIONS.

Know how to pace yourself.

On every section, work slowly but steadily. Always keep moving. Never get
bogged down on any one question. If you get stuck, guess and move on.

Know when and how to guess.

The rule is this: if you have worked on a problem, you should be able to
eliminate at least one of the choices. This is what is called an educated
guess. You are not guessing wildly, marking answers at random. You are
working on the problem, ruling out answers that make no sense. The more
choices you can rule out, the better your chance is of picking the right
answer and earning one more point.

You should almost always be able to rule out some answer choices. Most
math questions contain at least one or two answer choices that are absurd
(for example, negative choices when you know the answer must be
positive). In the critical reading section, once you have read a passage, you
can always eliminate some of the answer choices. Cross out any choices
that you know are incorrect, and go for that educated guess.

Of course, if you truly have no idea, make a wild guess. Whenever you
are about to run out of time, quickly guess at all of the remaining questions.



Keep careful track of your time.

Bring a watch. Even if there is a clock in the room, it is better for you to
have a watch on your desk. Before you start each section, set your watch to
12:00. It 1s easier to know that a section will be over when your watch reads
12:25 than to have a section start at 9:37 and have to remember that it will
be over at 10:02. Your job will be even easier if you have a digital
stopwatch that you start at the beginning of each section; either let it count
down to zero, or start it at zero and know that your time will be up after the
allotted number of minutes.

Don’t read the directions or look at the

sample questions.

For each section of the SAT, the directions given in this book are identical
to the directions you will see on your actual exam. Learn them now. Do not
waste even a few seconds of your valuable test time reading them.

Remember, each question, easy or hard, is

worth just 1 point.

Concentrate on questions that don’t take you tons of time to answer. If
interpreting graphs is easy for you but algebra is hard, do the data questions
first.

Feel free to skip back and forth between

questions within a section or group.

Remember that you’re in charge. You don’t have to answer everything in
order. You can temporarily skip a question that’s taking you too long and



come back to it if you have time. But first make a guess and bubble it in. If
you have time to come back, you can always change your answer.

In the Reading Test, read each choice before

choosing your answer.

In comparison to math questions, which always have exactly one correct
answer, reading questions are more subjective. You are looking for the best
choice. Even if (A) or (B) looks good, check out the others; (C) or (D) may
be better.

Make sure that you answer the question
asked.

Sometimes a math question requires you to solve an equation, but instead of
asking for the value of x, the question asks for the value of x> or x — 5.
Similarly, sometimes a critical reading question requires you to determine
what function a particular paragraph serves in the passage AS A WHOLE;
still another may ask you to select an answer based on information from
BOTH the passage AND its accompanying graph. To avoid answering the
wrong question, circle or underline what you have been asked for.

Base your answers only on the information

provided—never on what you think you
already know.

On passage-based reading questions, base your answers only on the
material in the passage, not on what you think you know about the subject
matter. On data interpretation questions, base your answers only on the
information given in the chart or table.



Remember that you are allowed to write

anything you want in your test booklet.

Circle questions you skip, and put big question marks next to questions you
answer but are unsure about. If you have time left at the end, you want to be
able to locate those questions quickly to go over them. In reading passages,
underline or put a mark in the margin next to any important point. On math
questions, mark up diagrams, adding lines when necessary. And, of course,
use all the space provided to solve the problem. In every section, math,
reading, and writing and language, cross out every choice that you know is
wrong. In short, write anything that will help you, using whatever symbols
you like. But remember: the only thing that counts is what you enter on
your answer sheet. No one but you will ever see anything that you write in
your booklet.

Be careful not to make any stray pencil

marks on your answer sheet.

The SAT 1is scored by a computer that cannot distinguish between an
accidental mark and a filled-in answer. If the computer registers two
answers where there should be only one, it will mark that question wrong.

Don’t change answers capriciously.

If you have time to return to a question and realize that you made a mistake,
by all means correct it, making sure you completely erase the first mark you
made. However, don’t change answers on a last-minute hunch or whim, or
for fear you have chosen too many A’s and not enough B’s. In such cases,
more often than not, students change right answers to wrong ones.

Use your calculator only when you need to.



Many students actually waste time using their calculators on questions that
do not require them. Use your calculator whenever you feel it will help, but
don’t overuse it. Remember, just because the longer math section is labeled
“calculator” does not mean you need to use your calculator for each
question.

When you use your calculator, don’t go too
quickly.

Your calculator leaves no trail. If you accidentally hit the wrong button and
get a wrong answer, you have no way to look at your work and find your
mistake. You just have to do it all over.

Remember that you don’t have to attempt

every question to do well.

You have learned about setting goals and pacing. You know you don’t have
to attempt all the questions to do well. It is possible to work on only half of
the questions and still be in the top half of all students taking the test. Of
course, you should fill in an answer for every question. After you set your
final goal, pace yourself to reach it.

Don’t be nervous: if your scores aren’t as

high as you would like, you can always
take the SAT again.

Relax. The biggest reason that some students do worse on the actual SAT
than they did on their practice tests is that they are nervous. You can’t do
your best if your hands are shaking and you’re worried that your whole
future is riding on this one test. First of all, your SAT scores are only one of
many factors that influence the admissions process, and many students are
accepted at their first-choice colleges even if their SAT scores are lower



than they had expected. But more important, because of Score Choice, you
can always retake the SAT if you don’t do well enough the first or second
time. So, give yourself the best chance for success: prepare conscientiously
and then stay calm while actually taking the test.

TIP

The SAT now offers an August test date, so you have the chance to take the test before your
senior year gets going.



PART TWO
Pinpoint Your Trouble Spots



A Diagnostic Test

=) DIAGNOSTIC TEST
=) ANSWER KEY

=) SCORE ANALYSIS

=) ANSWERS EXPLAINED

You are about to take a diagnostic test, which has the identical format of a
real SAT. Not counting short breaks between the sections—a minute or two
between Sections 1 and 2 and between Sections 3 and 4, and perhaps ten minutes
between Sections 2 and 3—this test takes exactly three hours. After completing
the four sections, take as long a break as you like.

The diagnostic test is a multipurpose tool.

» First, it will help you identify your problem areas and skills. Take the test
and evaluate your results. You will discover your strengths and weaknesses,
and you will know what to study.

s Second, this test will help you design a study plan that’s right for you. Use
the information you get from your result to tailor a study plan to fit your
particular needs. If you need extra time on a certain topic, build time in.
You are in charge of your study program—make it work for you.

» Third, there is nothing like working your way through actual SAT-type
questions for 3 hours to teach you how much stamina you need and how
much speed.

» Finally, this test is your chance to learn how to profit from your mistakes.
Read the answer explanation for every question, even those you answered
correctly. You’ll be amazed to see how much you’ll learn.

Taking this diagnostic test is the first step in your SAT preparation. Take it
seriously.



1

READING TEST

65 MINUTES, 52 QUESTIONS

Turn to Section 1 of your answer sheet to answer the questions in this section.

Directions: Following each of the passages (or pairs of passages) below are questions about the
passage (or passages). Read each passage carefully. Then, select the best answer for each question
based on what is stated in the passage (or passages) and in any graphics that may accompany the
passage.

Questions 1-11 are based on the following passage.

The following passage is taken from Barchester Towers, Anthony Trollope's novel
set in the fictional cathedral town of Barchester, to which the family of Dr.
Stanhope, a clergyman newly assigned to the cathedral, has just moved.

The great family characteristic of the

Stanhopes might probably be said to be
heartlessness, but this want of feeling was,

Line  in most of them, accompanied by so great

(5) an amount of good nature as to make itself

but little noticeable to the world. They were
so prone to oblige their neighbors that their
neighbors failed to perceive how indifferent
to them was the happiness and well-being

(10)  of those around them. The Stanhopes would
visit you in your sickness (provided it were
not contagious), would bring you oranges,
French novels, and the last new bit of scandal,
and then hear of your death or your recovery

(15) with an equally indifferent composure. Their
conduct to each other was the same as to the
world; they bore and forbore; and there was
sometimes, as will be seen, much necessity for



(20)

(25)

(30)

(35)

(40)

(43)

(50)

(35)

forbearing; but their love among themselves
rarely reached above this. It is astonishing

how much each of the family was able to do,

and how much each did, to prevent the well-being
of the other four.

(The elder daughter) Charlotte Stanhope
was at this time about thirty-five years old;
and, whatever may have been her faults,
she had none of those that belong to old
young ladies. She neither dressed young, nor
talked young, nor indeed looked young. She
appeared to be perfectly content with her
time of life, and in no way affected the graces
of youth. She was a fine young woman; and
had she been a man, would have been a fine
young man. All that was done in the house,
and was not done by servants, was done by
her. She gave the orders, paid the bills, hired
and dismissed the domestics, made the tea,
carved the meat, and managed everything
in the Stanhope household. She, and she
alone, could ever induce her father to look
into the state of his worldly concerns. She,
and she alone, could in any degree control
the absurdities of her sister. She, and she alone,
prevented the whole family from falling into
utter disrepute and beggary. It was by her
advice that they now found themselves very
unpleasantly situated in Barchester.

So far, the character of Charlotte Stanhope
is not unprepossessing. But it remains to be
said, that the influence that she had in her
family, though it had been used to a certain
extent for their worldly well-being, had not
been used to their real benefit, as it might
have been. She had aided her father in
his indifference to his professional duties,
counseling him that his livings were as much



his individual property as the estates of his
elder brother were the property of that worthy
peer. She had for years past stifled every

(60) little rising wish for a return to England that
the reverend doctor had from time to time
expressed. She had encouraged her mother
in her idleness in order that she herself might
be mistress and manager of the Stanhope

(65) household. She had encouraged and fostered
the follies of her sister, though she was always
willing, and often able, to protect her from
their probable result. She had done her best,
and had thoroughly succeeded in spoiling

(70)  her brother, and turning him loose upon the
world an idle man without a profession, and
without a shilling that he could call his own.

Miss Stanhope was a clever woman, able to

talk on most subjects, and quite indifferent as

(75)  to what the subject was. She prided herself on
her freedom from English prejudice, and she
might have added, from feminine delicacy. On
religion she was a pure freethinker, and with
much want of true affection, delighted to

(80)  throw out her own views before the troubled
mind of her father. To have shaken what
remained of his Church of England faith would
have gratified her much; but the idea of his
abandoning his preferment in the church had

(85) never once presented itself to her mind. How
could he indeed, when he had no income
from any other source?

1. The main purpose of the passage is tovb;cj

(A) explain the reasons behind a family’s return to England.
(B) describe a main character’s moral and intellectual temperament.
(C) analyze family dynamics in an aristocratic society.

(D) draw a contrast between a virtuous daughter and her disreputable family.



. As used in line 3, “want” most nearly means

(A) hardship.
(B) desire.
(C) lack.

(D) necessity.

. In lines 10—-15 (“The Stanhopes would visit ... indifferent composure”), what
is the most likely reason the author inserts the parenthetic comment
“(provided it were not contagious)”?

(A) To demonstrate the extreme fear of infectious disease in the period

(B) To emphasize how little the Stanhopes actually cared for their sick
neighbors

(C) To commend the Stanhopes for their prudence in avoiding contagion

(D) To offer an excuse for the Stanhopes’ failure to visit their friends

. According to the opening paragraph, the Stanhopes’ behavior to members of
their family
(A) reflected a real concern for the well-being of their close relatives.

(B) was markedly more loving than their behavior to those outside the
family.

(C) showed the same lack of affection that typified their conduct to their
neighbors.

(D) included visiting them with books and gifts of fresh fruit when they fell
ill.

. Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 1-6 (“The great ... world”™)

(B) Lines 610 (“They ... them”)

(C) Lines 10—-15 (“The Stanhopes ... composure”)

(D) Lines 15-20 (“Their conduct ... this”)

. The tone of the passage is best described as



10.

(A) self-righteous and moralistic.
(B) satirical and candid.
(C) sympathetic and sentimental.

(D) indifferent and unfeeling.

. On the basis of the passage, which of the following statements about Dr.

Stanhope can most reasonably be made?

(A) He is even more indolent than his wife.

(B) He resents having surrendered his authority to his daughter.
(C) He feels remorse for his professional misconduct.

(D) He has little left of his initial religious belief.

. Which choice provides the best evidence for the answer to the previous

question?

(A) Lines 3941 (“She ... concerns”)

(B) Lines 54-59 (“She had ... peer”)

(C) Lines 59-62 (“She had ... expressed”)
(D) Lines 77-85 (“On ... mind”)

The narrator indicates that the effect of Charlotte’s influence on her brother’s
upbringing was his becoming

(A) foolish.

(B) lazy.

(C) dejected.

(D) irreverent.
As used in line 78, “pure” most nearly means

(A) uncontaminated.
(B) wholesome.

(C) virtuous.

(D) absolute.



11. The passage suggests that Charlotte is not noted for which of the following
characteristics?

(A) An inappropriate flirtatiousness
(B) A lack of reverence
(C) A materialistic nature

(D) A managing disposition

Questions 1221 are based on the following passage.

This passage is taken from Alexandra Witze's “3-D scans reveal secrets of extinct
creatures,” Science News, October 4, 2014.

[By Alexandra Witze, September 19, 2014]

Paleontologists have been trying to
build 3-D visualizations of fossils since the
early 20th century, when William Sollas
Line  of the University of Oxford perfected a
(5) technique for grinding through a fossil
sequentially. Sollas would grind away for
a fraction of a millimeter, then stop and
photograph the exposed fossil in exquisite
detail. By repeating this process time and
(10)  again—sometimes through hundreds of
layers—Sollas eventually built a slice-by-slice
encyclopedia of a given fossil, which he could
then reconstruct as a 3-D wax model.
But his method destroyed the fossil
(15) and took a lot of time. By the 1980s,
paleontologists had taken to zapping fossils
in machines such as CT scanners, which
send X-rays through an object to build up a
three-dimensional picture of what’s hidden
(20) inside. In recent years, that technology has
improved enough for scientists to extract
tantalizing information about fossils.
In most cases, an ordinary CT scanner will



do. Researchers typically take a rock to their
(25) local hospital or university CT laboratory and
adjust the settings until the X-rays penetrate
at just the right energies to reveal the form
encased in the rock. In more complicated
cases, such as when the fossil and the rock
(30)  surrounding it look stubbornly similar, the
scientists might take the rock to a more
sophisticated machine.
Virtual dissection
Paleontologist John Cunningham, also
(35)  at the University of Bristol, regularly packs
up his most precious fossils and flies with
them to the Swiss Light Source in Villigen,
Switzerland. That machine is a synchrotron,
which accelerates electrons to nearly the
(40)  speed of light. The accelerated electrons
emit radiation including X-rays, which are
usually used to explore questions in physics,
materials science and chemistry. Unlike
CT scanners, which use X-rays over a range
(45) of wavelengths, synchrotrons can produce
X-rays of a single wavelength. That level of
control allows scientists to manipulate the
scan far more precisely and coax out detail
from even the most stubborn structures
(50) hidden within rock.

Cunningham has used the Swiss
synchrotron to explore some of
paleontology’s most controversial fossils:
millimeter-sized blobs in 570-million-year-

(55) old rocks from the Doushantuo formation
in southern China. Some scientists think
the blobs represent embryos of some of the
oldest known animals in the fossil record,
which if true would be an astonishing

(60)  witness to the earliest evolution of animals.
But nobody could see past the surface.



(65)

(70)

(75)

(80)

(85)

(90)

95)

Using the super-sharp insight of the
synchrotron X-rays, Cunningham’s team
virtually dissected the blobs, revealing
structures within. Those structures, some
as small as a thousandth of a millimeter
across, may be the nuclei of ancient cells. If
so, they show that the fossil creatures had
been developing differently than would be
expected from early animals, and probably
belong instead to a group known as protists.

The work, reported in 2011 in Science,
underscored the power of synchrotron
imaging for studying complicated fossils.
Cunningham 1s now looking at slightly
younger fossils, embryos from about 542
million years ago—just after a diversity of
animals spilled forth in the evolutionary
burst known as the Cambrian explosion.

The synchrotron images reveal details about
how the embryos developed: One of them
“might look like a worm curled up and about
to hatch, or something with spines around

its mouth,” Cunningham says. By piecing
together different fossils that represent the
various stages as these embryos developed,
he and his colleagues are building a more
complete picture of how early animals might
have been related to one another.

Sometimes the scans show more than
just never-before-seen details: They
help paleontologists reconstruct major
evolutionary changes from the past. Such
insights wouldn’t have been possible without
the exceptional detail coming from computer
scans. The discoveries are more than just
pretty pictures—they divulge fundamental
differences between ancient and modern life,
allowing biologists to better understand how



(100) organisms evolved.
As scanning technologies and computer
software get more sophisticated, 3-D
reconstructions will probably gain in
popularity among paleontologists. Some are
(105) already copying fossils using 3-D printers
so that they can touch specimens they once
only dreamed of handling.

Slicing and Dicing
Unlike older forms of analysis, which destroy the fossil and can take weeks to do, nondestructive, high-
resolution scanning has become a go-to method for paleontologists interested in revealing hidden anatomies
of ancient organisms.

Technique Data Collected Destructive? Resolution Scan Time
Optical images of Days to
Serial grinding P 9 Yes 10 um y
exposed surfaces weeks
X-ray attenuation Minutes to
Micro-CT . v No Tum
images hours
Synchrotron-based X-ray attenuation
- . <y uatl No 200 nm Minutes
tomography images
Distribution of light Minutes to
MRI = No 10 pm
elements days
Minutes to
Laser scanning Surface images No 50 um p—

pm is the symbol for micron or micrometer, a unit of length equaling 1 x 1076 of a meter.
nm is the symbol for nanometer, a unit of length one thousandth the size of a micrometer.

12. The purpose of sequential or serial grinding was to enable paleontologists to

(A) dispose of redundant fossil specimens.
(B) analyze the interior of fossil specimens.
(C) create an encyclopedia of evolutionary theory.

(D) avoid exposure to X-ray technology.

13. Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 9—-13 (“By repeating ... model”)
(B) Lines 1415 (“But ... time”)
(C) Lines 15-20 (“By the 1980s ... inside”)



14.

15.

16.

17.

18.

(D) Lines 20-22 (“In recent ... fossils™)
As used in line 30, “stubbornly” most nearly means

(A) pigheadedly.
(B) persistently.
(C) willfully.
(D) perversely.

The author indicates that, in comparison to serial grinding, modern methods
of fossil analysis have tended to be

(A) less efficient and more expensive.
(B) more detailed and less damaging.
(C) less time-consuming and less reliable.

(D) longer in duration and more destructive.
As used in line 48, “coax out” most nearly means

(A) extract.
(B) persuade.
(C) flatter.
(D) plead.

In making the assertion that “The discoveries are more than just pretty
pictures,” the author is attempting to

(A) propose a hypothesis.
(B) explain a paradox.
(C) emphasize a point.

(D) rephrase a question.

The table lacks information necessary to answer which of the following
questions?

(A) Which form of analysis would be most damaging to a fossil being
studied?

(B) Of the forms of analysis listed, which is the least expensive to employ?



19.

20.

21.

(C) Which form of analysis offers the finest level of resolution?

(D) Of the forms of analysis listed, which technique is most likely the
oldest?

Based on the table, which method of high-resolution scanning would be most
appropriate for use by a paleontologist in need of speedy results?

(A) Micro-CT
(B) Synchrotron-based tomography
(C) Magnetic resonance imaging (MRI)

(D) Laser scanning

The results of Cunningham’s study of rocks from the Doushantuo formation
in China can best be described as

(A) anomalous.
(B) definitive.
(C) unsatisfactory.
(D) tentative.

Which sentence provides the best evidence for the answer to the previous
question?

(A) Lines 34-38 (“Paleontologist ... Switzerland”)

(B) Lines 51-56 (““Cunningham ... China”)

(C) Lines 65-67 (“Those ... cells”)

(D) Lines 7579 (“Cunningham ... explosion™)

Questions 2232 are based on the following passage.

In this excerpt from his autobiographical Narrative of the Life of an American
Slave, the abolitionist Frederick Douglass tells how he, as a young child, learned
the value of learning to read and write.

Mr. and Mrs. Auld were both at home,
and met me at the door with their little son
Thomas, to take care of whom I had been

Line  given. And here I saw what I had never seen



(3)

(10)

(15)

(20)

(25)

(30)

(35)

(40)

before; it was a white face beaming with the
most kindly emotions; it was the face of my
new mistress, Sophia Auld. I wish I could
describe the rapture that flashed through my
soul as I beheld it. It was a new and strange
sight to me, brightening up my pathway with
happiness. Little Thomas was told, there was
his Freddy, and I was told to take care of little
Thomas; and thus I entered upon the duties
of my new home with the most cheering
prospect ahead.

My new mistress proved to be all she
appeared when I first met her at the door—a
woman of the kindest heart and feelings.

She had never had a slave under her control
previously to myself, and prior to her
marriage she had been dependent upon

her own industry for a living. She was by
trade a weaver; and by constant application
to her business, she had been in a good
degree preserved from the blighting and
dehumanizing effects of slavery. I was utterly
astonished at her goodness.

I scarcely knew how to behave towards
her. My early instruction was all out of place.
The crouching servility, usually so acceptable
a quality in a slave, did not answer when
manifested toward her. Her favor was not
gained by it; she seemed to be disturbed
by it. She did not deem it impudent or
unmannerly for a slave to look her in the
face. The meanest slave was put fully at ease
in her presence, and none left without feeling
better for having seen her. But alas! this kind
heart had but a short time to remain such.
The fatal poison of irresponsible power was
already in her hands, and soon commenced
its infernal work.



Very soon after [ went to live with Mr. and
Mrs. Auld, she very kindly commenced to
(45)  teach me the A, B, C. After I had learned this,
she assisted me in learning to spell words
of three or four letters. Just at this point of
my progress, Mr. Auld found out what was
going on, and at once forbade Mrs. Auld to
(50) instruct me further, telling her that it was
unlawful, as well as unsafe, to teach a slave
to read. Further, he said, “If you give a slave
an inch, he will take an ell. A slave should
know nothing but to obey his master—to
(55) do as he is told to do. Learning would spoil
the best slave in the world. Now,” said he,
“if you teach that boy (speaking of myself)
how to read, there would be no keeping
him. It would forever unfit him to be a slave.
(60) He would at once become unmanageable,
and of no value to his master. As to him,
it could do him no good, but a great deal
of harm. It would make him discontented
and unhappy.” These words sank deep into
(65) my heart, stirred up sentiments within that
lay slumbering, and called into existence
an entirely new train of thought. I now
understood what had been to me a most
perplexing difficulty—to wit, the white man’s
(70)  power to enslave the black man. From that
moment [ understood the pathway from
slavery to freedom. Though conscious of
the difficulty of learning without a teacher, I
set out with high hope, and a fixed purpose,
(75) at whatever cost of trouble, to learn how to
read. The very decided manner with which
my master spoke, and strove to impress his
wife with the evil consequences of giving
me instruction, served to convince me that
(80)  he was deeply sensible of the truths he was



uttering. It gave me the best assurance that
I might rely with the utmost confidence on
the results which, he said, would flow from
teaching me to read. What he most dreaded,
(85) that I most desired. What he most loved, that
I most hated. That which to him was a great
evil, to be carefully shunned, was to me a
great good, to be diligently sought; and the
argument which he so warmly urged, against
(90) my learning to read, only served to inspire
me with a desire and determination to learn.
In learning to read, I owe almost as much to
the bitter opposition of my master, as to the
kindly aid of my mistress. I acknowledge the
(95)  benefit of both.

22. According to the opening paragraph, the author’s initial reaction toward
joining the Aulds’ household was primarily one of

(A) absolute astonishment.
(B) marked pleasure.
(C) carefree nonchalance.

(D) quiet resignation.

23. To some degree, the author attributes Mrs. Auld’s freedom from the common
attitudes of slave owners to her

(A) abolitionist upbringing.
(B) personal wealth.
(C) experiences as a mother.

(D) concentration on her trade.

24. Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 4-6 (““And here ... emotions™)
(B) Lines 16—18 (“My new ... feelings”)
(C) Lines 22-26 (“She was ... slavery”)



25.

26.

217.

28.

29.

(D) Lines 34-38 (“She did not ... her”)

Which of the following best explains why the author felt his “early
instruction was all out of place” (line 29)?

(A) It failed to include instruction in reading and writing.

(B) It did not prepare him to take adequate care of the Aulds’ young son
Thomas.

(C) It had been displaced by the new instructions he received from the
Aulds.

(D) It insisted on an obsequiousness that distressed his new mistress.

Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 19-22 (“She ... living”)
(B) Lines 2627 (“I ... goodness™)

(C) Lines 30-34 (“The crouching ... it”)
(D) Lines 4042 (“The fatal ... work™)

As used in line 31, “answer” most nearly means

(A) acknowledge.
(B) retort.
(C) reply.
(D) serve.

By “this kind heart had but a short time to remain such” (lines 38-39), the
author primarily intends to convey that Mrs. Auld

(A) was fated to die in the near future.
(B) was unable to keep her temper for extended periods of time.
(C) had too much strength of will to give in to the softer emotions.

(D) was destined to undergo a change of character shortly.

It can be inferred from the passage that which of the following traits least
characterized Mrs. Auld at the time the author first met her?

(A) Diligence in labor



(B) Dislike of fawning
(C) Disdain for convention

(D) Benevolent nature
30. The author’s main purpose in this passage is to

(A) describe a disagreement between a woman and her husband.
(B) analyze the reasons for prohibiting the education of slaves.
(C) describe a slave’s discovery of literacy as a means to freedom.

(D) portray the moral downfall of a kindhearted woman.
31. Asused in line 80, “sensible” most nearly means

(A) logical.
(B) prudent.
(C) intelligent.

(D) conscious/aware.

32. The tone of the author in acknowledging his debt to his master (lines 92-95)
can best be described as

(A) sentimental and nostalgic.
(B) cutting and ironic.

(C) petulant and self-righteous.
(D) resigned but wistful.

Questions 3342 are based on the following passages.

The following passages are taken from two articles by Susan Milius, “Hush,
humans, We're trying to survive here,” and “Highway bridge noise can disturb
fish's hearing,” both published in issues of Science News in February 20135.

PASSAGE 1

To explore a basic question about wildlife
and noise, Jesse Barber and his colleagues
built what they call the phantom road.

Line Earlier studies of noise effects often



(3)

(10)

(15)

(20)

(25)

(30)

(35)

(40)

compared animals near roads or other
clamorous human-made features with
animals in rural landscapes. This approach
left questions about how much of the
difference came from noise instead of from
artificial lights, exhaust fumes or other
non-noisy aspects. Other research teams
have turned to, of all things, gas wells to
try to sort out the problem—by monitoring
wildlife near wells equipped with thundering
compressor motors versus otherwise similar
wells without the noisy equipment. In
Canada’s boreal forest, songbirds didn’t
settle as densely near the monster motors,
and in a New Mexico gas field, there weren’t
as many bird species at the loud sites. The
impact rippled onward: Because the animals
found in the neighborhood changed, plants’
exchange of pollen and spread of seeds
would change. Noise seemed to be the cause.

But for a direct test of sound effects,
Barber, of Boise State University in Idaho,
and his colleagues created a highway that
was nothing but the noise. They broadcast
recordings of cars from 15 pairs of speakers
mounted in a row along a half-kilometer of
ridge near Lucky Peak State Park in Idaho.
“It sounded like a highway in the woods,”
Barber says. “But then you get up there and
there’s no road.”

“Challenging” is his restrained word
for the travails of the experiment. It took a
month just to position the speakers and get
the broadcast to sound realistic. And once
the spectral road was running, lab members
spent hours each day hiking out and back to
replace batteries and take data because, of
course, there was no real road to the site. But



(43)

(50)

(35)

(60)

(65)

(70)

(75)

the effort was worthwhile, as revealed in the
team’s 2013 report in the Proceedings of the
Royal Society B.

The ghostly road ran beside a major rest
stop for migratory birds. Just beyond the
ridge, the great Douglas fir forest of central
Idaho frays into clusters of bitter cherry and
chokecherry, and then the landscape opens
into what small migratory birds would have
every right to call challenging. They must
cross miles of low-growing steppe vegetation
with little cover but plenty of bird-eating
raptors. Typical migrants “stop at the edge
for a few days and fatten up and get ready
for this dangerous and exhausting nocturnal
journey,” Barber says.

When the researchers turned on the
speakers for four days of faux traffic, the
numbers of birds stopping to rest dropped
by more than a quarter on average. And
during the alternating four-day stretches of
silence, bird numbers bounced back. Noise
matters, Barber and colleagues concluded.

It can change animals’ most basic stay-or-go
assessments of habitat. It can prompt more
than the usual number of birds on thousand-
mile marathons to skip a chance to rest and
refuel.

Noise on, noise off

When speakers piped traffic noise into an
Idaho forest, fewer migrating birds stopped
to rest than in nearby quiet areas or when
the noise was off. Yellow warblers showed a
strong distaste for the noise.
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PASSAGE 2

Loud recordings of traffic rumbling over
highway bridges can cause rock-concert
hearing shifts in lab fish that normally
live in Alabama streams. After two hours

(80)  of broadcast traffic noise in the lab, small
silvery fish called blacktail shiners (Cyprinella
venusta) could no longer detect some
important sounds as easily as fish not exposed
to the highway din. Jenna Crovo of Auburn

(85)  University in Alabama reported the findings
January 5 at the annual meeting of the Society
for Integrative and Comparative Biology.

Shiners not subjected to recordings
could hear the upper peak of their species’

(90)  courtship growl when tones were played
at about 80 decibels. Fish subjected to
traffic broadcasts didn’t hear those tones
until researchers played them about 10
decibels louder. Whether the threshold shift

(95) 1is permanent or the fish’s hearing returns
to normal—as often happens in human
concertgoers who experience similar shifts—
remains to be seen.

33. Both passages are written from the perspective of someone who is



34.

35.

36.

37.

(A) actively engaged in academic investigations of wildlife behavior.

(B) knowledgeable about research into the effects of human actions on
wildlife.

(C) an active campaigner for the protection and conservation of native
wildlife.

(D) atechnical expert on audiological difficulties.
As used in line 8, “left” most nearly means

(A) abandoned.
(B) went away from.
(C) failed to answer.

(D) ceased attending.

The basic question about wildlife and noise that Barber and his colleagues
sought to explore concerned

(A) the amount of noise produced by different wildlife species.
(B) the impact of highway construction on migratory birds.
(C) the degree to which mere noise affected wildlife populations.

(D) the difference between the effects of noise in rural and urban
environments.

Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 1-3 (“To explore ... road”)

(B) Lines 4-7 (“Earlier ... landscapes™)

(C) Lines 25-28 (“But for a direct ... noise”

(D) Lines 7679 (“Loud recordings ... streams”)

It is reasonable to conclude that a necessary step for the scientists conducting
the research described in Passage 1 was to

(A) 1solate noise from other human-caused factors affecting wildlife
behavior.

(B) construct a road to enable their closer observation of wildlife in their
native habitat.



38.

39.

40.

41.

(C) replicate previous studies of the effects of traffic noise on animal
behavior patterns.

(D) monitor wildlife populations throughout Canada, New Mexico, and
Idaho.

Barber’s use of the word “challenging” to describe the laborious efforts
involved in setting up the experiment is an example of

(A) an understatement.
(B) an analogy.
(C) a simile.

(D) a fallacy.
As used in line 30, “mounted” most nearly means

(A) ascended.
(B) installed.
(C) launched.

(D) increased.
Which statement best summarizes the information presented in the graph?

(A) No yellow warblers stopped to rest in the areas exposed to traffic noise.

(B) Yellow warblers strongly preferred areas where the road sound had been
turned off to ones never exposed to traffic noise.

(C) The greater the road noise, the more likely the yellow warblers were to
avoid the area.

(D) Yellow warblers were affected only by noise levels of 60 decibels or
more.

It can be inferred that the impact of noise on the shiners in Passage 2 was
negative because it affected their

(A) sense of direction.
(B) mating patterns.
(C) exposure to traffic sounds.

(D) avoidance of danger.



42. The wild birds described in the experiment in Passage 1 differed from the
shiners described in the experiment in Passage 2 in that the birds were

(A) able to avoid the noise being broadcast.

(B) more sensitive to recorded sound.

(C) threatened with permanent hearing loss.

(D) less able to assess unfamiliar habitats.

Questions 43-52 are based on the following passage.

The following passage is taken from Civilisation, a book based on the scripts for
the television series of the same name. In this excerpt, author Kenneth Clark

introduces the audience to the Europe of the thirteenth to fifteenth centuries: the
Gothic world.

Line

(3)

(10)

(15)

(20)

I am in the Gothic world, the world of
chivalry, courtesy, and romance; a world
in which serious things were done with a
sense of play—where even war and theology
could become a sort of game; and when
architecture reached a point of extravagance
unequalled in history. After all the great
unifying convictions that inspired the
medieval world, High Gothic art can look
fantastic and luxurious—what Marxists call
conspicuous waste. And yet these centuries
produced some of the greatest spirits in the
history of man, amongst them St. Francis of
Assisi and Dante. Behind all the fantasy of
the Gothic imagination there remained, on
two different planes, a sharp sense of reality.
Medieval man could see things very clearly,
but he believed that these appearances
should be considered as nothing more than
symbols or tokens of an ideal order, which
was the only true reality.

The fantasy strikes us first, and last; and
one can see it in the room in the Cluny



(25)

(30)

(35)

(40)

(45)

(30)

(35)

(60)

Museum in Paris hung with a series of
tapestries known as The Lady with the
Unicorn, one of the most seductive examples
of the Gothic spirit. It is poetical, fanciful
and profane. Its ostensible subject is the

four senses. But its real subject is the power
of love, which can enlist and subdue all

the forces of nature, including those two
emblems of lust and ferocity, the unicorn and
the lion. They kneel before this embodiment
of chastity, and hold up the corners of her
cloak. These wild animals have become, in
the heraldic sense, her supporters.

And all round this allegorical scene is
what the medieval philosophers used to call
natura naturans—nature naturing—trees,
flowers, leaves galore, birds, monkeys, and
those rather obvious symbols of nature
naturing, rabbits. There is even nature
domesticated, a little dog, sitting on a
cushion. It is an image of worldly happiness
at its most refined, what the French call the
douceur de vivre, which is often confused
with civilization.

We have come a long way from the
powerful conviction that induced medieval
knights and ladies to draw carts of stone
up the hill for the building of Chartres
Cathedral. And yet the notion of ideal love,
and the irresistible power of gentleness and
beauty, which is emblematically conveyed
by the homage of these two fierce beasts, can
be traced back for three centuries; we may
even begin to look for it in the north portal of
Chartres.

This portal was decorated in about the
year 1220, and seems to have been paid for
by that formidable lady, Blanche of Castile,



the mother of St. Louis. Perhaps for that
reason, or perhaps simply because it was
dedicated to the virgin, many of the figures
(65) are women. Several of the stories depicted in
the arches concern Old Testament heroines;
and at the corner of the portico is one of
the first consciously graceful women in
western art. Only a very few years before,
(70)  women were thought of as the squat, bad-
tempered viragos that we see on the font of
Winchester Cathedral: these were the women
who accompanied the Norsemen to Iceland.
Now look at this embodiment of chastity,
(75)  lifting her mantle, raising her hand, turning
her head with a movement of self-conscious
refinement that was to become mannered
but here is genuinely modest. She might be
Dante’s Beatrice. In fact she represents a
(80) saint called St. Modeste. She is still a little
austere. And when one looks at the details of
the portal—those marvelous details which
reflect the whole imaginative life of the
century—one finds figures of women whose
(85) femininity is warmer and more accessible:
Judith kneeling and covering her head with
ashes, and Esther throwing herself at the feet
of King Holofernes. There, for almost the first
time in visual art, one gets a sense of human
(90)  rapport between man and woman.

These feelings had of course long been the
theme of the wandering poets of Provence,
the jongleurs and troubadours. Of the two
or three faculties that have been added to

(95) the European mind since the civilization of
Greece and Rome, none seems to me more
inexplicable than the sentiment of ideal
or courtly love. It was entirely unknown
to antiquity. Passion, yes; desire, yes of



(100)  course; steady affection, yes. But this state

of utter subjection to the will of an almost
unapproachable woman; this belief that
no sacrifice was too great, that a whole
lifetime might properly be spent in paying

(105)  court to some exacting lady or suffering on

43.

44.

45.

46.

her behalf—this would have seemed to the
Romans or to the Vikings not only absurd but
unbelievable; and yet for hundreds of years it
passed unquestioned.

The author distinguishes the medieval imagination from the Gothic on the
basis of the latter’s

(A) firm belief.
(B) respect for tradition.
(C) elaborateness of fancy.

(D) philosophical unity.
In line 6, “point” most nearly means

(A) tip.

(B) advantage.
(C) argument.
(D) stage.

The author thinks of the Unicorn tapestries as exemplifying the essence of
the Gothic imagination because

(A) their allegorical nature derives from medieval sources.

(B) their use as wall hangings expresses the realistic practicality of the
Gothic mind.

(C) they demonstrate the wastefulness and extravagance of the period.

(D) they combine worldly and spiritual elements in an allegorical celebration
of love.

Which choice provides the best evidence for the answer to the previous
question?



47.

48.

49.

50.

51.

(A) Lines 7-11 (“After all ... waste”)

(B) Lines 17-21 (“Medieval ... reality”)

(C) Lines 29-35 (“But ... cloak™)

(D) Lines 48-52 (“We have come ... Cathedral”)

By “this embodiment of chastity” (lines 33—34) the author is referring to

(A) the unicorn.

(B) the Gothic spirit.
(C) St. Francis.

(D) the lady.

According to lines 48—-52, in the Middle Ages some members of the nobility
demonstrated the depth of their faith by

(A) designing tapestries symbolic of courtly love.
(B) following the Franciscan ideal of living in harmony with nature.
(C) choosing to refine their notions of worldly happiness.

(D) hauling stones used to construct Chartres Cathedral.

According to the next-to-last paragraph, the figures carved on the north portal
of Chartres represent

(A) arejection of New Testament heroines.

(B) a marked change in the image of women.

(C) the return to an earlier, typical perspective on women.
(D) the artistic endeavors of Blanche of Castile.

Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 59—-62 (“This portal ... St. Louis”™)

(B) Lines 62-65 (“Perhaps ... women”

(C) Lines 69—78 (“Only ... modest”)

(D) Lines 78-81 (“She might ... austere”)

In line 94, “faculties” most nearly means



(A) teaching staffs.
(B) authorizations.

(C) modes of thought.
(D) bodily capabilities.

52. The author indicates that the sentiment of courtly love was

(A) historically unprecedented.
(B) wholly theoretical.

(C) charmingly absurd.

(D) quickly outdated.

)

If there is still time remaining, you may review your answers.
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WRITING AND LANGUAGE TEST

35 MINUTES, 44 QUESTIONS

Turn to Section 2 of your answer sheet to answer the questions in this section.

Directions: Questions follow each of the passages below. Some questions ask you how the passage
might be changed to improve the expression of ideas. Other questions ask you how the passage might
be altered to correct errors in grammar, usage, and punctuation. One or more graphics accompany some
passages. You will be required to consider these graphics as you answer questions about editing the
passage.

There are three types of questions. In the first type, a part of the passage is underlined. The second
type is based on a certain part of the passage. The third type is based on the entire passage.

Read each passage. Then, choose the answer to each question that changes the passage so that it is
consistent with the conventions of standard written English. One of the answer choices for many
questions is “NO CHANGE.” Choosing this answer means that you believe the best answer is to make
no change in the passage.

Questions 1-11 are based on the following passage and supplementary
material.

Policing Our Planet

Once completely oblivious of the damages to the environment caused by
pollution, waste, and overpopulation, the world @ had now began to look
seriously upon the depletion of our natural resources. Whether we scrutinize the
harmful exhaust gases that pollute our @ air—carbondioxide, sulfur dioxide,
ammonia, among others—or turn to deforestation and chemical effluents, the
situation is clearly out of control. @ For example, scientists have proven that all
of the threats to the Great Lakes come as a result of human activity. Furthermore,
it 1s no longer a question limited to a certain population or government, but a
matter of global concern. The recognition of its severity is undoubtedly behind
the rise in demand for environmental engineers.

1. (A) NO CHANGE
(B) has now began
(C) has now begun



(D) have now begun

2. (A) NO CHANGE
(B) air, carbon dioxide sulfur dioxide, ammonia among others, or
(C) air—-carbon dioxide, sulfur dioxide, ammonia among others, or

(D) air, carbon dioxide, sulfur dioxide, ammonia, among others—or

Threats to the Great Lakes

[ nvasive Species

B Nonpoint Source Pollution
B Sshoreline Development
I Cargo Ships

Point Source Pollution

|:| Other

Environmental engineers use the @ principles of biology, chemistry, and
engineering to develop solutions to environmental problems and consider global
issues such as potable water, climate change, and sustainability. Typically, the
work of an environmental engineer involves inspecting facilities for compliance
with state and federal regulations, preparing and reviewing environmental
investigation reports, designing projects to protect and conserve the environment,
and advising corporations in regard to contamination clean-up. @ Unexpectedly,
environmental engineers may collaborate with specialists of science, law, or
business to address specific concerns such as acid rain, soil degradation, or
hazardous wastes.

For those interested in pursuing a career as an environmental engineer, a
bachelor’s degree is a must. While a degree in environmental engineering is @
necessary, related fields such as general or civil engineering can be acceptable as
well. Even then, the four-year degree is mandatory for even @ an _entry-level
position, and many employers seek out those who have differentiated themselves
with previous experience, graduate degrees, and/or licensing. At the top of the list
for preferred skills for candidates are strong critical thinking skills and complex




problem solving, followed closely by problem sensitivity and deductive
reasoning. @ You can be expected to have strengths in analyzing, evaluating, and
interpreting highly complex data. For management or supervisor positions, a
master’s degree is required.

3. Which choice offers an accurate interpretation of the data in the chart?

(A) NO CHANGE

(B) For example, the vast majority of the threats to the Great Lakes comes as
a result of human activity.

(C) For example, approximately 24 percent of the threats to the Great Lakes
comes as a result of human activity.

(D) For example, environmental regulations have successfully negated
human activity as a source of threats to the Great Lakes.

4. (A) NO CHANGE
(B) principals
(C) principle concepts
(D) principal ideas

5. Which choice provides the most logical introduction to this sentence?

(A) NO CHANGE
(B) Habitually,
(C) Other times,
(D) Possibly,

6. Which choice gives the most logical contrast with the second part of the
sentence?
(A) NO CHANGE
(B) educational,
(C) preferable,
(D) adequate,

© Your commitment to education in environmental engineering does not go
unrewarded. The median annual income is recorded at well over $80,000, and the




outlook is promising. Tightening federal regulations @ to meet environmental
safe standards and for the purpose of the cleaning of contaminated sites are
expected to only stimulate the need for environmental engineers over the next
decade. According to the Bureau of Labor Statistics, @ environmental
degradation is increasing at an exponential rate, with up to 30 percent of current
species becoming extinct in the coming years. With wages climbing and job
prospects high, environmental engineering seems a promising occupation for one
interested in remedying the current damage and preventing further harm to our
planet.

7. (A) NO CHANGE
(B) astarting gig,
(C) aposition acquired at the outset of one’s career,
(D) ajob,

8. (A) NO CHANGE
(B) Icanbe
(C) One can be
(D) She can be

9. (A) NO CHANGE
(B) You’re commitment
(C) One’s commitment

(D) Ones’ commitment
10. (A) NO CHANGE

(B) to meet environmentally safe standards and clean up contaminated sites
is

(C) 1in order to meet environmentally safe standards and in order to clean up
contaminated sites are

(D) to meeting environmentally safe standards and cleaning up contaminated
sites were

11. Which choice provides the most fitting and specific justification for the
argument in the sentences before and after?



(A) NO CHANGE
(B) job prospects for high-technology jobs are going up.
(C) the need for environmental specialists is increasing at an alarming pace.

(D) there are 21,100 projected job openings in environmental engineering by
the year 2022.

Questions 12-22 are based on the following passage.

The Bullroarer

Apart from the drum, there is perhaps no instrument more widespread among
the world’s ancient cultures than the curious noisemaker known severally as the
“bullroarer,” @ rhombus’, “tundun,” or “whizzing-stick.” In construction and
operation it is perhaps only slightly more sophisticated than the simple percussive
instruments of antiquity. It is ) suspicious that this instrument’s significance to
bygone peoples, much like the drum, was principally ritual, but perhaps also
communicative. Even into modern times, tunduns were commonly used by the
Australian Aboriginal cultures during ) hunting and gathering_ on the plains of
Australia.

The oldest known bullroarers were discovered in the Ukraine, and are
estimated to date from the Paleolithic era, approximately 17,000 B.C., but slightly
more recent bullroarers have been discovered at archeological sites on every
continent (B apart of Antarctica. Not surprisingly, the instrument exhibits a fairly
wide variation in size, shape and ornamentation across history and cultures; but,
the essential design is unmistakable: a wooden slat generally measuring between
six to twenty-four inches in length affixed at one end to a length of twisted cord.

When one swings the slat by the cord in a circle around the head, the
untwisting and re-twisting of the rope ) caused the slat to rotate laterally. The
result is a unique vibrato sound that has been likened both to an animal’s roar, and
the approach of a distant thunderstorm. Pitch modulation can be achieved by
altering the speed of rotation, or the length of the cord. The capacity for pitch
modulation has @) lent credence to the idea that bullroarers could be used to
communicate coded messages, with certain meanings attached to certain pitches.
@ This would make bullroarers, like the telegraph machines of the modern era,
that transmitted Morse code messages over long distances.

12. (A) NO CHANGE
(B) “rhombus,”



13.

14.

15.

16.

17.

(C) rhombus,
(D) rhombus

(A) NO CHANGE

(B) suspected

(C) suspect

(D) superstitious

The writer would like to express that tunduns played a role in significant
transitional life events in Aboriginal culture. Which choice best conveys this
idea?

(A) NO CHANGE

(B) the daily preparation of meals.

(C) rites of passage and burial ceremonies.

(D) creating fires used for both cooking and protection.

(A) NO CHANGE
(B) apart of

(C) apart from
(D) apart from

(A) NO CHANGE

(B) had caused

(C) have been causing
(D) cause

(A) NO CHANGE

(B) lended credibility
(C) loaned credibility
(D) lending credence

Though we can only speculate on its use among preliterate peoples, some

historical anthropologists have suggested that the bullroarer’s ubiquity across the
world’s ancient cultures suggests that @) its primary function must have been
practical rather than ritual. The most common application cited by such scholars



is that of long-distance communication. €f) For the reason that no scientific
studies on the subject have been published, many witnesses claim that the lower
audible frequencies emitted by the bullroarer can travel impressive distances,
with listeners clearly discerning its sound from up to two miles away. If indeed
bullroarers can be used €§) as musical instruments by early civilizations, then this
usefulness would be a logical justification as to why this instrument was invented
@) by the greatest musician in the history of the Aboriginal peoples.

18. (A) NO CHANGE

(B) This would make bullroarers like, the telegraph machines of the modern
era that transmitted Morse code messages over long distances.

(C) This would make bullroarers like the telegraph machines of the modern
era, that transmitted Morse code messages, over long distances.

(D) This would make bullroarers like the telegraph machines of the modern
era that transmitted Morse code messages over long distances.

19. (A) NO CHANGE
(B) it’s
(©) its’
(D) their
20. (A) NO CHANGE
(B) Because
(C) Since
(D) Though
21. Which choice is most consistent with the argument in the paragraph?
(A) NO CHANGE
(B) to communicate over long distances with relatively high accuracy,

(C) to discover the breeding grounds of prey to be hunted,

(D) to symbolize the vibrancy of Aboriginal musical expression,

22. The writer wants to express that there was NOT a single inventor of the
bullroarer. Which choice best accomplishes this goal?

(A) NO CHANGE



(B) as a means to communicate easily between one group and another.
(C) independently by prehistoric peoples all over the world.

(D) for peoples in the Americas, Asia, and Australia.

Questions 23-33 are based on the following passage.

Astrochemistry

Do ever you remember hearing in school that the sun—by far the largest body
in our solar system—is composed almost entirely of the two smallest elements,
€ hydrogen, and helium. Or perhaps that the distinctive blue hues of Neptune
and Uranus arise from an unusual abundance of organic methane? At the time, it
may have seemed curious to you that scientists were able to make such bold
hypotheses about the chemical compositions of things €0 using space-based
telescopes for data-gathering; after all, we can hardly gather a gas sample from
the surface of the sun. And yet we know with surprising certainty not only the
composition of the bodies in our solar system, €9 from also that of many
interstellar bodies, and even some intergalactic ones as well.

€D The key principle that connects astronomy and chemistry is the emission
spectrum. When struck by a wave of electromagnetic radiation, every element €9
enter an “excited state,” in which the electrons surrounding the nucleus “jump” to
higher energy levels. Eventually, the complex returns to its ground state, and the
excess energy is released once again as electromagnetic radiation. However, this
new photon carries with it a sort of chemical “signature” called an emission
spectrum, which is €) one of the only of its kind to the element from which it was
emitted.

23. (A) NO CHANGE
(B) hydrogen and helium.
(C) hydrogen, and helium?
(D) hydrogen and helium?

24. The writer wants to highlight that scientists are able to determine the
chemical makeup of stars far from our solar system. Which choice would
most specifically support this aim?

(A) NO CHANGE

(B) 93 million miles away or more;



(C) that are a prodigious distance from Mother Earth;

(D) capturing the imaginations of young and old alike;

25. (A) NO CHANGE
(B) but also
(C) also
(D) and

26. Which choice would best introduce this paragraph?
(A) NO CHANGE

(B) Electromagnetic radiation is one of the major physical forces underlying
the universe.

(C) Photons are smaller than protons, representing quanta of light.

(D) Perhaps one day, mankind will be able to move beyond observation of
distant stars to exploration of faraway solar systems.

27. (A) NO CHANGE
(B) entering
(C) enters
(D) entries

A spectrometer is an instrument that spreads a wave of electromagnetic
radiation into its component frequencies. When you look through a spectrometer
at a beam of white light, € and you see a continuous band of colors shifting like
a rainbow from red to violet. However, when a spectrometer is used to examine
the flame test of, say, sodium carbonate or cobalt, the band is broken into a series
of lines which represent the very specific frequencies of electromagnetic radiation
that are @) shot forth of the compound. Because emission spectra are unique to
each element and constant throughout the universe, scientists are able to attach a
spectrometer to a telescope, locate a celestial body, and €@) determine, the
chemical composition of that body simply, by comparing the resulting spectrum
to those of known compounds on Earth.

Over the past one hundred years astrochemical spectroscopy has revealed
some fascinating information about our galaxy. It is because of spectroscopy, €
however, that we know of the existence of interstellar complex organic
compounds—such as ketones, aldehydes, alcohols, carboxylic acids, and even the
amino acid glycine. Though it seems paradoxical that we €) use the smallest units




of matter to study the largest, astrochemical spectroscopy is sure to have a hand

in our expanding knowledge of the universe for a very long time to come.

28.

29.

30.

31.

32.

33.

(A) NO CHANGE
(B) partial

(C) uniquely

(D) specific

(A) NO CHANGE

(B) and one can see

(C) and he or she can find
(D) you see

(A) NO CHANGE
(B) emitted by
(C) providing

(D) linear for

(A) NO CHANGE

(B) determine the chemical composition, of that body simply by comparing,
the resulting spectrum to those of known compounds on Earth.

(C) determine the chemical composition of that body simply by comparing
the resulting spectrum to those of known compounds on Earth.

(D) determine the chemical composition of that body, simply by comparing
the resulting spectrum to those of known, compounds on Earth.

(A) NO CHANGE
(B) on the other hand,
(C) consequently,

(D) for instance,

What would most logically follow the first part of this sentence while being
consistent with the passage as a whole?

(A) NO CHANGE

(B) seek to understand the universe,



(C) look for astronomical order among the chaos,

(D) use chemistry to analyze the makeup of stars,

Questions 3444 are based on the following passage.

Blood Ties

William Faulkner is one of the most highly recognized American authors of all
time. He is celebrated for his use of “stream of consciousness” writing to give life
to Southern U.S. culture, and €) was considered one of the best people ever to put
pen to paper. While The Sound and the Fury and As I Lay Dying are some of
Faulkner’s best known novels, his plethora of short stories are perhaps lesser
known €} because of a lack of public awareness about them. A particular short
story, “Barn Burning,” tells the story of Colonel Sartoris Snopes, a young
protagonist who struggles to develop into his own man under his father’s
malevolent eyes. Colonel Sartoris, or “Sarty,” is trapped in a world stricken by
fear, grief, and misery. €) While physically similar and often volatile like his
father, Sarty is continually faced with the paradox of detesting the man who
raised him, while also feeling an inherent fidelity to him. Sarty’s personal growth
1s stunted by this ubiquitous inconsistency in his character.

Sarty’s father, Abner, is a rigid man—set in his ways and seemingly vengeful
toward everyone outside of his own family. Constantly unhappy, Abner €} lauds
anyone who surpasses him in joy, health, or wealth. €) He is particularly fond of
offending and stealing from others. He then likes to burn the barns of those who
dare to question his conduct. Interestingly, Faulkner first introduces Sarty at his
father’s trial where he is accused of burning a local farm. It is through Sarty’s
inner toil €) which the reader becomes distinctly aware of Abner’s guilt. Rather
than being oblivious to his father’s evil disposition, Sarty wishfully, and
somewhat naively, hopes that his father will ) overcome it. The story continues
not as a battle for integrity within Abner, but within Sarty, who must choose the
man he is to become.

34. Which choice would give the most logical and specific support to the
assertion made in the first sentence of the passage?

(A) NO CHANGE

(B) was thought of as a true American hero, not in the traditional, but
literary sense.



35.

36.

37.

(C) was revered as one of the best executors of the “stream of
consciousness” style.

(D) was awarded the Nobel Prize in Literature in 1949.
What should be done with the underlined portion?

(A) Keep it, because it provides a relevant clarification.

(B) Keep it, because it gives specific evidentiary support.

(C) Delete it, because it repeats an assertion.

(D) Delete it, because it is inconsistent with the other information in the
paragraph.

(A) NO CHANGE

(B) While physically similar, and often, volatile, like his
(C) While physically similar, and often volatile like his
(D) While physically similar and often, volatile like his

Which word would most likely capture Abner’s mentality based on the
context?

(A) NO CHANGE
(B) invokes
(C) despises

(D) reveres

Sarty’s internal conflict is f) made more challenging by the fact that he has to

remain faithful to his kin and a fear of the consequences in turning away from
them. Throughout the short piece, Sarty becomes almost two separate characters,
his thoughts as divided as his loyalty. On certain occasions, he is brutally

by

38.

ashamed of his @ father’s deceit, on others he overcompensates for his treachery

defending his father at all costs.
Which choice provides the best combination of the underlined sentences?

(A) He is particularly fond of offending and stealing from others, and then
burning the barns of those who dare to question his conduct.

(B) He is particularly fond of offending and stealing from others;
subsequently, he enjoys the process of the burning of the barns of those



who dare to question his conduct.

(C) In particular, he is quite fond of the stealing and offending of others,
while he also has an affinity for burning the barns of those who question
what he has chosen to do.

(D) To a large degree, he enjoys the acts of stealing and offending; burning
is also something he considers a pastime.

39. (A) NO CHANGE
(B) from
(C) for
(D) that

40. (A) NO CHANGE
(B) overcome these.
(C) overcoming this.

(D) overcoming those.

41. (A) NO CHANGE
(B) pretentiously made more oppressive
(C) complicated by a desire
(D) OMIT the underlined portion.

42. (A) NO CHANGE
(B) fathers deceit: on others he
(C) father’s deceit; on others, he
(D) fathers’ deceit—on others, he

[1] @® So it comes as little shock to the reader when his father decides to burn
the barn of his newest employers. [2] When enlisted to help with the crime, Sarty
weighs his options, hesitant to disobey his father. [3] Eventually, Sarty betrays his
father by revealing the plan. [4] Sarty’s act of defiance allows him to make a
character transition and wholly resist the life his father has led. [5] This story is a
beautiful portrayal of a conflicted heart and its battle to follow its own path. (@)

43. Which choice provides the best transition from the theme of the previous
paragraph to the topic of this new paragraph?



(A) NO CHANGE

(B) Sarty has little difficulty deciding what to do

(C) Therefore, the accumulated lies of his father surprise Sarty
(D) Perhaps the best illustration of Sarty’s divided nature is

44. To make the previous paragraph most logical, sentence 4 should be placed

(A) where it is now.
(B) before sentence 2.
(C) before sentence 3.

(D) after sentence 5.

)

If there is still time remaining, you may review your answers.



MATH TEST (NO CALCULATOR)

25 MINUTES, 20 QUESTIONS

Turn to Section 3 of your answer sheet to answer the questions in this section.

Directions: For questions 1-15, solve each problem and choose the best answer from the given
choices. Fill in the corresponding circle on your answer sheet. For questions 16-20, solve each
problem and enter your answer in the grid on your answer sheet.

Notes:

Calculators are NOT PERMITTED in this section.

= All variables and expressions represent real numbers unless indicated
otherwise.

» All figures are drawn to scale unless indicated otherwise.

» All figures are in a plane unless indicated otherwise.

» Unless indicated otherwise, the domain of a given function is the set of all
real numbers x for which the function has real values.

REFERENCE INFORMATION

Area Facts Volume Facts Triangle Facts
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The arc of a circle contains 360°.
The arc of a circle contains 27 radians.
The sum of the measures of the angles in a triangle is 180°.

1. If —f -2 and if a = 4, what is the value of 5?

a—-o



(A) 1.5
(B) 3

(C) 4.5
(D) 6.5

. Which of the following statements is true concerning the equation below?
2(x—-5)=2x-5

(A) The equation has no solutions.
(B) The equation has one positive solution.
(C) The equation has one negative solution.

(D) The equation has infinitely many solutions.

. If a small juice can contains 6 ounces of juice, how many quarts of juice are
in a carton that contains 24 small cans? (1 quart = 32 ounces)

(A) 3.5

(B) 4

(C) 4.5

(D) 5

. Let / be the line whose equation is y = ax + b and let & be the line whose
equation 1s y = cx + d. If / and k are distinct parallel lines, which of the
following statements must be true?

(A) a=cand b=d

(B) a=cand b#d

(C) a#tcandb=d

(D) a#candb#d

. Frank has a hot dog stand. The only things he sells are hot dogs for $2.25 and
cans of soda for $1.25. Which of the following inequalities represents the
possible number of hot dogs, %, and sodas, s, Frank could sell in a day if his
gross sales for the day exceed $100?

(A) 2.25h+ 1.255 > 100



(B) 2.25h+1.255 > 100
©) Enﬁ >100

s

(D):£3~l$isum

R

6. Line segments 4g and ¢ are both diameters of a circle that passes through
the origin of a set of coordinate axes. If 4g lies on the line whose equation is
y=2x+ 3 and if ¢p lies on the line whose equation is y = 3x + 2, what is the
area of the circle?

(A) 57

(B) 257
(C) 26m
(D) 50m

7. If in right AABC with right angle C, sin 4 = —', then what is the value of sin
B?
(A)
(B)
©)
(D) 3

e t]es w]w

8. Which of the following is the equation of the line shown in the figure above?

(A) y=-gx+2



10.

11. Which of the following expressions is equivalent to

B) y= %x+2
(©) i
(D) y=-2x+4

. Which of the following are the solutions of the equation 4x* + 8x = 8?

(A) 1+pzand1- 2

(C) 1+yzand 1 -3

(D) -1+yzand -1 -3

The number of cells growing in a particular Petri dish doubles every 30

minutes. If at 8:00 A.M. there were 60 cells in the dish, how many were there
at noon of the same day?

(A) 60 x 24
(B) 60 x 42
(C) 60 x 44
(D) 60 x 43

x+1 =x 1‘7

x=-1 x+1

2
_\'2 -1
2x
_\'2 -1

(A)
(B)
(C) .1.'24— 1

(D) =
x-=1
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12. A pair of inequalities is shown above. Which region or regions on the graphs
shown represent the solution set of the two inequalities?

(A) Aand C

(B) B

(C) 4, B,and C

(D) D
< 1
< = ,@2

Note: Figure not drawn to scale.



13.

14.

15.

In the figure above, lines ¢; and ¢, are parallel. Which of the following
statements must be true?

(A) Triangles AED and BEC are congruent.

(B) Triangles AED and BEC are similar.

(C) Line segments A5 and ¢p are perpendicular.
(D) a=candb=d

If a, b, ¢, and d are real numbers, if i is the imaginary unit, and if (a + bi)(c +
di) is a real number, which of the following statements must be true?

(A) ac=bd
(B) ad=bc
(C) ac+bd=0
(D) ad+bc=0
3x-2y=3y-2
x+ty=10

If (x, y) 1s a solution of the system of equations above, what is the value of %‘7
(A) 3

(B) 4
©) 2
D) 3

Grid-in Response Directions

In questions 16-20, first solve the problem, and then enter your answer on
the grid provided on the answer sheet. The instructions for entering your
answers follow.

n First, write your answer in the boxes at the top of the grid.

» Second, grid your answer in the columns below the boxes.

» Use the fraction bar in the first row or the decimal point in the second
row to enter fractions and decimals.




Answer: % Answer: 1.75 Answer: 100
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» Grid only one space in each column.

» Entering the answer in the boxes 1s recommended as an aid in gridding
but is not required.

s The machine scoring your exam can read only what you grid, so you
must grid-in your answers correctly to get credit.

» If a question has more than one correct answer, grid-in only one of
them.

s The grid does not have a minus sign; so no answer can be negative.

s A mixed number must be converted to an improper fraction or a
decimal before it is gridded. Enter 1% as 5/4 or 1.25; the machine will

. I I .
interpret 11/4 as — and mark it wrong.

»  All decimals must be entered as accurately as possible. Here are
three acceptable ways of gridding
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» Note that rounding to .273 is acceptable because you are using the full
grid, but you would receive no credit for .3 or .27, because they are
less accurate.




16.
17.

18.

19.

20.

If f{x) =x + 5, for what value of a is f(3a) + 2 = f(2a) + 3?

If (a, b) is the vertex (turning point) of the parabola whose equation is y = (x
+3)? + 3, what is the value of a + b?

What is the value of (,/y . ¥/y)° when x = 2?

An amusement park has two payment options. Visitors to the park who use
Plan A pay a $10 admission fee plus $3 for every ride they go on. Visitors
who use Plan B pay a $20 admission fee and $1 per ride. What is the least
number of rides a visitor must go on for Plan B to be less expensive?

If (a, b) and (c, d) are the points of intersection of the circle and parabola
whose equations are given above, what is the value of a + b + ¢ + d?

&

If there is still time remaining, you may review your answers.
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MATH TEST (CALCULATOR)

55 MINUTES, 38 QUESTIONS

Turn to Section 4 of your answer sheet to answer the questions in this section.

Directions: For questions 1-30, solve each problem and choose the best answer from the given
choices. Fill in the corresponding circle on your answer sheet. For questions 31-38, solve each
problem and enter your answer in the grid on your answer sheet.

Notes:

s Calculators ARE PERMITTED in this section.

» All variables and expressions represent real numbers unless indicated
otherwise.

» All figures are drawn to scale unless indicated otherwise.

= All figures are in a plane unless indicated otherwise.

» Unless indicated otherwise, the domain of a given function is the set of all
real numbers x for which the function has real values.

REFERENCE INFORMATION

Area Facts Volume Facts Triangle Facts

a

The arc of a circle contains 360°.
The arc of a circle contains 27 radians.
The sum of the measures of the angles in a triangle is 180°.

1. A lacrosse team raised some money. The members used 74% of the money to
buy uniforms, 18% for equipment, and the remaining $216 for a team party.



How much money did the team raise?

(A) $2,450
(B) $2,500
(C) $2,600
(D) $2,700
Model Number Sold (in 1,000’s)
A FHEPERRORE®
B HERFPERERDE@

. If the selling price of model B is 60% more than the selling price of model 4,
what percent of the total sales do the sales of model 4 represent?

(A) 25%

(B) 36%

(C) 40%

(D) 50%

. Hoover High School has 840 students, and the ratio of the number of students
taking Spanish to the number not taking Spanish is 4:3. How many of the
students take Spanish?

(A) 360
(B) 480
(C) 560
(D) 630

. John was working at the registration desk of a conference that was scheduled
to begin at 8:00 M. At 7:30, he texted the conference manager to report that
only 20% of the registrants had signed in so far. At 7:45, he sent a second
text stating that in the past 15 minutes, 90 additional people had signed in
and that now 65% of the participants had arrived. Which of the following is
closest to the total number of people who had registered for the conference?

(A) 140
(B) 200



(C) 250
(D) 450

Last year Jose sold a painting for $2,000. If he made a 25% profit on the sale,
how much had he paid for the painting?

(A) $1,500
(B) $1,600
(C) $2,400
(D) $2,500

m+c<n<d-m

. In the inequality above, ¢ and d are constants. If m =1 and n =2 1s a solution

of the inequality, which of the following statements concerning ¢ and d must
be true?
I. cd is negative
II.d—c>2
.d+c>2

(A) 1T only

(B) Iand II only
(C) II and IIT only
(D) L, 11, and 111

Questions 7 and 8 are based on the scatter plot below.

The scatter plot below shows the relationship between a person’s height at two
years of age and their height as an adult. The information provided is for 10
people.
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7. How many of the 10 people have an adult height that differs by more than
5% from the height predicted by the line of best fit?

(A) 3
(B) 4
(©) 5
(D) 6

8. Based on the line of best fit, which of the following is closest to the estimated
adult height for a person whose height at two years old is 36.5 inches?

(A) 72 inches
(B) 73 inches

(C) 74 inches
(D) 75 inches

9. If the length and width of a rectangular solid are increased by 20% and the
height is increased by 25%, by what percent is the volume of the solid
increased?



(A) 21.67%

(B) 65%
(C) 80%
(D) 180%
B
10 10
A
12 ¢

10. In the figure above, what is the value of sin 4?

(A) 0.2

(B) 0.4

(C) 0.6

(D) 0.8
A G B

F )

H i
D > c

11. In the figure above, ABCD, BEFG, and DHIJ are squares with AB = 2(DH)
and DH = 2(BE). If a point is chosen at random inside square ABCD, what is
the probability it will be in the shaded region?

(A) 4
(B) 3

]



11
©) 5

D) 7

Questions 1214 are based on the information in the following graphs.

Expenditures by the
Central City School District

Expenditures per Student
(in thousands of dollars)

- H H Hs
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1985 1990 1995 2000 2005

Total Expenditures
(in millions of dollars)

- 20
S = N T
H H H H H H10
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12. In 2005, 80% of the Central City School district’s total expenditures came
from local school taxes, and the rest came from the state government’s Aid to
Schools Program. If the state had reduced its aid to the district by 50%, by
what percentage would local school taxes have had to be increased in order
for the district to maintain the same level of expenditures?



13.

14.

(A) 10%
(B) 12.5%
(C) 20%
(D) 50%

From the graphs, it can be inferred that the number of students in the Central
City School district in 1990 was closest to which of the following:

(A) 2,000
(B) 2,500
(C) 3,000
(D) 3,500
Based on the information in the two graphs, to the nearest hundredth of a

percent, by what percent did the number of students in the Central City
School district increase from 1985 to 19907

(A) 25.00%
(B) 33.33%
(C) 50.00%
(D) 66.67%

15.

16.

One week Susan earned $1,000, which consisted of a base salary of $475 and
a 7% commission on her sales. What was the amount of her sales for that
week?

(A) $36.75
(B) $75.25
(C) $6,786
(D) $7,500

Anthony drives the same route to work every day. Last Monday, he was able
to drive at an average speed of 50 miles per hour. On Tuesday, due to heavy

traffic, his average speed was only 30 miles per hour. As a result, the trip on

Tuesday took half an hour longer than it did on Monday. How long, in miles,
is Anthony’s daily trip to work?



(A) 30
(B) 37.5
(C) 40
(D) 42.5

Questions 17 and 18 are based on the information in the graph below.

U.S. Population
Sex Ratio: 1900 to 2000
(Males per 100 females)
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17. To the nearest tenth of one percent, in the year that males made up the
smallest percent of the population, what percent of the population was
female?

(A) 50.2%
(B) 50.6%
(C) 51.0%
(D) 51.4%
18. If in 2000 the population of the United States, to the nearest million, was

282,000,000, which of the following is closest to how many more females
there were in the United States than males?

(A) 4,800,000
(B) 5,300,000
(C) 5,800,000
(D) 6,300,000



19.

20.

21.

If i = /=1, what is the value of 29169

(A) =i

B) -1

©) 1

(D) i

In 2014, Hamburger Heaven sold 20% more cheeseburgers than in 2013, and

in 2014 the price of each cheeseburger they sold was 10% more than in 2013.

The total income from the sale of cheeseburgers was what percent greater in
2014 than in 2013?

(A) 20%
(B) 22%
(C) 30%
(D) 32%
Number of Studentsin 4 Schools
Who Play on a Sports Team
1,400
1,200
1,200
1,000 1,000
800
6004 600
400
200
200
A B C D
Schools

The bar graph above shows the number of students in four high schools who
play on a school sports team. The number of students enrolled in schools 4,
B, C, and D are 1,500, 2,800, 550, and 3,300, respectively. In which school
do the highest percent of the students play on a team?

(A) 4



(B) B
©) C
(D) D

Use the information below to answer questions 22 and 23.

At time ¢ = 0, an object was launched from ground level directly upward. While
the object was above the ground, its height in meters, /4, after ¢ seconds was given
by the following equation: A(f) = —4.9¢>+ 34.3t.

22. How many seconds after it was launched did the object hit the ground?

(A) 3
(B) 5
(©) 7
(D) 9

23. For how long, to the nearest second, was the object at or above a height of 49
meters?

(A) 1
(B) 2
(©) 3
(D) 5

24. If Adam can mow a large yard in 3 hours and Matthew can mow the same
yard in 5 hours, when working together, how long will it take, in minutes, for
the two boys to mow the yard?

(A) 92
(B) 112.5
(C) 132.5
(D) 240



25. At a summer camp, each girl is assigned to one of 48 cabins that in total can
accommodate 344 campers. There are two types of cabins—small ones that
can house 6 girls and large ones that can house 10 girls. Last summer even
though 344 girls had registered for the camp, only 342 could come. So one of
the large cabins had only 8 girls. How many more small cabins are there than
large cabins?

(A) 12
(B) 16
(C) 20
(D) 24

Use the information in the following graph to answer questions 26 and 27.

Adult Education Participation Rates in the
Past 12 Months: 1991 and 1995

By labor force status
0O 10 20 30 40 50 60 70

Employed [E——
Unemployed [mamm— 1991
Not in labor :I

force

0O 10 20 30 40 50 60 70
Percent

SOURCE: U.S. Department of Education

26. If, in the United States in 1995, there were 100 million employed adults and
40 million adults not in the labor force, then approximately what was the
ratio of the number of employed adults participating in adult education to the
number of people not in the labor force participating in adult education?

(A) 5:4



27.

(B) 5:2

(C) 5:1

(D) 6:1

Assume that in 1995 the unemployment rate was 8%, meaning that 8 out of
every 100 adults in the workforce were unemployed. What percentage of

adults in the labor force participated in adult education? Round your answer
to the nearest whole percent.

(A) 32%
(B) 40%
(C) 49%
(D) 50%

28.

29.

When Camille, a French tourist, purchased a ring in a jewelry store in the
United States, the jeweler told Camille that she had two options. She could
take the ring with her, in which case he would have to charge her 6.5% sales
tax, which would bring the total cost of the ring to $2,447.37. He could
instead ship the ring to her home in Paris, in which case Camille wouldn’t
have to pay sales tax, but she would have to pay a $35 fee to cover postage
and handling. How much did Camille save, rounded to the nearest dollar, by
choosing to have the ring shipped to her home?

(A) $94
(B) $104
(C) $114
(D) $124

If (h, k) and r are the center and radius, respectively, of the circle whose
equation is (x + 3)>+ (y + 4)>= 5, to the nearest hundredth, what is the value
of h+k+r?

(A) —4.76

(B) —2.00

(C) 9.24

(D) 12.00



30. The volume of the nut in the diagram above is 0.2 cubic inches. If the sides
of the nut’s square face are 1 inch and the thickness of the nut is 0.25 inches,

to the nearest hundredth of an inch, what is the radius of the nut’s circular
hole?

(A) 0.25
(B) 0.27
(C) 0.30
(D) 0.33

Grid-in Response Directions

In questions 31-38, first solve the problem, and then enter your answer on
the grid provided on the answer sheet. The instructions for entering your
answers follow.

» First, write your answer in the boxes at the top of the grid.

s Second, grid your answer in the columns below the boxes.

» Use the fraction bar in the first row or the decimal point in the second
row to enter fractions and decimals.

8
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» Grid only one space in each column.

» Entering the answer in the boxes is recommended as an aid in gridding
but is not required.

s The machine scoring your exam can read only what you grid, so you
must grid-in your answers correctly to get credit.

» If a question has more than one correct answer, grid-in only one of
them.

» The grid does not have a minus sign; so no answer can be negative.

» A mixed number must be converted to an improper fraction or a
decimal before it is gridded. Enter 1% as 5/4 or 1.25; the machine will
interpret 11/4 as % and mark it wrong.

s All decimals must be entered as accurately as possible. Here are
three acceptable ways of gridding
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» Note that rounding to .273 is acceptable because you are using the full
grid, but you would receive no credit for .3 or .27, because they are
less accurate.

31.

32.

John received a tax refund of $900. He used 40% of it to pay some bills and
used the rest to open a one-year savings certificate that paid 5% simple
interest. At the end of the year, what was the value, in dollars, of the savings
certificate?

The average (arithmetic mean) of a set of 9 numbers is 99. After one of the
numbers is deleted from the set, the average of the remaining numbers is 89.
What number was deleted?




33.

34.

35.

36.

A solid is formed by placing a pyramid on a cube. The height of the pyramid
1s 6 inches and the base of the pyramid is the top face of a cube whose edges
are 4 inches. What is the total volume, in cubic inches, of this solid?

At a wedding reception, the men, women, and children could all choose
either chicken, steak, or fish for their entrée. The table below shows the
choices that were made.

Men | Women | Children | Total
Chicken 17 22 30 69
Steak 15 26 37 78
Fish 32 38 10 80
Totals 64 86 77 227

What fraction of the adults did not order fish?

If a and b are the two solutions of the equation x* — 10x = 39, what is the
value of a + b?

If the base angles of an isosceles triangle measure 40°, and if the length of
the congruent sides are 12, to the nearest tenth, what is the area of the
triangle?

Use the following information to answer questions 37 and 38.

Michel sent Robert a check payable in euros. He asked Robert to put the money
into a savings account in an American bank for one year. Robert converted the
euros to dollars on a day when the exchange rate was $1.26 per euro. He used that
money to purchase a one-year certificate of deposit (CD) that paid 3% interest.

37.

38.

When the CD matured exactly one year after he purchased it, Robert received
$843.57. How many euros had Michel given Robert?

Robert sent Michel a check for the $843.57 he received when the CD
matured. On the day that Michel converted the $843.57 back to euros, the



exchange rate was $1.28 per euro. To the nearest euro, how much profit did
Michel make on the entire transaction?

If there is still time remaining, you may review your answers.



SCORE ANALYSIS
Reading and Writing Test

Section 1: Reading = (A)

# correct raw score

Section 2: Writing = (B)

# correct raw score

To find your Reading and Writing test scores, consult the chart below: find the
ranges in which your raw scores lie and read across to find the ranges of your test
scores.

* - (€)
range of reading range of writing range of reading + writing
test scores test scores test scores

To find the range of your Reading and Writing Scaled Score, multiply (C) by 10.

Test Scores for the Reading and Writing Sections

Reading Raw Score Writing Raw Score Test Score

44-52 39-44 35-40

36-43 33-38 31-34

30-35 28-32 28-30

24-29 22-27 24-27

19-23 17-21 21-23

14-18 13-16 19-20

9-13 9-12 16-18

5-8 5-8 13-15

less than 5 less than 5 10-12




Math Test

Section 3: = (D)

# correct raw score

Section 4: = (E)

# correct raw score

Total Math raw score: (D) + (E) =

To find your Math Scaled Score, consult the chart below: find the range in which
your raw score lies and read across to find the range for your scaled score.

Scaled Scores for the Math Test

Raw Score | Scaled Score Raw Score | Scaled Score
50-58 700-800 20-25 450-490
44-49 650-690 15-19 400-440
38-43 600-640 1-14 350-390
32-37 550-590 7-10 300-340
26-31 500-540 less than 7 200-290

ANSWERS EXPLAINED

Section 1: Reading Test

1. (B) The passage as a whole is a portrait of Charlotte Stanhope’s moral and
intellectual temperament or character. Following the initial paragraph, the
opening sentence of each subsequent paragraph describes some aspect of
her behavior or character that the paragraph then goes on to develop.
Remember, when asked to find the main idea, be sure to check the opening
and summary sentences of each paragraph. Choice (A) is incorrect. The
passage does not emphasize the reasons behind the Stanhopes’ return to
England. Choice (C) is incorrect. The passage analyzes Charlotte; it
discusses the members of her family only in relationship to her. Choice (D)
is incorrect. While Charlotte has her virtues, the passage stresses her faults.
Likewise, while her family may not be described as admirable, nothing
suggests that they are disreputable (not respectable; infamous).



2. (C€) Think of the old rhyme “For want of a nail the shoe was lost. For want
of a shoe the horse was lost.” It was for /ack of a nail that the horseshoe fell
off and was lost. The Stanhopes’ heartlessness reflects their lack of feeling.
Choice (A) is incorrect. Although “want” may mean hardship, as in wishing
for freedom from want, that is not how the word is used here. Choice (B) is
incorrect. Although “want” may mean desire, as in expressing our wants
and desires, that is not how the word is used here. Choice (D) is incorrect.
Although “want” may mean necessity, as in the phrase “My wants are few,”
that is not how the word 1s used here.

3. (B) The Stanhopes are more interested in having the appearance of
performing charitable acts than in performing the acts themselves. Thus,
they are willing to visit the sick as long as in doing so they are in no danger
of contracting the sickness themselves. The parenthetic comment
emphasizes how little the Stanhopes actually cared for their sick neighbors.
Choice (A) is incorrect. The Stanhopes do not avoid visiting contagious
neighbors because of any extreme fear of infectious disease. They avoid
these visits because they do not care enough about their sick neighbors to
take the slightest risk for them. Choice (C) is incorrect. The author is not
commending the Stanhopes for being careful to avoid disease. Instead, he is
ironically mocking them, pointing out the hypocrisy of their
“compassionately” visiting the sick as long as it costs them nothing. Choice
(D) i1s incorrect. The author is not making an excuse for the Stanhopes’
behavior. He is underscoring how heartless and uncaring they are.

4. (C) After describing the Stanhopes’ actual indifference to the well-being of
their neighbors, the opening paragraph goes on to state that “[t]heir conduct
to each other was the same as to the world.” In other words, their conduct to
each other showed the same lack of affection that typified their conduct to
their neighbors. Choice (A) is incorrect. The opening paragraph emphasizes
the Stanhopes’ heartlessness, not their concern for their relatives’ well-
being. Choice (B) is incorrect. The passage explicitly states that “[t]heir
conduct to each other was the same as to the world.” They were not more
loving to one another than they were to outsiders. Choice (D) is incorrect.
The passage states that the Stanhopes would visit their sick neighbors with
novels and fresh oranges; it never mentions their treatment of other
members of the family.



5.

6.

7.

8.

(D) The Stanhopes’ “conduct to each other was the same as to the world.”
We already know that the Stanhopes’ conduct or behavior to the world is
indifferent at best. They are heartless, lacking in true sympathy for their
fellows. In lines 15-20 we learn that the Stanhopes’ heartlessness extends
to the way they treat one another: their behavior to members of their family
shows the same lack of affection that typified their conduct to their
neighbors, for their “conduct to each other was the same as (their conduct)
to the world.” “(T)hey bore and forbore.” In other words, they endured or
put up with one another, and patiently restrained any impulses they might
have had to harm one another actively, but they did nothing to promote one
another’s well-being.

(B) The author presents Charlotte candidly and openly: her faults are not
concealed. The author also presents her satirically: her weaknesses and
those of her family are mocked or made fun of. If you find the characters in
a passage foolish or pompous, the author may well be writing satirically.
Choice (A) is incorrect. While the author is concerned with Charlotte’s
moral character, he is not moralistic or self-righteous in tone; he is
describing her character, not preaching a sermon against her. Choice (C) is
incorrect. The author is not sympathetic to Charlotte’s faults; his tone
definitely is not sentimental or emotionally excessive in describing her.
Choice (D) is incorrect. While the author’s tone is not highly emotional, it
is more appropriate to describe it as satiric than to describe it as indifferent
and unfeeling.

(D) Charlotte is a freethinker, a person who rejects accepted opinions,
especially those concerning religious belief, but her clergyman father still
has something left of his Church of England faith. Not much of it remains,
however, for he is troubled in mind about what he believes. Choice (A) is
incorrect. There is no comparison made between the two elder Stanhopes.
Both are indolent (1azy). Choice (B) is incorrect. Since only Charlotte could
persuade her father to look after his affairs (lines 39—41), he apparently was
willing to let her manage matters for him and willingly surrendered his
authority. Choice (C) is incorrect. There is no evidence in the passage that
Dr. Stanhope feels regret or remorse.

(D) Lines 77-85 mention the troubled mind of Dr. Stanhope and state that
Charlotte would have enjoyed shaking “what remained of his Church of
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England faith.” The phrase “what remained” implies that little is left of Dr.
Stanhope’s original religious faith.

(B) Lines 6971 state that Charlotte “had thoroughly succeeded in spoiling
her brother, and turning him loose upon the world an idle man without a
profession.” Young Master Stanhope has been encouraged to be lazy and to
have no desire to work for a living. Choice (A) is incorrect. Nothing in the
passage indicates that Charlotte’s brother is especially foolish. Choice (C) is
incorrect. There is nothing to suggest that being without a profession
saddens Charlotte’s brother or causes him to feel dejected. Choice (D) is
incorrect. Charlotte’s brother is specifically described as idle. Nothing in
the passage suggests that he is irreverent or irreligious.

(D) By describing Charlotte as a pure freethinker, the narrator wishes to
convey that she is a total or absolute freethinker, one who absolutely rejects
any belief in religion. Choices (A) (uncontaminated), (B) (wholesome), and
(C) (virtuous) make no sense as descriptive terms to apply to a freethinker.

(A) The first paragraph emphasizes that Charlotte “in no way affected the
graces of youth.” Her manner is that of an assured mistress of a household,
not a flirt. Thus, the passage clearly does not suggest that Charlotte’s
character demonstrates an inappropriate flirtatiousness. Choice (B) is
incorrect. Charlotte is a freethinker (one who denies established beliefs) and
thus lacks reverence or respect for religion. Choice (C) is incorrect.
Charlotte 1s concerned with her family’s worldly well-being and makes her
father attend to his material concerns. Thus, she has a materialistic nature.
Choice (D) is incorrect. Charlotte manages everything and everybody.

(B) The opening sentence states that paleontologists “have been trying to
build 3-D visualizations of fossils” for years. They have been doing so “to
build up a three-dimensional picture of what’s hidden inside” (lines 18-20).
Thus, the purpose of serial grinding was to enable paleontologists to
visualize and analyze the interior of fossil specimens. Choice (A) 1is
incorrect. Although serial grinding destroyed the fossil specimens,
paleontologists did not grind the fossils in order to get rid of or dispose of
them. Choices (C) and (D) are incorrect. Neither is suggested by the
passage.

(A) Serial grinding wears away a solid fossil, layer by layer, exposing its
interior. By taking photographs of each newly exposed layer, William
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Sollas was able to analyze what lay inside fossil specimens and, in time, to
create three-dimensional models of these specimens. Only choice A
supports the idea that the purpose of serial grinding was to enable
paleontologists to analyze the interior of fossil specimens.

(B) When the fossil and rock surrounding it are stubbornly similar, they
persist in looking so alike that ordinary CT scanners cannot differentiate
between them. They are persistently similar, and can be distinguished from
one another only by using a more sophisticated machine, such as a
synchrotron. Choices (A), (C), and (D) are incorrect. Pigheadedly, willfully,
and perversely all have a sense of conscious volition about them. People are
described as pigheaded, willful, even perverse; fossils and rocks are not.

(B) Modern methods of fossil analysis are definitely less damaging to
fossils than serial grinding, which totally destroys the fossil being analyzed.
They are also more detailed than serial grinding: the level of control
provided by synchrotrons, for example, “allows scientists to ... coax out
detail from even the most stubborn structures hidden within rock.” Choice
(A) 1s incorrect. Serial grinding was markedly time-consuming. In no way
could it be considered more efficient than modern methods of fossil
analysis. Choice (C) is incorrect. While modern methods of fossil analysis
definitely are less time-consuming than serial grinding, nothing in the
passage suggests that these modern methods are less reliable than Sollas’s
serial grinding technique. If anything, they are more reliable than serial
grinding. Choice (D) is incorrect. Modern methods of fossil analysis both
take less time than serial grinding did and are far less destructive of the
fossils being analyzed.

(A) In coaxing out detail from difficult to analyze fossil specimens, the
scientists are extracting information from these specimens. Choices (B) and
(C) are incorrect. Although “coax” may be used in the sense of persuade or
flatter (“‘She coaxed her father into letting her drive his car.””) that is not
how it is used here. Choice (D) is incorrect. To plead is to make an
emotional appeal or to argue a point. It is not a synonym for to coax.

(C) Use the process of elimination to answer this question. A hypothesis is
a proposed explanation made based on limited evidence as a starting point
for further investigation. The assertion that “[t]he discoveries are more than
just pretty pictures” is neither an explanation of anything, nor is it a starting
point for any additional study. Therefore, you can eliminate choice (A). A
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paradox 1s a statement that, despite apparently sound reasoning based on
logical premises, leads to a seemingly illogical, self-contradictory
conclusion. The assertion that “[t]he discoveries are more than just pretty
pictures” is definitely not a paradox. Therefore, you can eliminate choice
(B). In making the assertion, the author definitely is not rephrasing or
restating a question. Therefore, you can eliminate choice (D). Only choice
(C) 1s left. It is the correct answer. The author is emphasizing the point that
the scans of fossil interior are not just pretty pictures. They are more than
that. They are a source of important data for biologists, data that will help
us understand how life forms have evolved.

(B) Nothing in the table indicates how much each of these forms of analysis
costs to use. Therefore, it should be immediately clear that the correct
answer is choice (B). You can also work out the correct answer by using the
process of elimination to answer this question. Does the table contain
information that would help you answer the question “Which form of
analysis would be most damaging to a fossil being studied?” Yes, it
indicates that serial grinding is destructive, while the other forms listed are
not. You can eliminate choice (A). Does the table contain information that
would help you answer the question “Which form of analysis offers the
finest level of resolution?” Yes, it shows the levels of resolution for five
separate techniques. The finest level of resolution clearly is offered by
synchrotron-based tomography. You can eliminate choice (C). Does the
table contain information that would help you answer the question “Of the
forms of analysis listed, which technique is most likely the oldest?” Yes, the
introductory sentence that describes the table states that older forms of
analysis destroy the fossil; the table lists only serial grinding as destructive.
Thus, you can logically conclude that, of the forms of analysis listed, serial
grinding, an early form of analysis, is most likely the oldest technique
presented. You can eliminate choice (D). Only choice (B) is left. It is the
correct answer.

(B) Clearly, the speediest method of high-resolution scanning listed is
synchrotron-based tomography, with a scan time of only minutes.

(D) The two paragraphs describing Cunningham’s work scanning rocks
from the Doushantuo formation stress that Cunningham has reached no
final conclusion about the nature of the blobs he is analyzing. His results
are therefore best described as fentative (not final; provisional). Choice (A)
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is incorrect. Nothing in the passage suggests that Cunningham’s results are
anomalous (irregular; abnormal). Choice (B) is incorrect. Nothing in the
passage suggests that Cunningham’s results are definitive (conclusive).
Further analysis is needed before Cunningham’s team can come to a
definite conclusion. Choice (C) is incorrect. Nothing in the passage
suggests that Cunningham’s results are unsatisfactory.

(C) This sentence describes the results of Cunningham’s “virtual
dissection” of the blobs, stating they may be the nuclei of ancient cells.
Cunningham and his team are not presenting their results as a final,
definitive assertion about the nature of the blobs. Instead, they are
presenting a fentative, provisional statement of what their scans have
revealed. Choice (A) is incorrect. Lines 34-38 are a general introduction to
paleontologist John Cunningham as someone who uses sophisticated
scanning technology. They do not mention results of any specific research.
Choice (B) is incorrect. While lines 51-56 introduce the topic of
Cunningham’s Doushantuo research, they say nothing about the results of
his study. Choice (D) is incorrect. Lines 75-79 deal with Cunningham’s
work on a different, younger collection of fossils.

(B) The author describes his rapture or great joy when he first saw his new
owner’s smiling face. Clearly, his immediate response to the prospect of
living with the Aulds was chiefly one of marked (distinct) pleasure. Choice
(A) is incorrect. Though Mrs. Auld’s smiling face was a new and strange
sight to young Frederick, he reacted to it with sheer joy, not with absolute
astonishment. Choice (C) is incorrect. Frederick was not nonchalant (blasé;
unconcerned) about his new owner’s response to him; he was overjoyed
that she greeted him with a smile. Choice (D) is incorrect. Frederick was
joyful rather than quietly resigned (submissive and accepting).

(D) Mrs. Auld has applied herself to her business or trade of weaving. She
has concentrated on this trade. Because she has not owned slaves but has
kept herself busy with her own work, she has been relatively unaffected by
slavery and has not adopted the inhumane attitudes typical of slave owners.
Choice (A) 1s incorrect. Nothing in the passage suggests that Mrs. Auld was
brought up as an abolitionist. Choices (B) and (C) are incorrect. There is
nothing in the passage to suggest that either wealth or maternal experience
would have kept Mrs. Auld free of the inhumane attitudes typical of slave
OWners.
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(C) Lines 23-26 state that “by application to her business, she [Mrs. Auld]
had been in a good degree preserved from the blighting and dehumanizing
effects of slavery.” Involved in weaving, she worked on her own, without
the help of slave labor. This saved her from contracting the typical slave
owner’s mentality. Choice (A) is incorrect. This sentence describes how
Mrs. Auld first reacted to seeing Frederick. It does not offer an explanation
of why she reacted to him so humanely. Choice (B) is incorrect. This
sentence continues to describe Mrs. Auld’s kind nature. It does not explain
what made her so unlike other slaveholders in her initial behavior. Choice
(D) 1s incorrect. These two sentences continue to describe Mrs. Auld’s kind
treatment of slaves. They do not explain what made her so unlike other
slaveholders in her initial behavior.

(D) The sentences immediately following Douglass’s comment about his
early instruction clarify what he had been taught. He had been taught to
behave in a slavish, obsequious fashion. However, “[h]er favor was not
gained by it [crouching servility]; she seemed to be disturbed by it” (lines
32-34). In other words, the obsequiousness in which Douglass had been
drilled distressed his new mistress. Choice (D) is correct. Choice (A) is
incorrect. Although Douglass’s early instruction failed to include reading
and writing, that lack of instruction was customary. Choice (B) is incorrect.
Nothing in the passage suggests that Douglass was unprepared to take
adequate care of the Aulds’ young son. Choice (C) is incorrect. Nothing in
the passage indicates that Douglass’s early instruction had been superseded
by new instructions.

(C) Douglass hardly knows how to behave toward Mrs. Auld. Why is that?
His “early instruction was all out of place.” In other words, the ways he, as
a young slave, had been taught to behave no longer fit the situation. How
had he been taught to behave? He had been taught to behave like a slave,
with “crouching servility,” for slaves were expected to keep their heads bent
low, and to put on the appearance of being happy to serve their masters.
However, when he acted in this way, it did not please his mistress. Instead,
it seemed to upset her. Clearly, choice (C) provides the best evidence to
explain why Douglass felt his early instruction no longer worked.

(D) Fawning and cringing did not serve the purpose of pleasing Mrs. Auld;
such slavish behavior did not do at all in this particular situation. Choices
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(A), (B), and (C) are incorrect. Although acknowledge, retort, and reply all
are possible synonyms for answer, none of them fit in the given context.

(D) According to Douglass, at the time he met her, Mrs. Auld was a kind,
loving woman who had not yet had the experience of owning slaves. Thus,
she had been kept free of “the blighting and dehumanizing effects of
slavery” (lines 25-26). However, she now owned a slave—Douglass
himself—and would inevitably be affected by her power over him. Her kind
heart would cease to be kind: she was destined to undergo a change of
character as she became corrupted by her participation in the institution of
slavery. Choices (A), (B), and (C) are incorrect. They are wholly
unsupported by the passage.

(C) The passage does not suggest that a disdain (scorn) for convention is
typical of Mrs. Auld. Mrs. Auld was noted for “constant application to her
business” (lines 23-24). This implies that diligence (industriousness) in
labor was one of her characteristics. Therefore, choice (A) is incorrect.
Mrs. Auld seemed “disturbed” by “crouching servility” (line 30). This
implies that a dislike of fawning (cringing and flattering) was one of her
characteristics. Therefore, choice (B) is incorrect. Mrs. Auld voluntarily
began to teach young Frederick. She wished him well. This implies that a
benevolent (kindly) nature was one of her characteristics. Therefore, choice
(D) 1s incorrect.

(C) The author’s purpose in this passage is to show how he discovered that
learning to read was vital for him if he wanted to be free. The bulk of the
passage deals with learning to read—the author’s introduction to it, his
master’s arguments against it, his own increased determination to succeed
in it. Choice (A) 1s incorrect. It is the cause of the disagreement between the
Aulds that is central to the passage, not the existence of the disagreement.
Choice (B) is incorrect. The author lists, but does not analyze, his master’s
reasons for forbidding his wife to teach her slave. Choice (D) may seem a
possible answer, but it is too narrow in scope. Only the last two sentences
of the first paragraph stress Mrs. Auld’s moral downfall. The emphasis
throughout the passage is on the narrator and his growing determination to
be free.

(D) Douglass states that his master “was deeply sensible of the truths he
was uttering.” In other words, his master was highly conscious (mindful;
aware) that he was saying the truth; he felt sure that only evil consequences
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would come from teaching a slave to read. Choices (A), (B), and (C) are
incorrect. Although logical, prudent, and intelligent all are possible
synonyms for sensible, none of them fit in the given context.

(B) The author’s tone is strongly ironic. He knows full well that, in
opposing his education, his master did not intend to benefit him. Thus, by
acknowledging his “debt” to his master, the author is underlining his
master’s defeat. His tone is cutting and ironic. Choice (A) is incorrect. The
author is not filled with loving sentiment and warmth when he thinks of his
harsh master. Choice (C) is incorrect. The author neither whines nor
congratulates himself on his own moral superiority. Choice (D) is incorrect.
The author is not resigned or submissive; he certainly is not wistful or
longing for the days gone by.

(B) The introductory note preceding the passages lists Susan Milius as the
author of these articles. She is not mentioned in the articles as one of the
academic researchers involved in these studies. It is reasonable to conclude
that she is a science writer, someone knowledgeable about research into the
effects of human actions on wildlife, but not personally involved in
academic investigations. Choice (A) is incorrect. The author is not
presenting the results of her own research; she is summarizing the research
of others. Choice (C) is incorrect. The author is an objective reporter, not an
advocate campaigning for a particular cause. Choice (D) is incorrect.
Nothing in the passage suggests the author has any technical expertise in
audiology.

(C) Look at the context in which “left” appears. The approach of comparing
animals near roads with animals in rural settings “left questions about how
much of the difference came from noise instead of from artificial lights,
exhaust fumes, or other non-noisy aspects.” In other words, this approach
failed to answer or take into account such questions. Choice (A) is
incorrect. The approach didn’t simply abandon these questions; it failed to
consider them. Choice (B) is incorrect. The approach didn’t go away from
these questions; it failed to raise them at all. Choice (D) is incorrect. It
makes no sense in the context.

(C) Barber and his colleagues take great pains to create an environment in
which the presence of noise is the single factor that affects the wildlife
populations whose behavior they are studying. Thus, the basic question
about wildlife and noise they sought to investigate was the degree to which
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mere (only) noise affected wildlife populations. Choice (A) is incorrect. The
noise in question is noise produced by humans and human-made machines,
not noise produced by wildlife species. Choice (B) is incorrect. Barber’s
team is studying the impact of noise, not the impact of highway
construction. Choice (D) is incorrect. Barber’s experiment took place in a
wholly rural environment.

(C) Barber and his colleagues are attempting to study the effect of just noise
on wildlife. Not the effect of noise and light, not the effect of noise and
traffic fumes, simply the effect of noise on its own. Which statement best
supports this claim? Clearly, choice (C), which states that the group
“created a highway that was nothing but the noise,” and that they created
this phantom road so that they could directly test the effects of sound (the
recorded traffic noise) on the wildlife population.

(A) In order to discover the degree to which just noise affected wildlife
populations, it was necessary for Barber and his colleagues to isolate noise
from other human-caused factors affecting wildlife behavior. Choice (B) is
incorrect. Barber’s team did not have to construct a physical road. What
they needed was a virtual road, a highway of sound, not of asphalt or
concrete. Choice (C) is incorrect. Barber’s team had no need to reproduce
previous studies. They needed to construct a new experiment, one that
eliminated variables such as artificial lights and exhaust fumes so that they
could see what effect mere noise had on wildlife behavior. Choice (D) is
incorrect. They had no need to investigate wildlife populations in all three
regions.

(A) By saying that “challenging” was Barber’s restrained way of describing
the travails of setting up the experiment, the author indicates that Barber’s
use of the word was an understatement (figure of speech in which a writer
or speaker deliberately makes a situation seem less important or serious
than it is, in process drawing attention to it). Here, by saying that setting up
the experiment was “challenging,” Barber calls attention to how extremely
hard it was to set it up. Choice (B) is incorrect. Barber is not drawing an
analogy (making a comparison, typically to clarify or explain something).
Choice (C) is incorrect. A simile 1s a figure of speech involving the
comparison of one thing with another thing of a different kind. Similes are
used to make descriptions more emphatic or vivid. Choice (D) is incorrect.
A fallacy is a mistaken belief, often one based on unsound arguments.
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(B) The speakers were mounted or installed (fixed in position) in a row
along the ridge. The correct answer i1s ¢ hoice B. Choice (A) is incorrect.
Although mounted may mean ascended, as in “she mounted the steps,” that
is not how it is used here. Choice (C) is incorrect. Although mounted may
mean launched, as in “they mounted an attack on the enemy,” that is not
how it is used here. Choice (D) is incorrect. Although mounted may mean
increased, as in “our excitement mounted,” that is not how it is used here.

(C) The horizontal axis of the graph indicates the noise level in decibels.
The graph’s vertical axis indicates the average number of birds present in
the area per survey. The dark square represents the times when the road
sound was turned on. From the graph you can see that when the noise level
exceeded 55 decibels, the number of yellow warblers visiting the area
plummeted. Indeed, on two occasions, no yellow warblers were spotted by
observers. Thus, the statement The greater the road noise, the more likely
the yellow warblers were to avoid the area most accurately summarizes the
information presented in the graph. Choice (A) is incorrect. On one
occasion, observers noted the presence of yellow warblers despite the
presence of traffic noise. Choice (B) is incorrect. The graph suggests the
opposite to be true. Choice (D) is incorrect. The graph clearly indicates that
noise levels of roughly 55 decibels strongly affected the yellow warblers.

(B) Passage 2’s first paragraph asserts that traffic noise caused the shiners to
be unable to detect some important sounds. Its second paragraph makes it
clear exactly what important sounds they missed: the “courtship growls”
that enabled the shiners to locate mates. Thus, we can infer that the impact
of noise on the shiners was negative because it interfered with their mating
patterns. Choices (A) and (D) are incorrect. Nothing in the passage
suggests that noise affected the shiners’ sense of direction or their
avoidance of danger. Choice (C) is incorrect. It makes no sense in the
context.

(A) The birds under observation were free to fly wherever they chose; the
shiners were confined to tanks in a laboratory. Unlike the shiners, the birds
were able to avoid the noise being broadcast. Choice (B) is incorrect.
Nothing in the passage suggests the birds were more sensitive to recorded
sound than the shiners were. Choice (C) is incorrect. The author of the
second passage raises the possibility that the shiners (not the birds) might
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suffer permanent hearing loss. Choice (D) is incorrect. Nothing in the
passage suggests the birds were less able to assess unfamiliar habitats.

(C) In the opening paragraph the writer speaks of the Gothic world in terms
of play and extravagance, of the fantastic and the luxurious. In other words,
he speaks of it in terms of its elaborateness of fancy or fantasy.

(D) For architecture to reach “a point of extravagance unequalled in
history” is for it to reach a stage or degree of lavishness and excess without
an equal.

(D) The tapestries combine worldly elements (mythological beasts that
symbolize lust and ferocity, wild creatures that symbolize fertility) with
spiritual ones (the lady who embodies chastity) to express “the power of
love.” Choice (A) is incorrect. It is unsupported by the passage. Choice (B)
is incorrect. Though the Gothic imagination has a “sharp sense of reality”
(line 16), it is more inclined to be playful than to be practical. Choice (C) is
incorrect. Nothing in the passage suggests that wall hangings are wasteful.

(C) Why does the author think that the Unicorn tapestries exemplify the
essence of the Gothic imagination? Early in the passage the author says that
High Gothic art “can look fantastic and luxurious.” He then goes on to say
that this High Gothic fantasy can be seen in the tapestries known as 7The
Lady with the Unicorn. Lines 29-35 describe the tapestry. The unicorn, a
creature of fantasy, symbolizes lust; the lion symbolizes fierceness
(ferocity). They are tamed by the lady, who symbolizes chastity. In this
way, the tapestries combine worldly elements (lust and fierceness) with
spiritual elements (chastity) in an allegorical celebration of love.

(D) The tapestries are known as The Lady with the Unicorn. In the central
tapestry, the lion and the unicorn kneel before the lady, who gently,
irresistibly, subdues the forces of nature.

(D) “To draw carts of stones up the hill for the building of Chartres
Cathedral” is to haul the stones used to construct the cathedral. In doing
such hard manual labor, the noble knights and ladies showed the depth of
their conviction or belief.

(B) The author contrasts the graceful, unassuming figure of St. Modeste
with the stubby, thickset female figures carved on the font at Winchester.
Clearly the figures carved on Chartres’ north portal indicate a marked



50.

51.

52.

change in the image of women. Choice (A) is incorrect. Although several of
the female figures carved on the north portal of Chartres represent Old
Testament heroines (Judith, Esther), nothing in the passages suggests that
their presence indicates a rejection of New Testament heroines. Choice (C)
is incorrect. The author asserts that the positive, graceful image of
femininity visible on Chartres’ north portal is something new: an image of
human rapport between men and women appears there “for almost the first
time in visual art.” Therefore, the figures on the north portal do not
represent a return to an earlier, typical perspective on women. Choice (D) is
incorrect. While Blanche of Castile may have provided financial support for
the north portal’s decoration, the passage does not indicate she was one of
the sculptors whose artistic endeavors created the carved figures.

(O) In lines 69-78, the author contrasts two different physical images of
women—one squat and grumpy, the other graceful and serene—to make
clear how very different a view of womankind the carvings at Chartres
present. Choice (A) is incorrect. The sentence discusses the north portal but
has no information about the carvings or about what they might represent.
Choice (B) is incorrect. The sentence mentions that many of the carved
figures are women but gives no additional information about them. Choice
(D) 1s incorrect. In these lines the author describes one of the carved figures
from Chartres. He provides no evidence that the carved figures at Chartres
significantly differ from earlier carvings found at other historic sites.

(C) Consider the context in which “faculties™ appears. “Of the two or three
faculties that have been added to the European mind since the civilization
of Greece and Rome, none seems to me more inexplicable than the
sentiment of ideal or courtly love.” The author is saying that the sentiment
of courtly love was a new mode of thought or way of thinking about the
relationship between man and woman. It was a totally new concept,
something wholly alien to classical or early medieval thinking, and the
author finds himself unable to explain how it came into existence or why it
took hold of people’s imaginations for hundreds of years. Choices (A), (B),
and (D) are incorrect. While teaching staffs, authorizations, and bodily
capabilities are all possible definitions for faculties in other contexts, none
of these choices works in the context here.

(A) The author plainly states that the sentiment of courtly love “was
entirely unknown to antiquity.” In other words, it was historically



unprecedented. Nothing quite like this idealized “‘state of utter subjection to
the will of an almost unapproachable woman” had occurred before. Choice
(B) is incorrect. The sentiment was not wholly theoretical: men and women
guided their actions by its dictates. Choice (C) is incorrect. Although the
author indicates that the Vikings or Romans would have found the
sentiment of courtly love absurd, and that he himself finds it inexplicable,
he says nothing that would indicate he finds it in any way charming. Choice
(D) is incorrect. The belief in courtly love “passed unquestioned” for
centuries (“hundreds of years”). Clearly, it was not quickly outdated.

Section 2: Writing and Language Test

1.

(C) The sentence that follows indicates that this essay is written from the
present-day perspective. Choice (C) correctly uses the present perfect tense,
“has now begun,” and is numerically consistent with the singular subject of
“world.” Choices (A) and (B) improperly use “began” in the perfect tense
(“began” is for the past tense), and choice (D) is plural.

(A) This choice uses dashes to set aside a parenthetical phrase, and it
correctly uses commas to separate the listed items from each other. Choices
(B) and (C) do not have sufficient commas breaking up the listed items.
Choices (C) and (D) are inconsistent in how the parenthetical phrase starts
and ends. You must both start and end a parenthetical phrase with the same
sort of punctuation, like two dashes, two commas, or two parentheses.

(B) The majority of threats to the Great Lakes, according to the chart,
comes from human sources like cargo ships, pollution, and development.
Choice (A) is incorrect, because the “Other” sector leaves room for
nonhuman threats. Choice (C) has the percentage too low. Choice (D)
makes a statement about the impact of regulations that is unsupported by
the information in the chart, especially since human activity still appears to
have a major impact based on the data.

(A) “Principle” means “idea,” while “principal” typically refers to a school
administrator. Choices (B) and (D) use the school administrator spelling,
and choice (C) is repetitive.

(C) The previous sentence mentions the typical work of environmental
engineers, and the current sentence mentions more specialized tasks that the
engineers may perform on occasion. So “other times” provides a logical
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transition. The collaboration among the engineers is not “unexpected,”
“habitual,” or merely “possible,” making the other choices incorrect.

(C) Since the paragraph is analyzing what those interested in pursuing
careers in environmental engineering would study, it is logical that a degree
in environmental engineering would be preferred. Choice (A) is not correct
because the second part of the sentence says that other fields of study are
acceptable. Choices (B) and (C) do not provide a contrast with the second
part of the sentence since those other acceptable fields of study would be
both adequate and educational.

(A) This choice matches the more formal, professional tone of the essay.
Choice (B) 1s too casual. Choice (C) is too wordy. Choice (D) is too vague.

(C) “One” is consistent with the third-person neutral voice used throughout
the passage. Choice (A) is in the second person, and choice (B) is in the
first person. Choice (D) refers too specifically only to the female gender.

(C) “One’s” is consistent with the use of “one” in the last sentence of this
paragraph and throughout the passage. Choices (A) and (B) use the second
person “you,” which is inconsistent. Choice (D) incorrectly shows plural
rather than singular possession.

(B) This choice is the most concise and uses parallel phrasing. Choices (A)
and (C) are too wordy. Choice (D) uses “meeting,” which is incorrect to use
in conjunction with “to”—one says “to meet” rather than “to meeting.”

(D) The surrounding sentences state that there is an increasing demand for
environmental engineers. So choice (D) is the best choice since it gives a
specific statistic in support of this claim. Choice (A) is not correct because
it indirectly relates to job prospects. Choices (B) and (C) are too vague.

(B) This is the only option consistent with the use of quotation marks
throughout the sentence to denote a different name for this instrument.

(B) “Suspected” conveys the idea that archaeologists and historians are
speculating as to the significance of the bullroarer to people from long ago.
Choices (A) and (B) imply that the people of the past would have ill intent,
which is not the intended meaning based on the context. Choice (D),
“superstitious,” could be used to characterize the overall attitudes that
people in the past may themselves have had, but it would not apply to
modern-day speculators on the topic.
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(C) The key phrase in the question is “significant transitional life events.”
Choice (C) is correct because “rites of passage and burial ceremonies”
certainly qualify as these types of events. Food gathering and meal
preparation, as mentioned in the other choices, happen much more
regularly.

(C) “Apart from” works here because it is synonymous with “except for’—
the writer is expressing that bullroarers have been found throughout the
world except for Antarctica. The bullroarer would not literally be a “part
of” Antarctica, as in choices (A) and (B). Choice (D) gives the incorrect
spelling given the needed phrasing.

(D) The surrounding verbs are in the present tense, so this verb must also be
in the present tense. The other options are all in tenses other than the
present.

(A) This is the only option that uses the correct present perfect tense.
Choice (B) is past. Choice (C), “loaned,” is always incorrect. Choice (D) is
in the progressive tense.

(D) No commas are needed in this sentence because the item to which the
bullroarers are compared, “the telegraph machines ... long distances,” is
one item, although its description is quite long.

(A) “Its” gives the singular possessive adjective needed to refer to
“bullroarer” and shows the instrument possessing a “function.” Choice (B)

is wrong because “it’s” means “it is.” Choice (C) is wrong because “its’” is
always incorrect. Choice (D) is wrong because “their” is plural.

(D) “Though” is the only option that expresses the contrast needed in the
sentence. All of the other options show cause and effect.

(B) Throughout the paragraph, the focus is on how the bullroarer may have
been used for the practical purpose of communication over long distances.
The other options are related to other parts of the essay but not to the
argument in this paragraph.

(C) If the bullroarer had been developed independently by peoples all over
the world, it would definitely have had multiple inventors. Choice (A)
indicates there was a single inventor. Choices (B) and (C) do not refer to the
number of inventors.
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(D) The sentence asks a question, so a question mark is needed, making
choices (A) and (B) incorrect. Since just two items are listed, there is no
need for a comma to separate them, making choice (C) incorrect and choice
(D) correct.

(B) The key phrase in the question is “far from our solar system.” To
answer this specifically, choice (B) works best since it gives an idea of the
mileage. In contrast, the other options are vague or off topic.

(B) The proper phrase is “not only ... but also....” The other options can
work as transitions but not in this context given the earlier part of the
sentence.

(A) The current version connects the topic of the previous paragraph,
astronomy, directly to the topic of the current paragraph, a chemistry-based
explanation of the emission spectrum. Choice (B) is too broad, and choice
(C) 1s too specific. Choice (D) is disconnected from the theme of the
current paragraph.

(C) The subject of this sentence, “element,” is singular. Even though the
author is referring to many different elements, she is doing so one element
at a time. So the singular verb “enters” is needed. Choice (A) is plural,
choice (B) is progressive, and choice (D) is a noun.

(D) “Specific” in this case means “unique,” stating that the particular
chemical signature given off by each element is unique to it. Choice (A) is
too wordy. Choice (B) is incorrect because “partial to” means “to prefer”
something. Choice (C) uses an adverb instead of an adjective.

(D) This choice makes a complete, logical sentence that is consistent with
the use of “you” elsewhere, unlike choices (B) and (C). Choice (A) makes
the two clauses in the sentence too disconnected.

(B) Stating that radiation coming out of an item is “emitted by’ that item is
the most proper option. Choice (A) would work with a physical projectile.
Choice (C) is too imprecise. Choice (D) uses “for” incorrectly in this
context.

(C) No commas are needed in this long, descriptive phrase. The other
options are too choppy.
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(D) This sentence builds on the first sentence of the paragraph by giving
concrete examples of some of the knowledge that spectroscopy has
revealed. “For instance” makes the most sense for a transition into these
examples. Choices (A) and (B) show contrast. Choice (C) shows cause and
effect.

(A) The earlier part of this paragraph emphasizes that spectroscopy has
used the analysis of small compounds to understand the large entity of a
galaxy, making choice (A) logical. Choices (B) and (C) are too vague.
Choice (D) doesn’t illustrate a paradox.

(D) The first sentence of the passage refers to Faulkner’s great recognition.
Stating that he won the Nobel Prize would most specifically reinforce this
statement. Choices (A) and (B) are too vague. Choice (C) repeats a point
already made in this sentence, so inserting that choice is illogical.

(C) A “lack of public awareness” is synonymous with “lesser known.” So
this statement should be removed because it is repetitive. It is not
inconsistent with any of the information in the paragraph, making choice
(D) incorrect.

(A) Keep the entire dependent clause uninterrupted by commas by selecting
“No Change.” The other options make this phrase too choppy.

(C) Someone “vengeful” and “constantly unhappy” would most likely
despise those who have better life situations. Choices (A) and (D) are too
positive. Choice (B) is illogical since someone this self-absorbed would not
look to someone else as an example.

(A) Choice (A) maintains the original intention of the underlined sentences
without adding unnecessary words. Choice (B) inserts unnecessary words.
Choice (C) improperly changes the meaning of “stealing” to mean that
Abner would be stealing people. Choice (D) does not specify that Abner
burns barns.

(D) “That” works because it begins an essential phrase in the sentence that
cannot be set aside with commas, as would be the case with “which.” The
answer is neither choice (B) nor (C) because it is incorrect to say “through
... from” or “through ... for” in a sentence like this.

(A) “It” refers to the singular “disposition.” Choices (B) and (D) use plural
pronouns. Choice (C) uses the improper verb “overcoming” since it is
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incorrect to say “will overcoming.”

(O) This choice concisely expresses the idea required while maintaining the
appropriate tone. Choice (A) is too wordy. Choice (B) is too stuffy in tone.
Choice (D) takes away the intended meaning.

(C) The semicolon in this choice separates the two independent clauses.
The apostrophe before the “s” after “father” indicates singular ownership.
The comma after “others” gives a necessary break after the introductory
phrase. Choice (A) creates a run-on. Choice (B) does not show possession.
Choice (D) shows possession of plural fathers.

(D) The previous paragraph ends with a statement that Sarty is both
ashamed of and defensive of his father, which would be associated with a
“divided nature.” The other options do not provide a sensible transition
from the previous paragraph to the new one because they fail to introduce
the duality of Sarty’s personality.

(A) Sentence 4 needs to come directly after Sarty’s act of defiance is
mentioned. Sentence 3, which states “Eventually, Sarty betrays his father by
revealing the plan,” is the only logical possibility for this act of defiance.
Therefore, sentence 4 should be left where it is.

Section 3: Math Test (No Calculator)

For some of the problems, an alternative solution, indicated by two asterisks (**) follows the first
solution. When this occurs, one of the solutions is the direct mathematical one and the other is based on
one of the tactics discussed in Chapters 4 and 5.

Some of the solutions refer to KEY FACTS. These are important facts that are explained in Chapter 5:
Reviewing Mathematics. For example, KEY FACT J5 refers to the fifth KEY FACT listed in Section J
of Chapter 5.

1.

=2=5=2q-

-
.

(A) Multiply both sides of the given equation by a — b:

2b
Now replace a with 4:

b

o

5=8-2b



So2b=3and b=1.5.

2. A2x—5)=2x-5=22x-10=2x-5=-10=-5
Since there is no value of x for which —10 = -5, the equation has no
solutions.

**A solution to the equation 2(x— 5) = 2x— 5 is the x-coordinate of the point
of intersection of the straight lines y = 2(x— 5) and y = 2x— 5. However,
since these lines are parallel (they both have a slope of 2), they do not
intersect.

3. (C) The amount of juice in 24 6-ounce cans is 6 x 24 = 144 ounces, which
is equivalent to 144 + 32 = 4.5 quarts.

4. (B) When the equation of a line is written in slope-intercept form, the slope
of the line is the coefficient of x. So the slopes of lines / and & are a and c,
respectively. Since parallel lines have equal slopes, a = c. However, if a = ¢
and b = d, then / and k are the same line. Since it is given that the lines are
distinct, b #d.

5. (A) The number of hot dogs that Frank sells, 4, must be multiplied, not
divided, by the cost of a hot dog, $2.25. So the answer must be either
choice (A) or choice (B). Since exceeds means greater than, not greater than

or equal to, the correct sign in the inequality is >. The answer is 2.25h +
1.25s > 100.

6. (C) Since all diameters pass through the center of the circle, the center is
the point of intersection of the two lines on which the diameters lie:

y=2x+3andy=3x+2=2x+3=3x+2=x=1=y=5

So the center of the circle is at (1, 5). Since the circle passes through the
origin, (0, 0), the radius, r, of the circle is the distance between those two
points:

r’=(1-0y+(5-0y=1+25=26

Since the formula for the area of a circle is 4 = 72, the area of the circle is
26m.

opposite

7. (B) First, draw and label triangle ABC. By KEY FACT S1, sin =
,s0let BC=3and AB = 5.

hypotenuse
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cj A

Then either by using the Pythagorean theorem (KEY FACT J5) or by
recognizing that AABC is a 3-4-5 right triangle, we get that AC = 4.
Therefore, sin (B) = ?'

(A) The equation of the line can be written in the form y = mx + b, where b
1s the y-intercept and m 1s the slope. Since the line crosses the y-axis at 2, b

= 2 and the answer must be (A) or (B). Since the line has a negative slope,
the answer must be A, y = — x + 2.

** Since the line passes through (0, 2) and (4, 0), its slope ?—:% % = _71

(D) The first step, which isn’t required, is to divide both sides of the given

equation by 4. Doing this keeps the numbers smaller and easier to work
with,

4%+ 8x =8 = x>+ 2x =2

Now subtract 2 from both sides to put the quadratic equation in standard
form:
¥+ 2x-2=0

Looking at the answer choices should make it clear that this equation
cannot be solved by factoring. So use the quadratic formula:

_ -2+ J4-(-8) —2+12 2123 :
- : e NG

X - 5 —==1+

So the two solutions are —1 + 3 and —1 — 3.

(C) Since the number of cells doubles every 30 minutes, it quadruples
every hour. Since 4 hours elapsed from 8:00 A.M. to noon, the number of
cells quadrupled 4 times. Therefore, at noon, the number of cells was 60 x
44,
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(D) Rewrite the original expression so that each fraction has the same
denominator:

X+l =l k) xdl x=) @l S o | M, TV 4x
x-1 x+1 x+1 x-1 x-1 x+1 _,1-3_1 _1.2_] .t‘z—l

**Plug in an easy-to-use number for x. If x = 2, then the value of the given
expression is

I

a2

8
+1 -

I
=3 ===
3

3

"
|

2

[

Which of the answer choices is equal to E when x = 2? The only choice is

C42) 8
D) e ~3

(A) The solution set of the given system consists of those points that
satisfy both inequalities. Such a point must lie on or above the line whose
equation is y = x + 1, which means regions 4,8, or C. The point must also
lie on or below the parabola whose equation is y = x%, which eliminates
region B. The solution set consists of regions 4 and C.

(B) Since ¢ and ¢, are parallel, a = b and ¢ = d (KEY FACT 16). If the

measures of two angles in one triangle are equal to the measures of two
angles in another triangle, the two triangles are similar (KEY FACT J17).

Note that although each of the other statements (choices (A), (C), and (D))
could be true, none of them must be true.

(D) (a + bi)(c + di) = ac + adi + bci + bdi* = ac + adi + bci — bd = ac —
bd + (ad + bc) i. For this last expression to be real, the coefficient of i must
equal 0. So ad + bc = 0.

(D) Since x + y = 10, we have that x = 10 — y. Replacing x by 10 — y in the
first equation gives:

3(10—-y)—2y=3y-2=30-3y-2y=3)-2=32=8y = y=4
. _ _ -
Sincex +y=10,x=6. SOJ—, =755
1 If fix) =x + 5, then f(3a) = 3a + 5 and f(2a) = 2a + 5. Therefore,
f(Ba)+2=f2a)+3=
3a+5+2=2a+5+3=



3a+7=2a+8=a=1

17. 0 If you realize that the given parabola is a translation of the parabola

18.

19.

whose equation is y = x?, the solution is immediate. The vertex of the
parabola y = x? is the origin, (0, 0). The parabola y = (x + 3)? is the
parabola y = x? shifted 3 units to the left; it’s vertex is (-3, 0). The parabola
y = (x + 3)> + 3 is that parabola shifted 3 units up; its vertex is (=3, 3).
Finally, -3 +3 =0.

y=(x+3)2+3 )[

A
\
x

If you didn’t realize that the given parabola was a translation of the
parabola whose equation is y = x2, you should rewrite the equation in the

form
y=ax®+bx+c:y=(x+37>+3=x>+6x+12

-6

Then the x- coordinate of the vertex is at ;—:: =5 =-3
Whenx=-3,y=(x+3)2+3=0+3=3.

32 This question would be trivial if you could use a calculator. You would
simply type in (3.32)" and hit “enter” or the “=" button. Since this

question is in the noncalculator section, though, you have to know the laws
of exponents in order to simplify the given expression:

_ = F1 B F1LG8 8
(Vx-3x) =(-.r3-.r3) =[.1;2 3-1 =(..\"3.] =x°
The answer is 2° = 32.

6 Let x = number of rides someone goes on. Then the cost of using Plan A
is 10 + 3x, and the cost of using Plan B is 20 +x. So

20+ x<10+3x=210<2x= 5<x



So a person would have to go on at least 6 rides for Plan B to be less
expensive.

20. 4 Solve the given system of equations. Since y = x>+ 1, we have y — 1 = x2.
Now replace x? by y — 1 in the equation of the circle:

y—1+32=5=2)24+y-6=0>1+3)(y—-2)=0>y=—3ory=2

Since there is no real value of x for which x?> + 1 = =3, y cannot equal —3.
The only possible value for yis 2. Then x> +1? =5 => x>+ 22 =5=x> =1
= x =1 or x =—1. So the two points of intersection are (1, 2) and (-1, 2),
anda+b+tc+d=1+2+(-1)+2=4.

Section 4: Math Test (Calculator)

For some of the problems, an alternative solution, indicated by two asterisks (**) follows the first
solution. When this occurs, one of the solutions is the direct mathematical one and the other is based on
one of the tactics discussed in Chapters 4 and 5.

Some of the solutions refer to KEY FACTS. These are important facts that are explained in Chapter 5:
Reviewing Mathematics. For example, KEY FACT J5 refers to the fifth KEY FACT listed in Section J
of Chapter 5.

1. (D) Since 74% + 18% = 92%, the $216 spent on the party represents the
other 8% of the money raised. Then, if m represents the amount of money
raised,

0.08m =216 =m—216 + 0.08 = 2,700

2. (B) As always, with a percent problem use a simple number such as 10 or
100. Assume that model 4 sells for $10; then, since 60% of 10 is 6, model
B sells for $16. The chart tells you that 9,000 model 4’s and 10,000 model
B’s were sold for a total of

$10(9,000) + $16(10,000) = $90,000 + $160,000 = $250,000

The sales of model 4 represent 90,000 +~ 250,000 = .36 = 36% of the total
sales.

3. (B) Let 4x and 3x be the number of students taking and not taking Spanish,
respectively.



4.

5.

6.

Then 4x + 3x = 840 =7x = 840 =x = 120.
The number taking Spanish is 4(120) = 480.

(B) Since the 90 people who signed in between 7:30 and 7:45 represented
65% — 20% = 45% of the registrants, the total number of registrants was
exactly 90 + 0.45 = 200.

(B) Jose made a 25% profit, so if he bought the painting for x, he sold it for
x+0.25x = 1.25x =2,000
So, x =2,000 + 1.25 = 1,600.

(A) Since m = 1 and n = 2 1s a solution of the given inequality, we have 1 +
c<2<d-1.S01+c¢<2and 2< d - 1. Therefore, ¢ <1 and 3< d. Now
examine each statement:

» [ could be true if ¢ were negative, but it doesn t have to be true.

n [l istrue. If 3 <d and c < 1, the difference between them must be greater
than 2.

n Il could be true if, for example, ¢ = 0 and d = 4. However, it doesn t
have to be true if, for example, c =—4 and d = 4.

Only statement I1 is true.

7. (A) Since 5% of 60 is 3 and 5% of 80 is 4, we are looking for the people

whose adult height differs from their estimated adult height by more than 3
inches. There are 3 people who satisfy this condition: those whose heights
at two years of age were 30, 33, and 39 inches.

(B) The scale along the x-axis is 1 inch, therefore, the x-value of 36.5 is
halfway between the lines representing 36 and 37 inches. The
corresponding y-coordinate is 73.

(O) If £, w, and & are the dimensions of the original rectangular solid, then
by KEY FACT K1, the original volume is {wh. The new volume is (1.2 £)

(1.2x)(1.25h) = 1.8( £ wh). So the new volume is 80% more than the
original volume.

**Let the original solid be a cube whose edges are 100. Then the new solid
has dimensions 120, 120, and 125. The volume of the cube is 1003 =
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1,000,000, and the volume of the new rectangular solid is (120)(120)(125)

= 1,800,000, which is an increase of 800,000. Finally 105 5oy = 80%.

(D) Draw in altitude Bp in isosceles triangle ABC.

10

B
I
[
[

8

|
I_.I

6 D 6
Since the altitude to the base of an isosceles triangle bisects the base, AD =
DC = 6, and so AADB is a 6-8-10 right triangle. If you don’t realize that,

just use the Pythagorean theorem to find BD:
6% + (BD)?> = 10> = (BD)?* = 10>~ 6> =100 — 36 = 64 = BD = 8

opposite 8

Then sin A = ——— = — =
hypotenuse 10

0.8.

(C) Pick a simple value for BE, the length of a side of the smallest square,
say 1. Then DH =2 and AB = 4. So, the areas of the three squares are 1, 4,
and 16, respectively. Therefore, the shaded area is 16 —4 — 1 = 11, and the
probability that a point chosen at random inside ABCD is in the shaded
region is %

(B) Surprisingly, the answer to this question does not depend on the data in
the charts. Of every $100 that the district spent in 2005, $80 came from
school taxes and $20 came from the state. Had the state reduced its aid to
the district by half (50%), the state would have reduced is contributions by
$10. To compensate for that, the district would have had to increase the
Il)grtion paid by taxes from $80 to $90. This represents an increase of

0> 100% = 12.5%.

(B) The number of students in any year can be calculated from the
following equation:

(number of students) x (expenditure per student) = total expenditure

In 1990, the total expenditure was $25,000,000, and the expenditure per
student was $10,000. So (number of students) x ($10,000) = $25,000,000.

. 25,000,000
Therefore, the number of students is W = 2,500,



14.

15.

16.

17.

18.

(B) As in the solution to question 13, the number of students in any year
can be calculated from the equation:

(number of students) % (expenditure per student) = total expenditure

1985: (number of students) x ($8,000) = $15,000,000. So, the number of
students was 1,875.

1990: (number of students) x ($10,000) = $25,000,000. So, the number of
students was 2,500.

Finally, the number of students in the school increased from 1,875 to 2,500,
. . 25
an increase of 625 and a percent increase of Ihﬁﬁ - l_: =33.33%,

(D) In the given week, Susan earned $1,000 — $475 = $525 in
commissions, which represented 7% of her sales. So

$525

(0.07)(Sales) = $525 = Sales = 5=

=$7,500

(B) Let ¢ represent the time, in hours, it took Anthony to drive to work on
Monday. Using the formula distance = rate x time, make a table:

Rate Time Distance
Monday 50 t 50t
Tuesday 30 1+0.5 30r+15

Since the distances Anthony drove on Monday and Tuesday were the same:
506 =30t +15=20t=15=t=15+20=0.75
So the distance he drove each day was 50 x 0.75 = 37.5 miles.

(D) It should be clear that the year in which males made up the smallest
percent of the population was 1980, when there were the fewest number of
males per 100 females. In that year, there were 94.5 males for every 100
females. So of every 194.5 people, 100 + 194.5 = 0.514 = 51.4% of the
population was female.

(B) In 2000, there were 96.3 males for every 100 females. That means of
every 196.3 people, 100 + 196.3 = 0.5094 = 50.94% of the population was
female. Hence 49.06% of the population was male.
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20.

21.

» Number of females: 0.5094 x 282,000,000 = 143,650,800
» Number of males: 0.4906 x 282,000,000 = 138,349,200
s 143,650,800 — 138,349,200 = 5,301,600 = 5,300,000

Note: 50.94% —49.06% = 1.88% and 0.0188 x 282,000,000 = 5,301,600.

(C) The powers of i form a repeating sequence:

il=i (a1= a for any number)

2= (by definition)

P=—i = (i) =it i=-16)=-1
Ao =i iii= G D) i) = (1)) =1
P=i P=iti=1-i=i

=1 0= i=ii=i?=-1

iT=—i iT=i%i=(1i=-i

8

1 B=ili=C)G)=-*=—1)=1

So, if n is a multiple of 4, then i* = 1.
Since 2016 is a multiple of 4 (2016 = 4 x 504), 2016 =1,

(D) Assume that in 2013 Hamburger Heaven sold x cheeseburgers at a
price of y dollars each. Then in 2014, they sold x + 0.20x = 1.2x
cheeseburgers at a price of y + 0.10y = 1.1y dollars each. So the total
income in 2013 was xy, whereas in 2014 it was (1.2x)(1.1y) = 1.32xy, an
increase of 32%.

**Do exactly what was done above except replace x and y by 100. Assume
that in 2013, Hamburger Heaven sold 100 cheeseburgers for $100 each for
a total of $10,000. Then in 2014, Hamburger Heaven sold 120
cheeseburgers for $110 each, for a total of $13,200.

Finally, $13,200 is $3,200 more than $10,000, an increase of

3,200 I
m ={.32 = 33%.

(A) Make a table, by dividing the number who play on a team by the
number in the school. In the table below, the percentages are rounded to
the nearest tenth.
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23.

24.

A B C D
Number who play on a team 600 1,000 200 1,200
Number in the school 1,500 2,800 550 3,200
Percent who play on a team 40% 35.7% 36.4% 37.5%

So school A has the highest percent of students who play on a team.

(C) When the object hits the ground, its height above the ground is 0. So
we need to find the value of ¢ for which A(¢) = 0. Dividing both sides of the
equation —4.97+ 34.3t = 0 by —4.9 gives *— 7t = 0. So ¢>= 7t. This equation
has two solutions: t = 0 and ¢# = 7. The object was on the ground when it
was launched at # = 0. It was next on the ground 7 seconds later.

(C) The object was at a height of 49 meters twice, once on its way up and
again on its way down. When did that occur? To answer that question,
solve the equation /(f) = —4.9¢> + 34.3t = 49. Dividing by —4.9 gives >— 7t
=—100or 2 —7t+10=0.Then (t —2)(--5)=0=>¢t=20r¢t=5.So 2
seconds after the object was launched, it attained a height of 49 meters. It
remained more than 49 meters off the ground for 3 seconds. At 5 seconds
after the launching, it once again was exactly 49 meters off the ground.

(B) Adam works at the rate of ,1 . _ 1 e Similarly, Matthew’s rate
; | 3 hours 3 hour
yarc

of work is — . Together they can mow (l;+;] - % yards in one hour.
5 hour A

Finally,

15

8

rards
1 yard = {i_3md
; \15 hour

:)[rhmn':aj =1= %r::- s
So when working together, the time required for Adam and Matthew to
mow the lawn is

L5

T - | = = 1.875 hours = 1.875 = 60 minutes = 112.5 minutes

g
**If you get stuck on a problem like this, make an educated guess by
eliminating the absurd choices. Since Adam can mow the lawn in 3 hours,
or 180 minutes, obviously working together will take less time. Eliminate

choice (D). If each boy could mow the lawn in 3 hours, together they
would take 1.5 hours, or 90 minutes. Since Matthew works much slower, it
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26.

27.

28.

will take them more than 90 minutes. Eliminate choice (A) and guess
between choices (B) and (C).

(C) Let x and y represent the number of small cabins and large cabins at the
camp, respectively. Ignore the fact that 2 girls didn’t come; it’s irrelevant.
The camp has 48 cabins with a total of 344 cots for the girls to sleep on.
Set up 2 equations with two unknowns:

x+y=48 and 6x+ 10y=344

By multiplying the first equation by 6, we get 6x + 6y = 288. Subtracting
6x + 6y = 288 from 6x + 10y = 344 gives 4y = 56. So y = 56 ~ 4 = 14.
Since x + y =48, x = 48 — 14 = 34. So there were 34 — 14 = 20 more small
cabins than large ones.

**If you want to avoid the algebra, you can just reason it out. Assume there
were 24 small cabins and 24 large ones; then there would be (24 x 6) + (24
x 10) = 384 cots, which is 40 more than the camp actually has. Reducing
the number of large cabins by 1 and increasing the number of small cabins
by 1 reduces the number of cots by 10 — 6 = 4. Do that 10 times and the
number of cots will be reduced by 40, from 384 to 344. Finally, 24 — 10 =
14 and 24 + 10 = 34.

(D) From the graph, we see that in 1995 50% of employed adults and 20%
of adults not in the labor force participated in adult education. 50% of
100,000,000 = 50,000,000; 20% of 40,000,000 = 8,000,000.

50,000,000:8,000,000 = 50:8 = 6.25:1, which is closest to choice (D), 6:1.

(C) Assume that there were 1,000 adults in the workforce. Then 80 adults
were unemployed and 920 were employed. Since 50% of the employed
adults and 40% of the unemployed adults participated in adult education,
the number of participants was 50% of 920 + 40% of 80 =460 + 32 =492.

492 492 oo oo
7000 - 100 49.2% = 49%.

So the rate of participation was

(C) If the price of the ring before sales tax was x dollars:
2,447.37 =x + 0.065x = 1.065x = x =2,447.37 + 1.065 = 2,298

Since Camille chose to ship the ring home, she had to pay $2,298 for the
ring plus $35 for postage and handling, a total of $2,333. Finally, the



amount she saved was $2447.37 — $2,333 = $114.37. Rounded to the
nearest dollar, she saved $114.

29. (A) The standard form for the equation of a circle whose center is the point
(h, k) and whose radius 7 is (x— h)*+ (y— k)>= . Here, h = -3, k=4, and r

= /5
Soh+k+r=-3+-4+2236=-4.76.

30. (A) Excluding the hole in the center of the nut, the nut is a rectangular
solid whose volume is 1 x 1 x 0.25 = 0.25 cubic inches. Since the volume
of the actual nut 1s 0.2 cubic inches, the volume of the circular hole is 0.25
— 0.2 = 0.05 cubic inches. The volume of the hole is the area of its circular
face times the depth of the hole:

1r%(0.25), where 7 is the radius of the circle:
0.05 = 0.25m2 =0.05 = 0.785r2 =2=0.05 + 0.785 = 0.06366 = r = 0.2523
To the nearest hundredth, » = 0.25.

31. 567 John used $360 (40% of his $900 refund) to pay his bills and deposited
the remaining $540 into a savings certificate that earned 5% interest per
year. Since 5% of $540 is $27 (0.05 x 540 = 27), at the end of the year his
certificate was worth $540 + $27 = $567.

**Since John saved 60% of his refund, the answer can be obtained in one
simple calculation: 0.60 x 900 x 1.05 = 567.

32. 179 If the average of a set of 9 numbers is 99, their sum is 9 x 99 = §91. If
deleting 1 number reduces the average of the remaining 8 numbers to 89,

the sum of those 8 numbers must be 8 x 89 = 712. The deleted number was
891 -712=179.

33. 96

= The formula for the volume of a cube is V' = ¢3, where e is the edge. So
here the volume of the cube is 4° = 64.

» The formula for the volume of a pyramid with a rectangular base is V' = "!i"

Iwh. Here [ = w =4 and h = 6. So the volume of the pyramid is l (4 x4
X 6)=32.

s Therefore, the total volume of the solid is 64 + 32 = 96.
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35.

36.

% There were 150 adults at the reception (64 men and 86 women). Of

those, 70 ordered fish (32 + 38 = 70). So 150 — 70 = 80 adults ordered

something other than fish. So, the desired fraction is 18{:} 3__,.

10 There are several ways to solve the given quadratic equation.
s Method 1. Subtract 39 from both sides of the equation, and factor:
¥ —10x=39=>x>—10x-39=0=>(x—13)(x +3)=0
So the two solutions, a and b, are 13 and —3. Their sum is 10.

= Method 2. Use the quadratic formula on the equation x>~ 10x— 39 = 0:

- 10+ \.n'lf]'“ 4(1)( NJ |{}+1."1ﬁf]'—'-11'[1 10+£+/256 1016

2(1) 2 - 2 2

10-16

T — =13 'l.—_=_~§

s Method 3. Complete the square. Add 25 to both sides of the equation,
making the left side a perfect square:

x> —10x =39 = x> — 10x + 25 =39 + 25 = 64 = (x - 5)(x —5) = 64
(x—5)=64=>x—-5=8o0rx—5=-8=>x=130orx=-3
Again, we have that the sum of the two solutions is 10.

70.9 Draw 1sosceles triangle POR, and altitude (S.

Q

|
|
|
|

p /40 L n

To calculate the area of APQOR, we need to know the lengths of the base (
PR) and the height ((Q5). We can use the trig ratios to find each of them.

sin 40° = % =0S = 12(sin 40°) = 12(0.643) = 7.716

cos 40° = ; = PS=12(cos 40°) =12(0.766) = 9.192
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38.

Since the altitude to the base of an isosceles triangle is also a median, SR =
PS§S=9.192 and PR=2 x 9.192 = 18.384.

Finally, the area of APQOR :% (18.384)(7.716) = 70.925 = 70.9.

650 The $843.57 that Robert received when the CD matured was 3% more
than the amount he deposited into the CD. So if x represents the amount in
dollars that Robert deposited, then 843.57 = 1.03x. So x = 843.57 + 1.03 =
819. If y represents the number of Euros that Michel gave to Robert, then
819 =1.26y. Soy = 819 + 1.26 = 650.

9 If z represents the number of euros that Michel received after converting
the $843.57 he received from Robert, then z = 843.57 ~ 1.28 = 659.04.
Since the solution to question 37 shows that Michel originally gave Robert
650 euros, to the nearest euro Michel’s profit was 659 — 650 = 9 euros.
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The SAT Reading Test



The Evidence-Based Reading Test

=3 QUICK OVERVIEW
=3 TESTING TACTICS
=3 PRACTICE EXERCISES
=) ANSWERS EXPLAINED

QUICK OVERVIEW
Here is what the SAT Reading Test will look like:

It will contain four single passages and one set of paired passages, for
a total of 3,250 words.

Each single passage or paired set of passages will be 500—750 words
long.

One passage will come from U.S. or world literature.

Two passages (or one passage and one set of paired passages) will
come from the natural sciences—FEarth science, biology, chemistry,
and physics.

Two passages (or one passage and one set of paired passages) will
come from the social sciences—anthropology, communication arts,
economics, education, human geography (as opposed to physical
geography), history, legal studies, linguistics, political science,
psychology, and sociology.

Some of the natural sciences and social sciences passages will be
what the test-makers like to call “founding documents.”

There will be one or two graphics included in one of the history/social
sciences passages and in one of the natural sciences passages.
(Graphics include tables, charts, and graphs that convey information



relevant to the content of the passage. To do well on the SAT, you
will need to be able not only to analyze and understand the
information presented in the graphics but also to integrate that
information with the information you’ve gathered from the text.)
There will be 52 questions in the reading section, 10 or 11 questions
on each passage or set of paired passages. Ten of these 52 questions
will be vocabulary questions in which you will have to figure out a
word’s meaning from its context in the passage. Ten more will be
command-of-evidence questions in which you have to figure out
which part of the passage provides the best evidence to support your
answer to a previous question.

The directions for the passage-based reading section of the SAT are
minimal. They are:

Each passage below is followed by questions based on its content. Answer all questions
following a passage on the basis of what is stated or implied in that passage.

TESTING TACTICS

N =

. Use the line references in the questions to be sure you’ve gone back to the correct spot in

e

o0

10.

TACTICS PREVIEW

Make use of the introductions to acquaint yourself with the text.

the passage.

When you have a choice, tackle passages with familiar subjects before passages with
unfamiliar ones.

In tackling a 500—750-word reading passage, first read the passage; then read the
questions.

Try to answer all the questions on a particular passage before you move on to the next.
Learn to spot the major reading question types.

When asked to find the main idea, be sure to check the opening and summary sentences
of each paragraph.

Familiarize yourself with the technical terms used to describe a passage’s organization.
When asked about specific details in a passage, spot key words in the question and scan
the passage to find them (or their synonyms).

When asked to make inferences, base your answers on what the passage implies, not
what it states directly.




11. When asked about an attitude or tone, look for words that convey emotions, express
values, or paint pictures.

12. When asked to give the meaning of a word, look for nearby context clues.

13. When dealing with paired passages, tackle them one at a time.

14. When dealing with graph interpretation questions, use only the evidence in the graph and
the passage.

15. Scan all the questions on a passage to spot the command-of-evidence questions coming

N Y,

Make Use of the Introductions to Acquaint
Yourself with the Text.

Almost every reading passage is preceded by a short introduction. Don’t
skip it. As you read the introductory material and tackle the passage’s
opening sentences, try to anticipate what the passage will be about. You’ll
be in a better position to understand what you read.

Use the Line References in the Questions to

Be Sure You’ve Gone Back to the Correct
Spot in the Passage.
The reading passages on the SAT tend to be long: 500-750 words.
Fortunately, the lines are numbered, and the questions often refer you to
specific lines in the passage by number. It takes less time to locate a line

number than to spot a word or phrase. Use the line numbers to orient
yourself in the text.

When You Have a Choice, Tackle Passages

with Familiar Subjects Before Passages
with Unfamiliar Ones.

Build on what you already know and like. It’s only common sense: if you
know very little about botany or are uninterested in it, you are all too likely



to run into trouble reading a passage about plant life.

It 1s hard to concentrate when you read about something that is wholly
unfamiliar to you. Give yourself a break. There will be five reading
passages on your test. Start with one that interests you or that deals with a
topic you know well. There is nothing wrong in skipping questions. Just
remember to check the numbering of your answer sheet. You should, of
course, go back to any questions you skipped and make a quick guess in the
final seconds before you run out of time.

TIP

Be cautious in applying this tactic. When you tackle a long passage, if you run into real trouble
understanding the material, don’t get bogged down in the text. Skip to the questions. A quick
review of the questions may give you a feeling for what to look for when you return to the text.

In Tackling a 500-750 Word Reading

Passage, First Read the Passage; Then
Read the Questions.

Try tackling the reading passages using the following technique.

1. Read as rapidly as you can with understanding, but do not force
yourself. Do not worry about the time element. If you worry about
not finishing the test, you will begin to take short cuts and miss the
correct answer in your haste.

2. As you read the opening sentences, try to anticipate what the passage
will be about. Who or what is the author talking about?

3. As you continue reading, notice in what part of the passage the
author makes major points. In that way, even when a question does
not point you to a particular line or paragraph, you should be able to
head for the right section of the text without having to reread the
entire passage. Underline key words and phrases—sparingly!



Try to Answer All the Questions on a

Particular Passage Before You Move on to
the Next.

Don’t let yourself get bogged down on any one question; you can’t afford to
get stuck on one question when you have ten more on the same passage to
answer. Remember that the questions following each reading passage are
not arranged in order of difficulty. If you are stumped by a tough reading
question, do not give up and skip all the other questions on that passage. A
tough question may be just one question away from an easy one. Skip the
one that’s got you stumped, but make a point of coming back to it later,
after you’ve answered one or two more questions on the passage. Often,
working through other questions on the same passage will provide you with
information you can use to answer any questions that stumped you the first
time around. If the question still stumps you, mark your favorite letter and
move on. If you circle the problem question in your booklet, you’ll be able
to come back to it at the end if you still have time.

Learn to Spot the Major Reading Question
Types.

Reading questions fall into certain basic types. It will definitely help you if
you familiarize yourself with the major types of reading questions on the
SAT.

If you can recognize just what a given question is asking you to do,
you’ll be better able to tell which particular reading tactic to apply.

Here are eight categories of reading questions you are sure to face.

1. MAIN IDEA Questions that test your ability to find the central
thought of a passage or to judge its significance often take the
following form:

The main point of the passage is to



The passage is primarily concerned with

The author’s primary purpose in this passage is to

The chief theme of the passage can be best described as

Which of the following statements best expresses the main idea of
the passage?

. SPECIFIC DETAILS Questions that test your ability to understand
what the author states explicitly are often worded:

According to the author

The author states all of the following EXCEPT

According to the passage, which of the following is true of the
According to the passage, the chief characteristic of the subject 1s
Which of the following statements is (are) best supported by the
passage?

Which of the following is NOT cited in the passage as evidence of

. INFERENCES Questions that test your ability to go beyond the
author’s explicit statements and see what these statements imply may
be worded:

It can be inferred from the passage that

The passage suggests that the author would support which of the
following views?

The author implies that

The author apparently feels that

According to the passage, it is likely that

The passage is most likely directed toward an audience of

Which of the following statements about...can be inferred from the
passage?

. TONE/ATTITUDE Questions that test your ability to sense an author’s
or character’s emotional state often take the form:

The author’s attitude to the problem can best be described as

Which of the following best describes the author’s tone in the
passage?

The author’s tone in the passage is that of a person attempting to

The author’s presentation is marked by a tone of



The passage indicates that the author experiences a feeling of

. VOCABULARY IN CONTEXT Questions that test your ability to work
out the meaning of words from their context often are worded:

The phrase “...” is used in the passage to mean that
As used in line 00, “...” most nearly means
As used in line 00, “...” is closest in meaning to

. TECHNIQUE Questions that test your ability to recognize a passage’s
method of organization or technique often are worded:

Which of the following best describes the development of this
passage?

Over the course of the passage, the focus shifts from ...

The relationship between the second paragraph and the first
paragraph can best be described as...

During the course of the final paragraph, the narrator’s focus shifts
from ... to ...

. GRAPHICS Questions that test your ability to interpret informational
graphics and to relate that information to the accompanying passage
may be worded:

Graph 1 suggests which of the following about ... in the years 2000—
20107

Do the data in the table provide support for the author’s claim that ...
How does the graph support the author’s point that ...

The graph following the passage offers evidence that ...

. COMMAND OF EVIDENCE Questions that test your ability to identify
which part of a passage provides the best evidence for the
conclusions you reach are worded:

Which choice provides the best evidence for the answer to the
previous question?



4 )
TIME SAVER TIP

As you get to know these major reading question types, you will find that some question types
take you longer to answer than others. (Inference questions and questions involving technique
are particularly time-consuming.) You may also find that some question types give you more
trouble than others. Make a special note of these types. If you generally get bogged down
answering inference questions, these may be good ones for you to skip temporarily; plan to
come back to them if you don’t run out of time. Likewise, if you always get technique
questions wrong, you may want to quickly fill in your favorite letter and then move on.
Remember, you don’t have to answer every question to score high on the SAT.

\_

When Asked to Find the Main Idea, Be

Sure to Check the Opening and Summary
Sentences of Each Paragraph.

The opening and closing sentences of each paragraph are key sentences for
you to read. They can serve as guideposts for you, pointing out the author’s
main idea.

Whenever you are asked to determine a passage’s main idea, always
check each paragraph’s opening and summary sentences. Typically, in each
paragraph, authors provide readers with a sentence that expresses the
paragraph’s main idea succinctly. Although such topic sentences may
appear anywhere in the paragraph, experienced readers customarily look for
them in the opening or closing sentences.

Note that in SAT reading passages, topic sentences are sometimes
implied rather than stated directly. If you cannot find a topic sentence, ask
yourself these questions:

1. Whom or what is this passage about?

2. What aspect of this subject is the author talking about?

3. What is the author trying to get across about this aspect of the
subject?

Read the following reading passage and apply this tactic.
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Patricia E. Bath is one example of an answer to the charge that
there are no Black
female American scientists to include in science history textbooks
and courses. Bath,
an ophthalmologist and laser scientist, is an innovative research
scientist and advocate
for blindness prevention, treatment, and cure. Her
accomplishments include the
invention of a new device and technique for cataract surgery
known as laserphaco, the
creation of a new discipline known as ‘“community
ophthalmology,” and her appointment as the first woman chair of
ophthalmology in the United States, at Drew—UCLA
in 1983.

Patricia Bath’s dedication to a life in medicine began in
childhood, when she first
heard about Dr. Albert Schweitzer’s service to lepers in the
Congo.... As a young
intern shuttling between Harlem Hospital and Columbia
University, she was quick
to observe that at the eye clinic in Harlem half the patients were
blind or visually
impaired. At the eye clinic at Columbia, by contrast, there were
very few obviously
blind patients. This observation led her to conduct a retrospective
epidemiological
study, which documented that blindness among Blacks was double
that among whites.
She reached the conclusion that the high prevalence of blindness
among Blacks was
due to lack of access of ophthalmic care. As a result, she proposed
a new discipline,
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known as community ophthalmology, which is now operative
worldwide. Community
ophthalmology combines aspects of public health, community
medicine, and clinical
ophthalmology to offer primary care to underserved populations.
Volunteers trained
as eye workers visit senior centers and daycare programs to test
vision and screen for
cataracts, glaucoma, and other threatening eye conditions. This
outreach has saved
the sight of thousands whose problems would otherwise have gone
undiagnosed and
untreated. By identifying children who need eyeglasses, the
volunteers give these children
a better chance for success in school.
In 1974, Bath joined the faculty of UCLA and Charles R. Drew
University as an
assistant professor of surgery (Drew) and ophthalmology (UCLA).
The following year
she became the first woman faculty member in the Department of
Ophthalmology at
UCLA’s Jules Stein Eye Institute. As she notes, when she became
the first woman faculty
in the department, she was offered an office “in the basement next
to the lab animals.”
She refused the spot. “I didn’t say it was racist or sexist. I said it
was inappropriate and
succeeded in getting acceptable office space. I decided 1 was just
going to do my work.”
By 1983 she was chair of the ophthalmology residency training
program at Drew—
UCLA, the first woman in the USA to hold such a position.
Despite university policies extolling equality and condemning
discrimination,
Professor Bath experienced numerous instances of sexism and
racism throughout



(40)

(45)

(30)

(35)

her tenure at both UCLA and Drew. Determined that her research
not be obstructed
by the “glass ceilings,” she took her research abroad to Europe.
Free at last from the
toxic constraints of sexism and racism, her research was accepted
on its merits at the
Laser Medical Center of Berlin, West Germany, the Rothschild Eye
Institute of Paris,
France, and the Loughborough Institute of Technology, England.
At those institutions
she achieved her “personal best” in research and laser science, the
fruits of which are
evidenced by her laser patents on eye surgery.

Bath’s work and interests, however, have always gone beyond
the confines of a
university. In 1977, she and three other colleagues founded the
American Institute
for the Prevention of Blindness, an organization whose mission is
to protect, preserve,
and restore the gift of sight. The AIPB is based on the principle
that eyesight is
a basic human right and that primary eye care must be made
available to all people,
everywhere, regardless of their economic status. Much of the work
of the AIPB is done
though ophthalmic assistants, who are trained in programs at major
universities. The
institute supports global initiatives to provide newborn infants with
protective anti-infection
eye drops, to ensure that children who are malnourished receive
vitamin A
supplements essential for vision, and to vaccinate children against
diseases (such as
measles) that can lead to blindness.

Dr. Bath is also a laser scientist and inventor. Her interest,
experience, and research



on cataracts led to her invention of a new device and method to
remove cataracts—
the laserphaco probe. When she first conceived of the device in
1981, her idea was
more advanced than the technology available at the time. It took
her nearly five years
to complete the research and testing needed to make it work and
apply for a patent.

(60) Today, the device is used worldwide. With the keratoprosthesis
device, Dr. Bath was
able to recover the sight of several individuals who had been blind
for over 30 years.

Now look at a question on this passage. It’s a good example of a main idea
question.

The passage primarily focuses on the

(A) influence of Patricia Bath on other scientists.
(B) recognition given to Patricia Bath for her work.
(C) experiences that influenced the work of Patricia Bath.

(D) techniques that characterize the work of Patricia Bath.

Look at the opening and/or summary sentences of paragraphs that make
up the passage. “Patricia E. Bath is one example of an answer to the charge
that there are no Black female American scientists to include in science
history textbooks and courses.” “Patricia Bath’s dedication to a life in
medicine began in childhood, when she first heard about Dr. Albert
Schweitzer’s service to lepers in the Congo.” “In 1974 Bath joined the
faculty of UCLA and Charles R. Drew University as an assistant professor
of surgery (Drew) and ophthalmology (UCLA).” “By 1983 she was chair of
the ophthalmology residency training program at Drew—UCLA, the first
woman in the USA to hold such a position.” “Bath’s work and interests,
however, have always gone beyond the confines of a university.” “Dr. Bath
is also a laser scientist and inventor.” “With the keratoprosthesis device, Dr.
Bath was able to recover the sight of several individuals who had been blind



for over 30 years.” The passage cites experience after experience, each of
which influenced the work of Patricia Bath. From her childhood fascination
with Schweitzer’s work as a medical missionary, through her work at
Harlem Hospital and Columbia University, to her founding of the American
Institute for the Prevention of Blindness, Patricia Bath has had a vast range
of experiences that have contributed to her work as a scientist. The correct
answer is choice (C). Choice (A) is incorrect. The passage talks far more
about influences on Patricia Bath than about Bath’s influence on other
scientists. Choice (B) is incorrect. Although the passage mentions
recognition given to Bath, that recognition is not the passage’s primary
focus. Choice (D) is incorrect. The passage barely touches on specific
details of craft or technique.

Certain words come up again and again in questions on a passage’s
purpose or main idea. Review them. It would be silly to miss an answer not
because you misunderstood the passage’s meaning, but because you didn’t
know a common question word.

KEY TERMS IN MAIN IDEA QUESTIONS

bolster (v.) to support an idea or position

delineate to outline or describe with care!

depict to represent or portray vividly

discredit to disbelieve; to cause a loss of confidence in
document (v.) to support by documentary evidence
elaborate (v.) to add details to; to work out in minute detail
endorse to support or approve

exemplify to serve as an example of

illustrate to clarify by the use of examples

refute to prove to be false or incorrect

speculate to reason, possibly on insufficient evidence

Familiarize Yourself with the Technical

Terms Used to Describe a Passage’s



Organization.

Another part of understanding the author’s point is understanding how the
author organizes what he or she has to say. To do so, often you have to
figure out how the opening sentence or paragraph is connected to the
passage as a whole.

Try this question on the author’s technique, based on the previous
passage about Patricia Bath.

Which of the following best summarizes the relationship of the
first sentence to the rest of the passage?

(A) Assertion followed by supporting evidence
(B) Challenge followed by debate pro and con
(C) Prediction followed by analysis

(D) Specific instance followed by generalizations

The correct answer is choice (A). The author makes an assertion (a
positive statement) about Bath’s importance and then proceeds to back it up
with specific details from her career.

Choice (B) is incorrect. There is no debate for and against the author’s
thesis or point about Bath; the only details given support that point. Choice
(C) 1s incorrect. The author does not predict or foretell something that is
going to happen; the author asserts or states positively something that is an
accomplished fact. Choice (D) is incorrect. The author’s opening general
assertion is followed by specific details to support it, not the reverse.

KEY TERMS IN QUESTIONS ON TECHNIQUE OR STYLE

abstract (adj.) theoretical; not concrete

analogy similarity of functions or properties; likeness
antithesis direct opposite

argumentative presenting a logical argument

assertion positive statement; declaration

cite to refer to; to quote as an authority



concrete (adj.) real; actual; not abstract

evidence data presented as proof

explanatory serving to explain

expository concerned with explaining ideas, facts, etc.

generalization simplification; general idea or principle

narrative relating to telling a story

(adj.)

persuasive intended to convince

rhetorical relating to the effective use of language

thesis the central idea in a piece of writing; a point to be
defended

When Asked About Specific Details in a

Passage, Spot Key Words in the Question
and Scan the Passage to Find Them (or
Their Synonyms).

In developing the main idea of a passage, a writer will make statements to
support his or her point. To answer questions about such supporting details,
you must find a word or group of words in the passage that supports your
choice of answer. The words “according to the passage” or “according to
the author” should focus your attention on what the passage explicitly
states. Do not be misled into choosing an answer (even one that makes good
sense) if you cannot find it supported in the text.

Often detail questions ask about a particular phrase or line. The SAT
generally provides numbered line references to help you locate the relevant
section of the passage. Occasionally it fails to do so. In such instances, use
the following technique:

TIP

Be extra cautious when you scan for key words: they may be eye-catchers. Often the test-
writers deliberately insert key words from the passage into incorrect answer choices, hoping to
tempt careless readers into making a bad choice.



1. Look for key words (nouns or verbs) in the answer choices.

2. Run your eye down the passage, looking for those key words or their
synonyms. (This is called scanning. It is what you do when you
scroll through a list of emails on your cell phone.)

3. When you find a key word or its synonym, reread the sentence to
make sure the test-writer hasn’t used the original wording to mislead
you.

A third question on the Bath passage tests you on a specific detail.

In what way did hearing the story of Albert Schweitzer affect
Bath’s eventual profession?

(A) It inspired her to focus on becoming a missionary in Africa.

(B) It influenced her to write about the effects of leprosy on
developing countries.

(C) It encouraged her to consider a career in medicine.

(D) It confirmed the feasibility of a Black woman becoming a
doctor.

Looking at the question, what key words do you see? Does the name Albert
Schweitzer leap out at you? That’s great. Now scan the passage, looking for
that name.

Here’s the sentence in which the name Albert Schweitzer appears:
“Patricia Bath’s dedication to a life in medicine began in childhood, when
she first heard about Dr. Albert Schweitzer’s service to lepers in the
Congo.” Schweitzer devoted himself to serving victims of leprosy, a disease
that potentially leads to nerve damage and disfigurement, and, in particular,
to blindness.

What effect did hearing about Schweitzer have on Bath? It caused her to
think about a medical career as something she could attain. Hearing how
Schweitzer had dedicated himself to ease the suffering of lepers, Bath was
encouraged fo consider a career in medicine and determined to dedicate
herself to a life in medicine. The correct answer is choice (C). Choice (A) is
incorrect. Bath was inspired to focus on medicine, not on African mission
work. Choice (B) is incorrect. Bath was influenced to become a medical



doctor, not an author. Choice (D) is incorrect. Given the biases that Black
men and women faced in academia during Bath’s youth, the fact that
Schweitzer, a white man, successfully became a doctor would not
necessarily have confirmed the feasibility (likelihood) of a Black woman’s
sucess in doing so.

KEY TERMS IN QUESTIONS ON SPECIFIC DETAILS

aesthetic

allusion
assumption
attribute (n.)
divergent
fluctuate
hypothetical
incompatible
indicative
inherent
innate
innovative
misconception
phenomenon

preclude

artistic; dealing with or capable of appreciating the
beautiful

an indirect reference; a casual mention
something accepted as true without proof
essential quality; characteristic

differing from another; tending to move apart
to shift continually; to vary irregularly

based on assumptions or hypotheses; supposed
not able to exist in harmony; discordant
suggestive; pointing out (something)

firmly established by nature or habit; built-in; inborn
inborn; existing from birth

novel; introducing a change; ahead of the times
mistaken idea; wrong impression

observable fact or occurrence; subject of scientific
investigation

to make impossible; to keep from happening

When Asked to Make Inferences, Base Your

Answers on What the Passage Implies,
Not What It States Directly.

In Language in Thought and Action, S.1. Hayakawa defines an inference as
““a statement about the unknown made on the basis of the known.”



Inference questions require you to use your own judgment. You must not
take anything directly stated by the author as an inference. Instead, you
must look for clues in the passage that you can use in coming up with your
own conclusion. You should choose as your answer a statement which is a
logical development of the information the author has provided.

See how this tactic works as you read this fiction passage, taken from the
novel The Heart of the Matter by Graham Greene.

Line

(3)

(10)

(15)

“Imagine. Forty days in the boats!” cried Mrs. Perrot.
Everything over the river was
still and blank.

“The French behaved well this time at least,” Dawson
remarked.

“They’ve only brought in the dying,” the doctor retorted. “They
could hardly have
done less.”

Dawson exclaimed and struck at his hand. “Come inside,” Mrs.
Perrot said, “The
windows are netted.” The stale air was heavy with the coming
rains.

“There are some cases of fever,” said the doctor, “but most are
just exhaustion—the
worst disease. It’s what most of us die of in the end.”

Mrs. Perrot turned a knob; music from the London Orpheum
filtered in. Dawson
shifted uncomfortably; the Wurlitzer organ moaned and boomed. It
seemed to him
outrageously immodest.

Wilson came in to a welcome from Mrs. Perrot. “A surprise to
see you, Major
Dawson.”

“Hardly, Wilson.” Mr. Perrot injected. “I told you he’d be here.”
Dawson looked
across at Wilson and saw him blush at Perrot’s betrayal, saw too
that his eyes gave the
lie to his youth.



“Well,” sneered Perrot, “any scandals from the big city?” Like
a Huguenot imagining
Rome, he built up a picture of frivolity, viciousness, and
corruption. “We bush-folk
(20)  live quietly.”
Mrs. Perrot’s mouth stiffened in the effort to ignore her
husband in his familiar
part. She pretended to listen to the old Viennese melodies.
“None,” Dawson answered, watching Mrs. Perrot with pity.
“People are too busy
with the war.”
(25) “So many files to turn over,” said Perrot. “Growing rice down
here would teach
them what work 1s.”

The first question based on this passage is an inference question. Note the
use of the terms “suggests” and “most likely.” The passage never tells you
directly where the story takes place. You must put two and two together and
see what you get.

The evidence in the passage suggests that the story most likely
takes place

(A) on aboat during a tropical storm.
(B) at a hospital during a wartime blackout.
(C) 1n a small town in France.

(D) gnear a rice plantation in the tropics.

Go through the answer choices one by one. Remember that in answering
inference questions you must go beyond the obvious, go beyond what the
author explicitly states, to look for logical implications of what the author
says.

The correct answer is choice (D), near a rice plantation in the tropics.
Several lines in the passage suggest it: Perrot’s reference to “bush-folk,”
people living in a tropical jungle or similar uncleared wilderness; Perrot’s



comment about the work involved in growing rice; the references to fever
and the coming rains.

Choice (A) is incorrect. The people rescued have been in the boats for
forty days. The story itself is not set on a boat.

Choice (B) is incorrect. Although the presence of a doctor and the talk of
dying patients suggests a hospital and Dawson’s comment implies that
people elsewhere are concerned with a war, nothing in the passage suggests
that it is set in a wartime blackout. The windows are not covered or blacked
out to prevent light from getting out; instead, they are netted to prevent
mosquitos from getting in. (Note how Dawson exclaims and swats his hand;
he has just been bitten by a mosquito.)

Choice (C) is incorrect. Although the French are mentioned, nothing
suggests that the story takes place in France, a European country not noted
for uncleared wilderness or tropical rains.

KEY TERMS IN INFERENCE QUESTIONS

criterion a standard used in judging something; a basis for
comparison

excerpt a selection from a longer work

implication an indirect suggestion; a logical inference

imply to suggest without stating explicitly; to mean

likelihood  probability; chance of something

plausible appearing reasonable; apparently believable

suggestive  tending to suggest something; stimulating further thought

tentative not definite or positive; hesitant; provisional; experimental

When Asked About an Attitude or Tone,

Look for Words That Convey Emotions,
Express Values, or Paint Pictures.

In figuring out the attitude or tone of an author or character, take a close
look at the specific language used. Is the author using adjectives to describe



the subject? If so, are they words like fragrant, tranquil, magnanimous—
words with positive connotations? Or are they words like fetid, ruffled,
stingy—words with negative connotations?

When we speak, our tone of voice conveys our emotions—frustrated,
cheerful, critical, gloomy, angry. When we write, our images and
descriptive phrases get our feelings across.

The second question on the Greene passage is a tone question. Note the
question refers you to specific lines in which a particular character speaks.
Those lines are repeated here so that you can easily refer to them.

“They’ve only brought in the dying,” the doctor retorted. “They
could hardly have done less.”

“There are some cases of fever,” said the doctor, “but most are
just exhaustion—the worst disease. It’s what most of us die of
in the end.”

The tone of the doctor’s remarks (lines 4 and 5, 8 and 9)
indicates that he is basically

(A) unselfish.
(B) indifferent.
(C) rich in patience.

(D) without illusions.

Note the doctor’s use of “only” and “hardly,” words with a negative
sense. The doctor is deprecating or belittling what the French have done for
the sufferers from the boats, the people who are dying from the exhaustion
of their forty-day journey. The doctor is retorting: he is replying sharply to
Dawson’s positive remark about the French having behaved well. The
doctor has judged the French. In his eyes, they have not behaved well.

Go through the answer choices one by one to see which choice comes
closest to matching your sense of the doctor’s tone.

Choice (A) is incorrect. Nothing in the passage specifically suggests
selfishness or unselfishness on his part, merely irritability.



Choice (B) is incorrect. The doctor is not indifferent or uncaring. If he
did not care, he would not be so sharp in challenging Dawson’s innocent
remark.

Choice (C) is also incorrect. The doctor is quick to counter Dawson,
quick to criticize the French. Impatience, not patience, distinguishes him.

The correct answer is choice (D). The doctor is without illusions. Unlike
Dawson, he cannot comfort himself with the illusion that things are going
well. He has no illusions about life or death: most of us, he points out
unsentimentally, die of exhaustion in the end.

When you are considering questions of attitude and tone, bear in mind
the nature of the SAT. It is a standardized test aimed at a wide variety of
test-takers—cosplay fans, political activists, 4-H members, computer
hackers, readers of GQ. It is taken by Native Americans and Chinese
refugees, evangelical Christians and Orthodox Jews, Buddhists and Hindus,
Hispanics and Blacks, New Yorkers and Nebraskans—a typically American
mix.

The SAT-makers are very aware of this diversity. As members of their
staff have told us, they are particularly concerned to avoid using material on
the tests that might upset students (and possibly adversely affect their
scores). For this reason, the goal is to be noncontroversial: to present
material that won’t offend amyone. Thus, in selecting potential reading
passages, the SAT-makers tend to avoid subjects that are sensitive in favor
of ones that are bland. In fact, if a passage doesn’t start out bland, they may
revise it and cut out the spice. One released SAT test, for example, included
Kenneth Clark’s comment about the “sharp wits” of Romans, but cut out his
comment about their “hard heads.” Another used a passage from Mary
McCarthy’s prickly Memories of a Catholic Girlhood, but cut out every
reference to Catholic and Protestant interaction—and much of the humor,
too.

How does this affect the sort of tone and attitude questions the SAT-
makers ask? As you can see, the SAT-makers attempt to respect the feelings
of minority group members. Thus, you can expect minority group members
to be portrayed in SAT reading passages in a favorable light. If, for
example, there had been an attitude question based on the Patricia Bath
passage, it might have been worded like this:



The author’s attitude toward the scientific achievements
mentioned in the passage can best be described as one of

(A) incredulity.

(B) condescension.

(C) cool indifference.

(D) hearty admiration.

Hearty admiration is the only possible choice.

KEY TERMS IN QUESTIONS ON ATTITUDE AND TONE

aloof
ambivalent
brusque
cautionary

compassionate
condescension

cynical
defensive

detachment
didactic
disdain
disparaging
dispassionate
esteem
flippant
grudging
hypocritical

indifference
ironic
judicious

standoffish; remote in attitude

of two minds; unable to decide

abrupt; curt to the point of rudeness

conveying a warning

sympathetic; showing pity

patronizing behavior

distrustful of the motives of others; mocking
self-justifying; constantly protecting oneself from
criticism

aloofness; lack of involvement; indifference
moralizing; inclined to lecture excessively

scorn; contempt; arrogance

belittling; disapproving

unbiased; objective; unemotional; calm

respect; admiration

frivolously disrespectful; lacking proper seriousness
reluctant; unwilling

pretending to have virtues or feelings one lacks;
insincere; phony

lack of concern; lack of interest

tongue in cheek; sarcastic; contrary to what was expected

sensible; showing good judgment; prudent; wise



naive innocent; unsophisticated

nostalgia sentimental yearning for the past; homesickness

objective impartial; unbiased; neutral

(adj.)

optimism hopefulness; cheerful confidence

pedantic narrowly focused on academic trivia; excessively
bookish

pessimism negativity; lack of hopefulness; gloom

pomposity self-importance; excessive self-esteem

prosaic commonplace; pedestrian; ordinary

resigned (adj.) submissive; passively accepting the inevitable

sarcasm cutting remarks; stinging rebuke; scorn

satirical mocking; exposing folly to ridicule

skeptical disbelieving; doubtful; unconvinced

trite stale; clichéd; overused

whimsical fanciful; capricious; unpredictable

When Asked to Give the Meaning of an

Unfamiliar Word, Look for Nearby
Context Clues.

Every student who has ever looked into a dictionary is aware that many
words have more than one meaning. A common question that appears on
the SAT tests your ability to determine the correct meaning of a word from
its context. Most often the word will be a common one, and you must
determine its exact meaning as used by the author. At other times, the word
may be uncommon. You can determine its meaning by a careful
examination of the text.

The following question based on the Patricia Bath passage asks you to
determine which exact meaning of a common word is used in a particular
sentence. Here is the sentence in which the word appears.



Patricia E. Bath is one example of an answer to the charge that
there are no Black female American scientists to include in
science history textbooks and courses.

As used in line 1, “charge” most nearly means
(A) fee.

(B) responsibility.

(C) accusation.

(D) headlong rush.

To answer this question, simply substitute each of the answer choices for
the quoted word in its original context. Although a charge can be a fee (“an
admission charge”), a responsibility (“the business left in her charge”), or a
headlong rush (“a cavalry charge”), the word is used differently here.

Think of the context. What is an answer to a charge? It is a response to a
claim or accusation that has been made with little or no proof. In this case,
the claim is that there are no Black female American scientists for authors
to include in science history texts. (It carries with it the suggestion that
Black female scientists are not good enough to be included in such texts.)
Clearly, this accusation is false. Black female American scientists exist:
many of them, like physician and astronaut Mae Jemison, aerospace
engineer Aprille Ericsson, and theoretical physicist Shirley Ann Jackson,
have already earned a well-deserved place in science history, as has Dr.
Bath. Like them, she is an example of an answer to this false accusation.

Look at the words in the immediate vicinity of the word you are
defining. They will give you a sense of the meaning of the unfamiliar word.

When Dealing with Paired Passages, Tackle

Them One at a Time.

If paired passages have you worried, relax. They are not that formidable,
especially if you deal with them our way. Read the lines in italics
introducing both passages. Then look at the two passages. Their lines will
be numbered as if they were one enormous passage: if Passage 1 ends on



line 42, Passage 2 will begin on line 43. However, they are two separate
passages. Tackle them one at a time.

In general, these questions are organized sequentially: questions about
Passage 1 come before questions about Passage 2. So, do things in order.
First read Passage 1; then jump straight to the questions and answer all
those based on Passage 1. Next read Passage 2; then answer all the
questions based on Passage 2. (The line numbers in the questions will help
you spot where the questions on Passage 1 end and those on Passage 2
begin.) Finally, tackle the two or three questions that refer to both passages.
Go back to both passages as needed.

At times a couple of questions referring to both passages will precede the
questions focusing on Passage 1. Do not let this hitch throw you. Use your
common sense. You’ve just read the first passage. Skip the one or two
questions on both passages, and head for those questions about Passage 1.
Answer them. Then read Passage 2. Answer the questions on Passage 2.
Finally, go back to those questions you skipped and answer them and any
other questions at the end of the set that refer to both passages. Remember,
however: whenever you skip from question to question, or from passage to
passage, be sure you 're filling in the right circles on your answer sheet.

When Dealing with Graph Interpretation

Questions, Use Only the Evidence in the
Graph and the Passage.

Use the following system to deal with the graph interpretation questions on
the test.

1. SIZE UP THE QUESTION First, look over the question stem to see if
you can spot any key words or concepts that will enable you to
pinpoint the precise parts of the infographic that will help you answer
the question.

2. EXPLORE THE INFOGRAPHIC Next, check out the graph. Identify all
labels and units of measurement. Pay special attention to any title
provided for the infographic. You may find it helpful to underline or



circle those parts of the graph that bear directly on the question. Can
you spot any relationships between variables shown on the graph?

3. ANTICIPATE THE ANSWER Before looking at the answer choices, see
whether you can come up with an answer to the question solely on the
basis of what you find in the infographic. How does the information
conveyed by the infographic relate to what you have gathered from
reading the passage? Does it support what you have learned? Does it
contradict what you have gathered? Remember that when you are
dealing with graph interpretation questions, you must use only the
evidence in the graph and in the passage.

4. ELIMINATE WRONG ANSWERS Go through each answer choice to see
whether it is supported by evidence in the infographic or in the
passage. If the data prove that the choice is wrong or do not directly
support the choice, cross it out. For an answer to be correct, it must be
directly supported by evidence in the infographic or in the passage.

Here are two infographics typical of ones you might find on the SAT.
The first is a line graph; the second is a bar graph.
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Line graphs and bar graphs show you how one set of data relates to
another. Most line and bar graphs have a horizontal axis (called the x-axis)
and a vertical axis (called the y-axis). Both axes will be clearly labeled. Pay
close attention to the graph labels and axes to avoid careless mistakes.

Other types of infographics you are likely to encounter on the SAT
include pie charts, flow charts, time lines, and tables.

Scan All the Questions on a Passage to Spot

the Command-of-Evidence Questions
Coming Up.

Ten of the reading questions on your test will be questions that test how
well you are able to identify which part of a passage provides the best
support for a conclusion you reach. The test-makers want you to be able not
only to interpret a text correctly but also to back up your interpretation with
evidence, or, in their words, to find relevant textual support.

Currently, command-of-evidence questions look like this:

Which choice provides the best evidence for the answer to the
previous question?

(A) Lines 13—-17 (“When ... rights™)

(B) Lines 20-24 (“Now ... party”)

(C) Lines 55-58 (“The time ... victory”)
(D) Lines 6568 (“Government ... nation”)

Thanks to the presence of the line numbers and parentheses, command-
of-evidence questions are easy to spot. As you turn to the questions on a
particular passage, scan the group of questions quickly to spot any
command-of-evidence questions. In your booklet, circle the number of the
question immediately before each command-of-evidence question. That’s
your cue to pay special attention as you answer this question. If you do it
right, you’ll be answering two questions, and not just one.



Here’s what to do. As you answer the question immediately before a
command-of-evidence question, note in your booklet what part of the
passage helped you come up with your answer. Put a check mark in the
margin next to the sentence that you think best supports the answer you
chose. Next, move on to the command-of-evidence question. Look at the
line numbers in the answer choices. Is the sentence you checked among the
choices listed there? If it is, then that’s most likely the correct answer. If
not, then you need to reread the four sentences listed in the answer choices
and think of how each of them might back up one of the answers to the
previous question.

LONG-RANGE STRATEGIES
Graphics

Are you someone who skips over graphs and tables when you read? Do
numbers on the page mean nothing to you? Then now’s the time to make
those dull numbers meaningful. Your job is to find a way to engage with the
information depicted on the graph or chart. To do this, you need to ask
yourself two basic questions: (1) What information is pictured here? (2)
What does this information mean in human terms?

The classic example of an infographic is Charles Joseph Minard’s flow
map of Napoleon’s retreat from Moscow (the Russian campaign of 1812—
1813). Although well on his way to conquering all of Europe, Napoleon
Bonaparte lost almost his entire army in a disastrous attempt to take
Moscow. This flow map has been called “the map that made a nation cry.”
Why? The answer becomes clear when you examine the central area of
Minard’s original map as shown below.
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Look at the lower portion of the graph. There is a jagged thin black line
with some numbers linked to it. What information is pictured here? These
numbers are temperatures, the type you might see on the daily weather
report. These numbers, however, are negative numbers: on all these dates,
the temperature was below zero.

There are two thick bands on this map. The grey band represents
Napoleon’s army on its way to Moscow. The other black band represents
the army in retreat. What do you notice first? The two bands differ greatly
in size. Napoleon’s army set off with 422,000 men; only 10,000 returned.
What happened? As the army marched, it confronted countless obstacles:
fierce attacks by Russian forces, rugged terrain over which they had to haul
cannons and supplies, raging rivers to ford, subzero temperatures, and
blizzards. These inevitably took their toll.

Look at the black band, starting on the right side. This is the retreat.
Approximately 100,000 men turned back from Moscow. Of that number,
37,000 were left when the retreating army reached Smolensk. Suddenly the
black band shrinks. The next number recorded beneath the black band is
24,000. What caused the loss of 13,000 men? You can find the answer if
you follow the vertical line straight down to where it intersects with the
horizontal temperature line. On November 14, the temperature at Smolensk



hit a low of —21°. Again, that’s 21 degrees below zero. No wonder that more
than one-third of the soldiers remaining of the ragged, desperate army died.

Follow the blank band farther left. At Bobr, the 20,000 survivors of the
march are reinforced by 30,000 troops coming south from Polotzk. The
black band broadens, and 50,000 struggle on toward Minsk. The next crisis
comes just before Studienska. The army had to cross the river Berezina, a
crossing hampered by freezing water, water that rose to 5 feet in depth,
water in which Napoleon’s bridge builders had to work up to their
shoulders. (Even working in that water for only 15 minutes was enough to
kill a bridge builder; five-sixths of them perished.)

Half the troops who tried to cross the Berezina died. Of those who
survived that crossing, only 8,000 reached Vilna. That is the story told by
Minard’s flow map, a story made vivid by the changes in the widths of the
bands representing Napoleon’s troops.

You will never confront an infographic as complex as this on the SAT.
Just remember that every infographic tells a story. If you can follow that
narrative, if you can become involved in that story, you will be in a better
position to interpret the graph and understand how it relates to the contents
of the passage.

For those of you who want to learn more about interpreting graphs, here
are a few helpful online resources:

“The Open University Student Toolkit 3: Working with charts,
graphs, and tables.” This is a British resource and may present
some linguistic challenges for American students, but it is
extremely thorough and provides lots of practice.

“How do I plot points on a graph?”
(http://serc.carleton.edu/mathyouneed/graphing/plotting. html)

“How to Read Graphs” (http.//www.wikihow.com/Read-Graphs).
Extremely basic. (It’s a wiki.)

Reading


http://serc.carleton.edu/mathyouneed/graphing/plotting.html
http://www.wikihow.com/Read-Graphs

Are you a good reader? Do you read twenty-five or more books a year in
addition to those books assigned in school? When you read light fiction, do
you cover a page per minute? Do you read only light fiction, or have you
begun to read “heavy” books—books on natural science, government,
physics, law? Do you browse regularly through magazines and newspapers?

Faced with the above questions, students frequently panic. Used to
gathering information from television and radio rather than from books,
they don’t know how to get back on the track. But getting back on the track
is easier than they think.

Read, Read, Read!

Just do it.

There is no substitute for extensive reading as a preparation for the SAT
and for college work. The only way to obtain proficiency in reading is by
reading books of all kinds. As you read, you will develop speed, stamina,
and the ability to comprehend the printed page. But if you want to turn
yourself into the kind of reader the colleges are looking for, you must
develop the habit of reading—every day.

25 Books a Year

Suppose you’re an average reader; you read an ordinary book at about 300
words a minute. In 20 minutes, how many words can you read? Six
thousand, right?

In a week of reading 20 minutes per day, how many words can you read?
Seven days, 42,000 words.

Now get out your calculator. In 52 weeks of reading 20 minutes per day,
how many words can you read? That’s 52 times 42,000, a grand total of
2,184,000 words!

Now here comes the hard part. Full-length books usually contain 60,000
to 100,000 words. Say the average book runs about 75,000 words. If
reading 20 minutes a day you can read 2,184,000 words in a year, how
many average, 75,000-word books can you read in a year?

The answer is a little over 29. Twenty-nine books in a year. So don’t
panic at the thought of reading 25 books a year. Anybody can find 20
minutes a day, and if you can do that, you can read more than 25 books a
year. The trick i1s always to have your book on hand, so that you don’t have



to waste time hunting around for it if you suddenly find yourself with some
free time.

Schedule a set time for non-school reading. Make the 20-minute-a-day
plan part of your life.

Upgrade What You Read

Challenge yourself. Don’t limit your reading to light fiction and biography
as so many high school students do. Branch out a bit. Go beyond People
magazine. Try to develop an interest in as many fields as you can. Sample
some of the quality magazines: The New Yorker, Smithsonian, Scientific
American, National Geographic, New Scientist, Science, The Economist,
Science News. In these magazines you’ll find articles on literature, the
natural sciences, the physical sciences, history, economics, political science,
sociology, and law—the whole range of fields touched on by the SAT. If
you take time to acquaint yourself with the contents of these magazines,
you won’t find the subject matter of the reading passages on the
examination so strange.

In addition, explore the archaic (antiquated; old-fashioned). Many fiction
passages and most founding documents on the SAT were written a century
or more ago. Their language is old-fashioned; their sentence structure is
complex. If you take time to become comfortable reading material written
before World War 1 (1914-1918), you won’t find the language of these
reading passages on the examination so obscure.

Selected Reading List for the SAT

The reading passages you will face on the SAT are excerpts from the sorts

of books and magazines your high school teachers will introduce in your

junior and senior years and your college instructors will assign you to read

in your freshman and sophomore years. You can get a head start on college

(and on the SAT) by beginning to read college-level material now—today.
The following reading list is divided into four sections:

1. U.S. and World Literature



2. Science (biology, chemistry, physics, mathematics, geology, and
astronomy)

3. Social Studies (history, political science, archaeology, and sociology)

4. U.S. Founding Documents and the Global Conversation

A few of the books on this list have been the source of passages on the SAT.
Follow these steps in working through the list. Choose material from
areas with which you feel unfamiliar. Do not worry if the first book you
tackle seems difficult to you. Try working your way through a short section
—the first chapter should be enough to give you a sense of what the author
has to say. Remember that this is college-level material: it is bound to be
challenging to you. Be glad you’re getting a chance at it so soon.

If you get stuck, work your way up to the level of the book, taking it step
by step. If E.M. Forster’s novel 4 Room with a View seems hard, try reading
it after you’ve seen the award-winning movie of the same name. If an
article in the Scientific American book The Brain seems hard, try reading it
after you’ve read Isaac Asimov’s popular The Human Brain. Get
introductory books on your subject from the high school library or from the
Young Adults section of the local public library. Not one of these books is
beyond your ability to read; you just need to fill in some background first.

(Note that books marked “M” or “TV” have been made into excellent
motion pictures or television shows.)

U.S. AND WORLD LITERATURE

James Agee, A Death in the Family
Kingsley Amis, Lucky Jim
Jane Austen, Emma (M)

Lady Susan (M)

Pride and Prejudice (M)
James Baldwin, Go Tell It on the Mountain
Charlotte Bronté, Jane Eyre (M)

The Professor

Villette



Geraldine Brooks, People of the Book
Year of Wonders
Willa Cather, My Antonia
Joseph Conrad, Heart of Darkness
Charles Dickens, Barnaby Rudge
Great Expectations (M)
Little Dorritt
Nicholas Nickleby (TV)
Our Mutual Friend
Margaret Drabble, 4 Summer Bird-Cage
George Eliot, Middlemarch
Ralph Ellison, Invisible Man
William Faulkner, Collected Stories of William Faulkner
Intruder in the Dust
Sartoris
F. Scott Fitzgerald, Babylon Revisited
The Great Gatsby (M)
E.M. Forster, A Room with a View (M)
Elizabeth Gaskell, Cranford (TV)
Sylvia’s Lovers
William Golding, Lord of the Flies
Graham Greene, The Heart of the Matter
Our Man in Havana (M)
The Power and the Glory
The Third Man (M)
Thomas Hardy, Far from the Madding Crowd (M)
Jude the Obscure
MacDonald Harris, The Balloonist
Ernest Hemingway, 4 Farewell to Arms
For Whom the Bell Tolls (M)
The Nick Adams Stories, “The Last Good Country”



The Sun Also Rises
William Dean Howells, 4 Modern Instance
Henry James, The American
Daisy Miller
The Portrait of a Lady
The Turn of the Screw
James Joyce, Dubliners, “Araby”
Arthur Koestler, Darkness at Noon
D.H. Lawrence, Sons and Lovers
Women in Love (M)
C.S. Lewis, The Screwtape Letters
Herman Melville, Billy Budd
Moby Dick (M)
Lydia Minatoya, The Strangeness of Beauty
George Orwell, Animal Farm (M)
1984 (M)
Saki (H.H. Munro), The Collected Short Stories
William Makepeace Thackeray, Vanity Fair
Anthony Trollope, Barchester Towers (TV)
The Warden (TV)
Mark Twain, The Adventures of Huckleberry Finn
Robert Penn Warren, A/l the Kings Men (M)
Evelyn Waugh, Brideshead Revisited (TV)
Men at Arms
Mary Webb, The House in Dormer Forest
Edith Wharton, The Age of Innocence
Ethan Frome
Virginia Woolf, Orlando
1o the Lighthouse
Richard Wright, Black Boy



SCIENCE

Emily Anthes, Frankenstein's Cat
Instant Egghead Guide: The Mind
Isaac Asimov, The Human Body
The Human Brain
Eric T. Bell, The Development of Mathematics
Jeremy Bernstein, Experiencing Science
Science Observed
Jacob Bronowski, The Ascent of Man
Brian Clegg, Instant Egghead: Physics
N.P. Davis, Lawrence and Oppenheimer
Adrian Desmond, The Hot-Blooded Dinosaurs
Darwin’s Sacred Cause
Gerald Durrell, My Family and Other Animals
Fauna and Family
Richard Feynman, Surely You're Joking, Mr. Feynman
Karl von Frisch, Animal Architecture
George Gamow, Mr. Tompkins (series)
One, Two, Three ... Infinity
Jane Goodall, In the Shadow of Man
Stephen Jay Gould, Ever Since Darwin
Thor Hanson, Feathers: The Evolution of a Natural Miracle
The Impenetrable Forest
The Triumph of Seed
Arthur Koestler, The Case of the Midwife Toad
Aldo Leopold, 4 Sand County Almanac
Konrad Lorenz, King Solomon s Ring
On Aggression
Jonathan Miller, The Body in Question
Scientific American Books, The Biosphere



The Brain

Energy and Power

Evolution

The Ocean

The Solar System

Volcanoes and the Earth s Interior
James Watson, The Double Helix
Gary Zukav, The Dancing Wu Li Masters

SOCIAL STUDIES

Frederick Lewis Allen, Only Yesterday
Stephen Ambrose, Rise to Globalism: U.S. Foreign Policy, 1938—1980
Correlli Barnett, The Desert Generals
The Sword Bearers
Peter Berger, Invitation to Sociology
Fritjof Capra, The Turning Point
Vincent Cronin, Napoleon
W.E.B. DuBois, The Souls of Black Folk
Will and Ariel Durant, The Story of Civilization
Alan Ehrenhalt, The Great Inversion and the Future of the American City
John Hope Franklin, From Slavery to Freedom
Taras Grescoe, Bottomfeeder
Straphanger
J. Huizinga, The Waning of the Middle Ages
lain King, How to Make Good Decisions and Be Right All the Time
Joseph P. Lash, Eleanor and Franklin (TV)
Jill Lepore, These Truths
Joe McGinniss, The Selling of the President, 1968
Paul MacKendrick, The Mute Stones Speak
H. Brett Melendy, Asians in America



Edmund Morgan, The Puritan Dilemma
Steven Pinker, The Better Angels of Our Nature
Words and Rules

Richard Polenberg, One Nation Divisible: Class, Race, Ethnicity in the U.S.
Since 1938

Alan Taylor, The Internal Enemy: Slavery and War in Virginia, 1772—1832
Barbara Tuchman, 4 Distant Mirror
The Guns of August
Theodore H. White, The Making of the President (series)
Edmund Wilson, 7o the Finland Station
Virginia Woolf, Three Guineas

U.S. FOUNDING DOCUMENTS AND THE GREAT
GLOBAL CONVERSATION

Your American history and social studies classes will introduce you to the
Declaration of Independence, the Constitution, the Bill of Rights, and more.
However, you can go beyond the classroom and explore a wealth of
historical documents online for free. Check out the National Archives
online: http.//www.archives.gov/historical-docs/

You’ll find the Gettysburg Address, the Emancipation Proclamation, the
19th Amendment (Women’s Right to Vote); you’ll even find Elvis Presley’s
letter to President Nixon, although that’s unlikely to appear on the SAT.

Here is a by-no-means complete list of America’s founding and
foundational documents, as well as documents that are part of the
worldwide conversation about the nature of civic life.

The Federalist Papers

The Gettysburg Address

The Mayflower Compact

The Northwest Ordinances

The Seneca Falls Declaration of Sentiments

Abigail Adams and John Adams, The Letters of John and Abigail Adams


http://www.archives.gov/historical-docs/

Edmund Burke, Reflections on the Revolution in France
Shirley Chisholm, Unbought and Unbossed

Frederick Douglass, Narrative of the Life of an American Slave
Betty Friedan, The Feminine Mystique

Mahatma Gandhi, The Story of My Experiments with Truth
Barbara Jordan, Barbara C. Jordan—Selected Speeches

Martin Luther King, Jr., I Have a Dream: Writings and Speeches That
Changed the World

A Testament of Hope: The Essential Writings and Speeches of Martin
Luther King, Jr.

Nelson Mandela, Long Walk to Freedom
Thomas Paine, Common Sense
Rights of Man
Richard Rodriguez, Hunger of Memory
Franklin Delano Roosevelt, Great Speeches
Elizabeth Cady Stanton, The Solitude of Self
Sojourner Truth, Narrative of Sojourner Truth
Lech Walesa, The Struggles and the Triumph: An Autobiography
Mary Wollstonecraft, 4 Vindication of the Rights of Woman
Malcolm X and Alex Haley, The Autobiography of Malcolm X

PRACTICE EXERCISES

Short Passages

Try these questions based on short passages in order to familiarize yourself
with some common question types.

MAIN IDEA/PURPOSE

Question 1 is based on the following passage.



The passage below is excerpted from Somerset Maugham’s The Moon and
Sixpence, first published in 1919.

Line

(3)

The faculty for myth is innate in the human race. It seizes with
avidity upon
any incidents, surprising or mysterious, in the career of those who
have at all distinguished
themselves from their fellows, and invents a legend. It is the
protest of
romance against the commonplace of life. The incidents of the
legend become the
hero’s surest passport to immortality. The ironic philosopher
reflects with a smile
that Sir Walter Raleigh is more safely enshrined in the memory of
mankind because
he set his cloak for the Virgin Queen to walk on than because he
carried the English
name to undiscovered countries.

1. In lines 5-8, the author mentions Sir Walter Raleigh primarily to

(A) emphasize the importance of Raleigh’s voyages of discovery.

(B) mock Raleigh’s behavior in casting down his cloak to protect the

queen’s feet from the mud.

(C) illustrate how legendary events outshine historical achievements in

the public’s mind.

(D) distinguish between Raleigh the courtier and Raleigh the seafarer.

Question 2 is based on the following passage.

The passage below is excerpted from a text on marine biology.

Consider the humble jellyfish. Headless, spineless, without a
heart or brain, it has
such a simple exterior that it seems the most primitive of creature.
Unlike its sessile



Line

(5)

(attached to a surface, as an oyster is attached to its shell) relatives
whose stalks cling

to seaweed or tropical coral reefs, the free-swimming jellyfish or
medusa drifts along

the ocean shore, propelling itself by pulsing, muscular contractions
of its bell-shaped

body. Yet beneath the simple surface of this aimlessly drifting,
supposedly primitive

creature is an unusually sophisticated set of genes, as recent studies
of the invertebrate

phylum Cnidaria (pronounced nih-DARE-ee-uh) reveal.

2. Which assertion about jellyfish is supported by the passage?

(A) They move at a rapid rate.

(B) They are lacking in courage.

(C) They attach themselves to underwater rock formations.

(D) They are unexpectedly complex.

Question 3 is based on the following passage.

The passage below is excerpted from an article on Florida's Everglades
National Park.

Line

(5)

Pioneering conservationist Marjory Stoneman Douglas called it
the River of Grass.
Stretching south from Lake Okeechobee, fed by the rain-drenched
Kissimmee River
basin, the Everglades is a water marsh, a slow-moving river of
swamps and sawgrass
flowing southward to the Gulf of Mexico. It is a unique ecosystem,
whose enduring
value has come from its being home to countless species of plants
and animals:
cypress trees and mangroves, wood storks and egrets, snapping
turtles and crocodiles.



For the past 50 years, however, this river has been shrinking. Never
a torrent, it has

dwindled as engineering projects have diverted the waters feeding
it to meet agricultural

and housing needs.

3. The author of this passage cites the conservationist Marjory Stoneman
Douglas in order to

(A) present a viewpoint.

(B) challenge an opinion.

(C) introduce a metaphor.

(D) correct a misapprehension.

Question 4 is based on the following passage.

The following passage is taken from a brochure for a museum exhibit.

Line

(5)

How does an artist train his eye? “First,” said Leonardo da
Vinci, “learn perspective;
then draw from nature.” The self-taught eighteenth-century painter
George Stubbs
followed Leonardo’s advice. Like Leonardo, he studied anatomy,
but, unlike Leonardo,
instead of studying human anatomy, he studied the anatomy of the
horse. He dissected
carcass after carcass, peeling away the five separate layers of
muscles, removing the
organs, baring the veins and arteries and nerves. For 18 long
months he recorded his
observations, and when he was done he could paint horses muscle
by muscle, as they
had never been painted before. Pretty decent work, for someone
self-taught.

4. The primary purpose of the passage is to



(A)
(B)
©)
(D)

explain a phenomenon.
describe a process.
urge a course of action.

argue against a practice.

Question 5 is based on the following passage.

The following passage is an excerpt from an article on Lady Mary Wortley
Montagu, known best today for her travel writings.

Line

(3)

In 1979, when the World Health Organization declared that
smallpox had finally
been eradicated, few, if any, people recollected the efforts of an
eighteenth-century
English aristocrat to combat the then-fatal disease. As a young
woman, Lady Mary
Wortley Montagu had suffered severely from smallpox. In Turkey,
she observed the
Eastern custom of inoculating people with a mild form of the pox,
thereby immunizing
them, a practice she later championed in England. The Turks, she
wrote home, even
held house parties during which inoculated youngsters played
together happily until
they came down with the pox, after which they convalesced
together.

5. The primary purpose of the passage is to

(A) celebrate the total eradication of smallpox.

(B) challenge the actions of Lady Mary Wortley Montagu.

(C) demonstrate that smallpox was a serious problem in the eighteenth

century.

(D) call attention to a neglected historical figure.



Some passages appear here for a second time. Read them again, this time looking for
vocabulary in context.

VOCABULARY IN CONTEXT

Questions 6 and 7 are based on the following passage.

The passage below is excerpted from Somerset Maugham's The Moon and
Sixpence, first published in 1919.

The faculty for myth is innate in the human race. It seizes with

avidity upon any
incidents, surprising or mysterious, in the career of those who have
at all distinguished
themselves from their fellows, and invents a legend. It is the
protest of romance against

Line the commonplace of life. The incidents of the legend become the
hero’s surest passport

(5) to immortality. The ironic philosopher reflects with a smile that Sir

Walter Raleigh is
more safely enshrined in the memory of mankind because he set
his cloak for the Virgin
Queen to walk on than because he carried the English name to
undiscovered countries.

6. Asused in line 1, “faculty” most nearly means

(A) capacity.

(B) authority.

(C) teaching staff.

(D) branch of learning.

7. As used in line 5, “reflects” most nearly means

(A) mirrors.



(B) exhibits.
(C) muses.
(D) casts back.

Question 8 is based on the following passage.
The passage below is excerpted from a text on marine biology.

Consider the humble jellyfish. Headless, spineless, without a

heart or brain, it has
such a simple exterior that it seems the most primitive of creature.
Unlike its sessile
(attached to a surface, as an oyster is attached to its shell) relatives
whose stalks cling

Line to seaweed or tropical coral reefs, the free-swimming jellyfish or
medusa drifts along

(5)  the ocean shore, propelling itself by pulsing, muscular contractions

of its bell-shaped
body. Yet beneath the simple surface of this aimlessly drifting,
supposedly primitive
creature is an unusually sophisticated set of genes, as recent studies
of the invertebrate
phylum Cnidaria (pronounced nih-DARE-ee-uh) reveal.

8. Asused in line 7, “sophisticated” most nearly means

(A) worldly.
(B) complex.
(C) suave.

(D) aware.

Questions 9 and 10 are based on the following passage.

The passage below is excerpted from an article on Florida's Everglades
National Park.



Pioneering conservationist Marjory Stoneman Douglas called it
the River of Grass.
Stretching south from Lake Okeechobee, fed by the rain-drenched
Kissimmee River
basin, the Everglades is a water marsh, a slow-moving river of
swamps and sawgrass
Line flowing southward to the Gulf of Mexico. It is a unique ecosystem,
whose enduring
(5) value has come from its being home to countless species of plants
and animals:
cypress trees and mangroves, wood storks and egrets, snapping
turtles and crocodiles.
For the past 50 years, however, this river has been shrinking. Never
a torrent, it
has dwindled as engineering projects have diverted the waters
feeding it to meet
agricultural and housing needs.

9. As used in line 4, “enduring” most nearly means

(A) tolerating.
(B) long-suffering.
(C) hard-won.
(D) lasting.

10. Asused in line 8, “meet” most nearly means

(A) encounter.
(B) assemble.
(C) satisty.
(D) join.

Question 11 is based on the following passage.



The passage below is excerpted from Willa Cather’s classic novel My
Antonia, first published in 1918.

Mrs. Harding was short and square and sturdy-looking, like her
house. Every inch of
her was charged with an energy that made itself felt the moment
she entered a room.
Her face was rosy and solid, with bright, twinkling eyes and a
stubborn little chin. She
Line  was quick to anger, quick to laughter, and jolly from the depths of
her soul. How well
(5) 1 remember her laugh; it had in it the same sudden recognition that
flashed into her
eyes, was a burst of humor, short and intelligent. Her rapid
footsteps shook her own
floors, and she routed lassitude and indifference wherever she
came.

11. Asused in line 2, “charged with” most nearly means

(A) accused of.
(B) billed for.

(C) entrusted with.
(D) filled with.

Questions 12 and 13 are based on the following passage.

The passage below is taken from Senate History, 1964—Present, June 10,
1964, Civil Rights Filibuster Ended.

At 9:51 on the morning of June 10, 1964, Senator Robert C.
Byrd completed an
address that he had begun 14 hours and 13 minutes earlier. The
subject was the pending
Civil Rights Act of 1964, a measure that occupied the Senate for
57 working days,



Line

(5)

(10)

(15)

(20)

including six Saturdays. A day earlier, Democratic Whip Hubert
Humphrey, the bill’s
manager, concluded he had the 67 votes required at that time to end
the debate.
The Civil Rights Act provided protection of voting rights;
banned discrimination in
public facilities—including private businesses offering public
services—such as lunch
counters, hotels, and theaters; and established equal employment
opportunity as the
law of the land.
As Senator Byrd took his seat, House members, former
senators, and others—150 of
them—vied for limited standing space at the back of the chamber.
With all gallery seats
taken, hundreds waited outside in hopelessly extended lines.
Georgia Democrat Richard Russell offered the final arguments
in opposition.
Minority Leader Everett Dirksen, who had enlisted the Republican
votes that made
cloture a realistic option, spoke for the proponents with his
customary eloquence.
Noting that the day marked the 100th anniversary of Abraham
Lincoln’s nomination
to a second term, the Illinois Republican proclaimed, in the words
of Victor Hugo,
“Stronger than all the armies is an idea whose time has come.” He
continued, “The
time has come for equality of opportunity in sharing in
government, in education, and
in employment. It will not be stayed or denied. It is here!”
Never in history had the Senate been able to muster enough
votes to cut off a filibuster
on a civil rights bill. And only once in the 37 years since 1927 had
it agreed to
cloture for any measure.



The clerk proceeded to call the roll. When he reached “Mr.

Engle,” there was no

(25) response. A brain tumor had robbed California’s mortally ill Clair
Engle of his ability
to speak. Slowly lifting a crippled arm, he pointed to his eye,
thereby signaling
his affirmative vote. Few of those who witnessed this heroic
gesture ever forgot it.
When Delaware’s John Williams provided the decisive 67th vote,
Majority Leader Mike
Mansfield exclaimed, “That’s it!” Richard Russell slumped; Hubert
Humphrey beamed.

(30)  With six wavering senators providing a four-vote victory margin,
the final tally stood at
71 to 29. Nine days later the Senate approved the act itself—
producing one of the 20th
century’s towering legislative achievements.

12. Asused in line 3, “occupied” most nearly means
(A) inhabited.
(B) engaged.
(C) invaded.
(D) held.

13. Asused in line 5, “concluded” most nearly means

(A) finished.
(B) arranged.
(C) stated.
(D) judged.

Question 14 is based on the following passage.



The following passage is excerpted from an article in a natural history

journal.

Line

(3)

(10)

When I found out about the nesting habits of the Marbled
Murrelet, I could see why
they’ve become endangered—it’s amazing they survive at all. The
only places they nest
are in old-growth redwoods or Douglas firs within thirty miles of
the ocean—although
to call it ‘nesting’ is a bit of a stretch. The female lays an egg in a
depression on a large
branch a hundred-fifty feet or more off the ground. And that branch
has to be a fair
distance below the crown of the tree, so that the egg will be
concealed from above,
because the eggs and young chicks are especially susceptible to
crows, jays, and other
predatory birds. Add to this the fact that adult birds mate for life,
and don’t nest every
year, and the odds against survival seem almost insurmountable.
The only way these
birds have kept going as a species is because they’re extremely
secretive. Even the
experts almost never actually see them in their nesting habitats.
Most ‘sightings’—
somewhere around ninety-five percent—are from having heard
them.

14. In line 4, “stretch” most nearly means

(A) expanse.

(B) period.

(C) elasticity.
(D) exaggeration.



Question 15 is based on the following passage.

The following passage is excerpted from Phoenix Fire, a novel by Tim
O’Laughlin.

Line

(5)

(10)

Fort Bragg had once been a major fishing town, but the catch was
way down

from what it had been in the past. Commercial fishing was yet
another casualty of

unsound forestry practices that had gone unchecked for
generations. The problem

had resulted from the massive amount of earth-moving and
excavation, not to mention

the denuded hillsides the loggers left behind. In the early days of
logging, berms

of soft earth had been mounded up to provide a soft landing for the
huge redwoods, to

keep the brittle wood from splintering when they fell. At first, no
one had known the

effect that the highly erosive logging practices would have on local
fisheries—that the

salmon and steelhead population would be decimated, as streams
and rivers became

warmer from their exposure to the sun, and silt covered the
spawning beds. Even after

scientists discovered the connection between logging and the
decline of the salmon

population, the legislature was horrendously slow to act to protect
the fishing industry.

15. Asused in line 1, “catch” most nearly means a

(A) concealed drawback.
(B) quantity of something caught.

(C) device for securing motion.

(D) desirable prospect.



Full-Length Passages

Questions 1-10 are based on the following passage.

The following passage is an excerpt from the short story “Clay” in
Dubliners by James Joyce. In this passage, tiny, unmarried Maria oversees
tea for the washerwomen, all the while thinking of the treat in store for her:
a night off with her younger brother and his family.

Line

(3)

(10)

The matron had given her leave to go out as soon as the
women’s tea was over and
Maria looked forward to her evening out. The kitchen was spick
and span: the cook
said you could see yourself in the big copper boilers. The fire was
nice and bright and
on one of the side-tables were four very big barmbracks. These
barmbracks seemed
uncut; but if you went closer you would see that they had been cut
into long thick even
slices and were ready to be handed round at tea. Maria had cut
them herself.

Maria was a very, very small person indeed but she had a very
long nose and a very
long chin. She talked a little through her nose, always soothingly:
“Yes, my dear,”” and
“No, my dear.” She was always sent for when the women
quarreled over their tubs and
always succeeded in making peace. One day the matron had said to
her:

“Maria, you are a veritable peace-maker!”

And the sub-matron and two of the Board ladies had heard the
compliment. And
Ginger Mooney was always saying what she wouldn’t do to the
dummy who had charge
of the irons if it wasn’t for Maria. Everyone was so fond of Maria.



(15)

(20)

(25)

(30)

When the cook told her everything was ready, she went into the
women’s room and
began to pull the big bell. In a few minutes the women began to
come in by twos and
threes, wiping their steaming hands in their petticoats and pulling
down the sleeves
of their blouses over their red steaming arms. They settled down
before their huge
mugs which the cook and the dummy filled up with hot tea, already
mixed with milk
and sugar in huge tin cans. Maria superintended the distribution of
the barmbrack
and saw that every woman got her four slices. There was a great
deal of laughing and
joking during the meal. Lizzie Fleming said Maria was sure to get
the ring and, though
Fleming had said that for so many Hallow Eves, Maria had to
laugh and say she didn’t
want any ring or man either; and when she laughed her grey-green
eyes sparkled with
disappointed shyness and the tip of her nose nearly met the tip of
her chin. Then
Ginger Mooney lifted her mug of tea and proposed Maria’s health
while all the other
women clattered with their mugs on the table, and said she was
sorry she hadn’t a sup
of porter to drink it in. And Maria laughed again till the tip of her
nose nearly met the
tip of her chin and till her minute body nearly shook itself asunder
because she knew
that Mooney meant well though, of course, she had the notions of a
common woman.

1. The author’s primary purpose in the second paragraph is to

(A) introduce the character of a spinster.



(B) describe working conditions in a public institution.
(C) compare two women of different social classes.

(D) illustrate the value of peace-makers in society.

. It can be inferred from the passage that Maria would most likely view
the matron as which of the following?

(A) An inept administrator

(B) A benevolent superior

(C) A demanding taskmaster

(D) An intimate friend

. Which choice provides the best evidence for the answer to the previous
question?

(A) Lines 10—11 (“One day ... peace-maker”)

(B) Line 12 (**And the sub-matron ... compliment™)

(C) Lines 15-16 (“When the cook ... bell”)

(D) Lines 20-21 (“Maria superintended ... slices”)

. It can most reasonably be inferred from the care with which Maria has
cut the barmbracks (lines 4-6) that

(A) she fears the matron.

(B) she is not in a hurry to leave.

(C) itis a dangerous task.

(D) she takes pride in her work.

. As used in line 13, “charge” most nearly means
9

(A) responsibility.
(B) accusation.
(C) attack.

(D) fee.



10.

. The language of the passage most resembles the language of

(A) a mystery novel.
(B) an epic.
(C) afairy tale.

(D) asermon.

. Which choice provides the best evidence for the answer to the previous

question?

(A) Lines 2-3 (“The kitchen ... boilers™)

(B) Lines 7-8 (“Maria ....chin”)

(C) Lines 1618 (“In a few ... arms”)

(D) Lines 25-28 (“Then Ginger ... drink it in”)

. As used in line 30, “common” most nearly means

(A) united.
(B) widespread.
(C) usual.

(D) coarse.

. Which of the following traits least characterizes Maria?

(A) A deferential nature
(B) Eagerness for compliments
(C) Respect for authority

(D) Reluctance to compromise

During the course of the final paragraph, the omniscient narrator’s
focus shifts from

(A) evaluation of laundry women’s working conditions to reflection on
personal disappointments of the main character.



(B) depiction of an average working day to an explanation of the

protagonist’s importance to her community.

(C) portrayal of interactions within a group to description of the main

character’s reactions to the conversation.

(D) recounting of a current group activity to a flashback to an earlier

scence.

Questions 11-20 are based on the following passage.

This passage is adapted from Frederick E. Hoxie, This Indian Country:
American Indian Political Activists and the Place They Made, published in

2012.

Line

(3)

(10)

Sarah Winnemucca spoke out against the morality of American
expansion just as
federal officials were embarking on a national campaign to
“civilize” all American
Indians. Of course missionaries had striven to convert and “uplift”
Indian people from
the seventeenth century forward, but it was not until the middle of
the nineteenth century,
when the U.S. conquest of the continent became complete, that
federal officials
and the general public shifted the bulk of their attention from
extending the nation’s
borders to creating a comprehensive system for incorporating
indigenous communities
into the nation. They hoped to integrate these individuals into the
lower rungs of a
modern industrial state.

The centrality of domestic reform to the Indian civilization
effort had been apparent
even in prewar proposals to establish reservations, but those ideas
were given new



(15)

(20)

(25)

life after the Civil War by reformers such as Lydia Maria Child,
who sought to extend
the promise of American civilization from newly freed slaves to
Indians. A former
abolitionist, Child declared in 1870 that “human nature is
essentially the same in all
races and classes of men,” adding, “My faith never wavers that
men can be made just
by being treated justly, honest by being dealt with honestly, and
kindly by becoming
objects of kindly sympathy.” Women like Child and Amelia Stone
Quinton, who had
taught newly freed African Americans in the South immediately
after the Civil War,
were at the forefront of this effort. Their commitment to “all races
and classes of men”
inspired them to press for Indian schools and Indian citizenship. In
1879 Quinton
founded the Women’s National Indian Association, a forerunner of
the later male-led
Indian Rights Association. This activity inspired younger women,
such as the anthropologist
Alice Cunningham Fletcher and the popular author Helen Hunt
Jackson, to
join the effort.

These women saw domestic reform aimed at civilization
(education, traditional
marriage, and individual landownership) as a solution for Native
communities increasingly
surrounded by land-hungry whites. Fletcher became an early
advocate of replacing
reservations with individual landownership and a firm supporter of
the nation’s
growing network of boarding schools. Helen Hunt Jackson offered
her prescriptions in



(30)

(35)

(40)

(45)

the form of popular essays and stories. Her most famous effort was
a romance set in
the Mission Indian communities of southern California. Published
in 1884, Ramona
portrayed the struggle of a Christian Indian woman striving to
establish a household
for her pious husband and son. Jackson’s account of the heroine
Ramona’s homemaking in
the face of racial hostility and rampant lawlessness echoed the
domestic images
in Harriet Beecher Stowe’s more famous Uncle Tom's Cabin and
other works that
illustrated the nuclear family’s ability to protect individuals from
hostile outsiders. For
Jackson, as for Fletcher and Stowe, a civilized home managed by a
Christian matron
could be both a refuge from lawlessness and a vehicle for
transporting its members to
a better place.

In 1883, with the publication of Life among the Piutes,
Winnemucca attacked the
heart of this national campaign of uplift and domestic reform. As
early as 1870, she had
argued from her post at Camp McDermitt that the solution to
Indian suffering was “a
permanent home on [the Indians’] own native soil.” Thirteen years
later, in Life among
the Piutes, she proposed the same solution. Winnemucca’s angry
words were hurled
at a uniform set of self-serving popular attitudes and a rapidly
hardening government
policy: Indians represented the past, treaties were obsolete, native
cultures must yield,
and the incorporation of conventional American domestic
behaviors was the surest



(30)

(35)

recipe for civilization. Her speeches and writing, coming from an
eloquent, self-confident

woman, challenged that mind-set and proposed an alternative
scenario in

which Indian communities consolidated and progressed on their
own within protected

enclaves inside America’s borders. Rooted in the story of herself
and her family and

aimed at establishing “homes to live in” for her community, the
book was intended as a

public testimonial that would provide a guide for Indian survival
that challenged alien

definitions of Native private life and civilization. The common
thread of her activist

career was the dignity of Indian communities and the role within
them of powerful

Indian women who upheld the best standards of their tribal
traditions.

11. The primary purpose of the passage is to

(A) explain that reservations are not an ideal way to uplift the Indians.

(B) show that women share strong bonds, even though they have

different backgrounds.

(C) explain the establishment of the Women’s National Indian

Association.

(D) explain one woman’s resistance to a major reform movement.

12. It can most reasonably be inferred from the passage that the author
would likely agree with the idea that

(A) American Indians needed to be civilized.

(B) the majority would inevitably have prevailed.

(C) women authors helped bring about social and political change.

(D) women were more effective political advocates than were men.



13.

14.

15.

16.

As used in line 20, “press” most nearly means

(A) flatten.

(B) weigh heavily.

(C) urge insistently.

(D) squeeze affectionately.

What view did domestic reformers such as Helen Hunt Jackson
promote through novels, essays, and other works?

(A) Adherence to family structure and gender roles that conformed to
the dominant American culture would help Indians integrate into
society more effectively.

(B) Adherence to tribal traditions was necessary to prevent complete
assimilation and to force the United States government to honor
treaty obligations.

(C) Human nature manifests itself in the same manner in all races.

(D) The Mission Indians deserved their own reservation in southern
California.

Which choice best provides the best evidence for the answer to the
previous question?

(A) Lines 27-29 (“Fletcher ... schools™)

(B) Lines 29-30 (“Helen Hunt Jackson ... stories™)
(C) Lines 31-33 (“Published ... son”

(D) Lines 36-39 (“For Jackson, ... to a better place™)

As used in line 29, “prescriptions” most nearly means

(A) medicine to be administered.
(B) changes to be considered.
(C) punishments to be endured.

(D) reforms to be instituted.



17. The role played by the Women’s National Indian Association with

18.

regard to the Indian Rights Association can best be described as

(A) adversarial.
(B) concurrent.
(C) cooperative.
(D) foundational.

Over which major issue did Sarah Winnemucca’s views clash with
those of the other women reformers?

(A) The proper form of Indian land ownership.
(B) Use of the term “Indian.”

(C) The importance of literary works in social and political
movements.

(D) The role of women in politics.

19. Life among the Piutes may be most aptly characterized as

20.

(A) a captivating romance.
(B) an autobiographical testimonial.
(C) a moralizing historical novel.

(D) atraditional Native American legend.

According to the passage, what was the major change that occurred in
the mid-nineteenth century?

(A) A change in United States government policy from expansion of
territory to consolidation of control over people within that
territory

(B) A change in the focus of reformers from abolition to prohibition
(C) A change in the focus of reformers from men to women

(D) A change in Indian policy toward the United States government
from cooperation to resistance



Questions 21-31 are based on the following passages.

The following passages are excerpted from works that discuss the survival
of the city in our time. Passage I was written by the literary critic and
scholar A. Bartlett Giamatti; Passage 2, by the urban planner and
sociologist William H. Whyte.

PASSAGE 1

When musing on cities over time and in our time, from the first
(whenever it was)
to today, we must always remember that cities are artifacts.
Forests, jungles, deserts,
plains, oceans—the organic environment is born and dies and is
reborn endlessly,
Line  beautifully, and completely without moral constraint or ethical
control. But cities—
(5) despite the metaphors that we apply to them from biology or nature
(“The city dies
when industry flees”; “The neighborhoods are the vital cells of the
urban organism”),
despite the sentimental or anthropomorphic devices we use to
describe cities—are
artificial. Nature has never made a city, and what Nature makes
that may seem like a
city—an anthill, for instance—only seems like one. It is not a city.
(10) Human beings made and make cities, and only human beings
kill cities, or let
them die. And human beings do both—make cities and unmake
them—by the same
means: by acts of choice. We enjoy deluding ourselves in this as in
other things. We
enjoy believing that there are forces out there completely
determining our fate, natural
forces—or forces so strong and overwhelming as to be like natural
forces—that send



(15)

(20)

(25)

(30)

cities through organic or biological phases of birth, growth, and
decay. We avoid the
knowledge that cities are at best works of art, and at worst ungainly
artifacts—but
never flowers or even weeds—and that we, not some mysterious
force or cosmic biological
system, control the creation and life of a city.

We control the creation and life of a city by the choices and
agreements we make—
the basic choice being, for instance, not to live alone, the basic
agreement being to live
together. When people choose to settle, like the stars, not wander
like the moon, they
create cities as sites and symbols of their choice to stop and their
agreement not to
separate. Now stasis and proximity, not movement and distance,
define human relationships.
Mutual defense, control of a river or harbor, shelter from natural
forces—all
these and other reasons may lead people to aggregate, but once
congregated, they then
live differently and become different.

A city is not an extended family. That is a tribe or clan. A city
is a collection of disparate
families who agree to a fiction: They agree to live as if they were
as close in blood
or ties of kinship as in fact they are in physical proximity.
Choosing life in an artifact,
people agree to live in a state of similitude. A city is a place where
ties of proximity,
activity, and self-interest assume the role of family ties. It is a
considerable pact, a city.
If a family 1s an expression of continuity through biology, a city is
an expression of
continuity through will and imagination—through mental choices
making artifice, not



through physical reproduction.

PASSAGE 2

(35)

(40)

(45)

(30)

It 1s because of this centrality [of the city] that the financial
markets have stayed put.
It had been widely forecast that they would move out en masse,
financial work being
among the most quantitative and computerized of functions. A lot
of the back-office
work has been relocated. The main business, however, is not record
keeping and support
services; it 1s people sizing up other people, and the center is the
place for that.

The problems, of course, are immense. To be an optimist about
the city, one must
believe that it will lurch from crisis to crisis but somehow survive.
Utopia is nowhere
in sight and probably never will be. The city is too mixed up for
that. Its strengths and
its ills are inextricably bound together. The same concentration that
makes the center
efficient is the cause of its crowding and the destruction of its sun
and its light and its
scale. Many of the city’s problems, furthermore, are external in
origin—for example,
the cruel demographics of peripheral growth, which are difficult
enough to forecast, let
alone do anything about.

What has been taking place is a brutal simplification. The city
has been losing those
functions for which it is no longer competitive. Manufacturing has
moved toward the
periphery; the back offices are on the way. The computers are
already there. But as



the city has been losing functions it has been reasserting its most
ancient one: a place
where people come together, face-to-face.

More than ever, the center is the place for news and gossip, for
the creation of ideas,
for marketing them and swiping them, for hatching deals, for
starting parades. This is

(55) the stuff of the public life of the city—by no means wholly

admirable, often abrasive,
noisy, contentious, without apparent purpose.

But this human congress is the genius of the place, its reason
for being, its great
marginal edge. This is the engine, the city’s true export. Whatever
makes this congress
easier, more spontaneous, more enjoyable is not at all a frill. It is
the heart of the center

(60)  of the city.

21.

22.

23.

The author’s purpose in Passage 1 is primarily to

(A) 1identify the sources of popular discontent with cities.
(B) define the city as growing out of a social contract.
(C) 1illustrate the difference between cities and villages.

(D) compare cities with blood families.

The author cites the sentence “The neighborhoods are the vital cells of
the urban organism” (line 6) as

(A) aparadox with ironic implications.
(B) a straightforward statement of scientific fact.
(C) a momentary digression from his central thesis.

(D) an example of one type of figurative language.
The author’s attitude toward the statements quoted in lines 5—6 is

(A) approving.



24.

25.

26.

217.

(B) ambivalent.

(C) pragmatic.

(D) skeptical.

According to the author of Passage 1, why is an anthill by definition
unlike a city?

(A) It can be casually destroyed by human beings.

(B) It exists on a far smaller scale than any city does.

(C) It is the figurative equivalent of a municipality.

(D) It 1is a work of instinct rather than of imagination.

Mutual defense, control of waterways, and shelter from the forces of
nature (line 24) are presented primarily as examples of motives for
people to

(A) move away from their enemies.

(B) build up their supplies of armaments.
(C) gather together in settlements.

(D) redefine their family relationships.

As used in line 22, “stop” most nearly means

(A) bring to an end.
(B) come to a halt.
(C) prevent.

(D) cease.

By saying a city “is a considerable pact” (line 31), the author primarily
stresses its

(A) essential significance.
(B) speculative nature.
(C) moral constraints.

(D) surprising growth.



28. Underlying the forecast mentioned in lines 36—39 is the assumption that

(A) the financial markets are similar to the city in their need for
quantitative data.

(B) computerized tasks such as record keeping can easily be
performed at remote sites.

(C) the urban environment is inappropriate for the proper performance
of financial calculations.

(D) either the markets would all move or none of them would relocate.
29. Asused in line 45, “scale” most nearly means

(A) series of musical tones.
(B) measuring instrument.
(C) relative dimensions.

(D) thin outer layer.
30. The author of Passage 2 differs from the author of Passage 1 in that he

(A) disapproves of relocating support services to the city’s outskirts.
(B) has no patience with the harshness inherent in public life.

(C) believes that in the long run the city as we know it will not
survive.

(D) 1s more outspoken about the city’s difficulties.
31. Compared to Passage 1, Passage 2 is

(A) more lyrical and less pragmatic.
(B) more impersonal and less colloquial.
(C) more objective and less philosophical.

(D) more practical and less detached.

ANSWERS EXPLAINED



Short Passages

1.

(C) The fact that Raleigh is remembered more for a romantic,
perhaps apocryphal, gesture than for his voyages of exploration
illustrates how legendary events outshine historical achievements in
the public’s mind.

(D) The final sentence of the passage maintains that, contrary to
expectation, the jellyfish has a sophisticated or complex genetic
structure. Beware of eye-catchers. Choice (B) is incorrect.
“Spineless” (line 1) here means invertebrate, lacking a backbone or
spinal column. It does not mean lacking in courage or cowardly.

. (€C) The author refers to Douglas in order to introduce Douglas’s

metaphoric description of the Everglades as the “River of Grass.”

(B) The author is describing the process by which Stubbs taught
himself to draw horses.

(D) The opening sentence of the passage states that few, if any,
people recalled Lady Mary’s effort to fight smallpox. Her efforts
have largely been forgotten. Thus, the purpose of the passage is to
call attention to a neglected historical figure.

(A) The human faculty for myth is the capacity or ability of people to
invent legends.

(C) An ironic philosopher (someone who looks on the world with
wry or amused detachment) might well reflect or muse about the
irony of Raleigh’s being remembered more for his romantic gesture
than for his grueling voyages.

(B) The final sentence of the passage maintains that, contrary to
expectation, the jellyfish has a sophisticated or complex genetic
structure. Note the use of “Yet” here. It is a contrast signal, alerting



10.

11.

12.

13.

14.

you to be on the lookout for an antonym. The jellyfish has a simple
surface, but that simple surface conceals an unusually complex set of
genes.

(D) Enduring value is value that lasts. The lasting value of the
Everglades is that it provides a habitat for endangered species.

(C) The engineering projects have diverted water away from the
Everglades in order to meet or satisfy the water needs of Florida’s
farms and housing developments.

(D) In saying that “Every inch of [Mrs. Harding] was charged with
an energy that made itself felt the moment she entered a room,” the
author 1s asserting that Mrs. Harding’s body was filled with this
extraordinarily vital energy. Although “charged” can mean accused
(“charged with murder”), billed (“charged for shipping”), or
entrusted (“‘charged with the task™), that is not how it is used here.

(B) The Civil Rights Act of 1964 was a law or measure that had
engaged the senators (that is, kept them busy) for nearly two whole
months. Although “occupied” can mean inhabited (“occupied an
apartment”), invaded (‘“Nazis occupied Poland”), or held (“occupied
a top position”), that is not how it is used here.

(D) Humphrey came to the conclusion or judged that the measure’s
supporters had enough votes that it would pass. Although
“concluded” can mean finished (“the lecture concluded”), arranged
(“they concluded a ceasefire”), or stated (“‘That’s all, Folks,” Porky
Pig concluded”), that is not how it is used here.

(D) The author is emphasizing the implausibility of describing the
location in which these birds lay their eggs as a proper nest. When
birds nest, they find or make a secluded, safe place where they can
shelter their young. The Marbled Murrelet’s nesting place, however,
1s not particularly safe. To call what they do “nesting,” therefore, is
something of an exaggeration, stretching the definition beyond its



reasonable limits. Although “stretch” can mean expanse (“a bumpy
stretch of road”), period (“long stretches of time”), or elasticity (“the
rubber band lost its stretch”), that is not how it is used here.

15. (B) Note that the passage opens with the statement that “Fort Bragg
had once been a major fishing town.” The catch referred to is the
quantity of fish caught by the local fishermen. Although “catch” can
mean a concealed drawback (“Watch out, there’s a catch in it!”),
device for securing motion (“Fasten the window catch”), or desirable
prospect (“Prince William was quite a catch!”), that is not how it is
used here.

Full-Length Passages

1. (A) Throughout the second paragraph, the author pays particular
attention to Maria’s appearance, her behavior, and her effect on
others. If she had been introduced previously in the text, there would
be no need to present these details about her at this point in the
passage.

2. (B) The passage mentions the matron twice: once, in the opening
line, where she gives Maria permission to leave work early; once, in
lines 10—11, where she pays Maria a compliment. Given this context,
we can logically infer that Maria views the matron positively, finding
her a benevolent or kindly supervisor. Choices (A) and (C) are
incorrect. Nothing in the passage suggests Maria has a negative view
of the matron. Choice (D) is incorrect. Given Maria’s relatively
menial position, it is unlikely she and the matron would be close or
intimate friends.

3. (A) In this sentence, the matron, Maria’s supervisor at her place of
employment, pays Maria a compliment, calling her a peacemaker.
Maria appears to cherish this compliment. Thus, it seems likely that
she would regard the matron as a benevolent superior.



. (D) To slice loaves so neatly and invisibly takes a great deal of care.
The author specifically states that Maria has cut the loaves. Not only
that, he emphasizes the importance of her having done so by placing
this statement at the end of the paragraph (a key position). As the
subsequent paragraphs point up, Maria 1s hungry for compliments.
Just as she takes pride in her peacemaking, she takes pride in her
ability to slice barmbracks evenly.

. (A) To have charge of the irons is to have the responsibility for
looking after them. Although “charge” can mean accusation (“‘a
charge of murder”), attack (“Charge!”), or fee (“a charge for
admission”), that is not how it is used here.

. (C) The descriptions of the bright and shiny kitchen where you
“could see yourself in the big copper boilers” and of tiny, witch-like
Maria with her long nose and long chin belong to the realm of the
fairy tale.

. (B) With her pointy nose that almost touches her pointy chin, Maria
resembles a creature straight out of a fairy tale. Thus, this physical
description provides the best evidence to support the answer to the
previous question.

. (D) From Maria’s perspective, Mooney is a common woman: she is
coarse and vulgar, liking a glass of porter (dark brown bitter beer,
originally made as a drink for luggage-handlers) and drinking her tea
out of a mug rather than a teacup. Although common can mean
united (“a common defense), widespread (“‘common knowledge”),
or usual (“a common mistake”), that is not how it is used here.

. (D) Although the passage indicates that Maria has helped others to
compromise or become reconciled, nothing in the passage suggests
that she herself is reluctant or unwilling to compromise. In fact, given
her respect for authority, willingness to compromise might well be a
trait that characterizes her.



10.

11.

Use the process of elimination to answer this question. The
passage suggests that choice (A), a deferential nature, characterizes
Maria. It depicts Maria speaking soothingly and respectfully, paying
special attention to her superior’s words. Therefore, choice (A) is
incorrect. The passage suggests that choice (B), eagerness for
compliments, characterizes Maria. Maria’s pleasure that the sub-
matron and Board ladies had heard the matron’s compliment shows
how greatly she values any complimentary notice that comes her way.
Therefore, choice (B) is incorrect. The passage suggests that choice
(C), respect for authority, characterizes Maria. Maria’s obedience to
the cook and her deference to the matron show her respect for
authority. Therefore, choice (C) is incorrect.

Clearly, of the choices given, choice (D), reluctance to
compromise, least characterizes Maria.

(C) The final paragraph begins with the workers gathering for their
tea. They settle down, they laugh and joke and tease Maria, who has
served the sliced fruit bread. This is a portrayal of interactions within
a group. It 1s followed by an account of how Maria feels about being
teased and of what she thinks about Ginger Mooney, who has
proposed a toast to her health. Thus, during the course of the final
paragraph, the narrator’s focus shifts from portrayal of interactions
within a group to description of main characters reactions to the
conversation.

(D) The passage focuses on the political activism of Sarah
Winnemucca against the background of a national campaign to
“civilize” all American Indians, showing that she rejected many of
the assumptions adopted by other reformers of the day, including
women reformers such as Lydia Maria Child, Amelia Stone Quinton,
Alice Cunningham Fletcher, and Helen Hunt Jackson. Choice (D) is
the best answer.

Choice (A) is incorrect because it contradicts Sarah Winnemucca’s
view. According to the other reformers portrayed in the account, the
best way to incorporate American Indians into society was through
promotion of private property, the nuclear family, and cultural



12.

13.

14.

assimilation. Winnemucca, in contrast, felt that the United States
government should honor its treaty obligations with the Indians and
accord to them collective control over their own lands in protected
reservations. Choice (B) conveys an idea that was one of the main
assumptions of the women reformers but is not a main point of the
passage. Choice (C) refers to one political accomplishment of the
women reformers whose methods and goals Winnemucca criticized.

(C) The passage addresses two groups of influential reformers who
were concerned about the welfare of American Indians and their
place in the United States of the late nineteenth century and whose
writings helped bring about needed social and political change: on
the one hand, concerned non-American Indian women such as Lydia
Maria Child, Amelia Stone Quinton, Alice Cunningham Fletcher, and
Helen Hunt Jackson, and on the other hand, the American Indian
woman activist Sarah Winnemucca. Choice (C) is the best answer.

Choice (A) is incorrect because the passage suggests that some of
the efforts to “civilize” American Indians were detrimental to them
and were opposed by Winnemucca, with whose views the author
generally agrees. Choice (B) i1s outside the scope of the passage;
however, the fact that individual reformers were able to shape
subsequent history suggests that no one result was inevitable. Choice
(D) cannot be the correct answer because the passage, while it
focuses on the effective political action of women, makes no
comparison of their effectiveness with that of men.

(C) To press for Indian schools and Indian citizenship is to urge
insistently that schools for Indians should be founded and that
Indians should be granted their full rights as citizens of the United
States. Choices (A), (B), and (D) are incorrect. Although press can
mean flatten (“she pressed her slacks™), weigh heavily (“the heavy
yoke pressed down on his shoulders”), or squeeze affectionately
(“she pressed his hand”), that is not how it is used here.

(A) According to the passage, domestic reform formed an important
part of efforts to civilize the American Indians, and women reformers
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such as Alice Cunningham Fletcher and Helen Hunt Jackson
advocated the adoption of traditional norms, institutions, social roles
prescribed by “American civilization,” including monogamy and the
nuclear family, on the part of native Americans. Choice (A) is the
best answer. Choice (B) is incorrect because it represents the views of
Winnemucca as opposed to those of Fletcher and Jackson. Choice (C)
represents the views attributed to Lydia Maria Child and Amelia
Stone Quinton in paragraph 2. Fletcher and Jackson may have shared
these views, but that is not the focus of paragraph 3, which treats
Jackson’s writings. Choice (D) is incorrect because Jackson and other
similar reformers favored private land ownership over the
establishment of reservations.

(D) Choice (D) states explicitly the ideas conveyed by Jackson in her
works regarding the prescribed roles she thought American Indian
women should play. Choice (A) is incorrect because it focuses on
Fletcher rather than Jackson and on schools rather than writings.
Choice (B) is incorrect because it merely reports that Hunt conveyed
her ideas through essays and literary works. Choice (C) is not as
good an answer as choice (D) because it describes the overall plot of
the 1884 novel Ramona without presenting the specific points that it
conveys.

(D) The prescriptions in question are the recommendations that
Helen Hunt Jackson provides for domestic reform of the Native
communities. The best answer is choice (D). Choice (A) is incorrect
because, as used in the passage, “prescriptions” have nothing to do
with medicine, but rather are “prescribed courses of action.” Choice
(B) 1s incorrect because the changes in question are not options
suggested for consideration but rather directives that are presented as
obligatory. Choice (C) is incorrect because the idea of punishment
does not appear in the context.

(D) The Women’s National Indian Association is described as the
forerunner of the Indian Rights Association, suggesting that there is a
causal link between the two: the former organization led up to, or
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contributed to, the founding of the Ilatter. The adjective
“foundational” conveys that causal connection, for it means that the
Women’s National Indian Association laid the foundation or provided
the basis for the Indian Rights Association. Choice (D) is the best
answer. Choices (A), (B), and (C) are all incorrect because they do
not capture the chronological order and causal connection between
the two organizations.

(A) Choice (A) is the best answer. There are several issues regarding
which of Sarah Winnemucca’s views clashed with those of the other
women reformers mentioned, but the only one that appears in the
answer choices is the question of Indian land ownership. The women
reformers advocated private land ownership, whereas Winnemucca
advocated Indian sovereignty and collective ownership of large
territories, in accordance with treaties the United States government
had concluded with various Native American nations. Choice (B) is
incorrect because the passage never discusses the use of the term
“Indian.” Choice (C) is incorrect. Given that Winnemucca and the
other women reformers both wrote influential works promoting their
social and political agenda, they evidently shared a belief in the
importance of literary works in social and political movements.
Winnemucca and the other woman reformers would also have agreed
that women should play an active role in politics; thus, choice (D)
also 1s incorrect.

(B) Choice (B) is the best answer. Life among the Piutes has
autobiographical elements, for it draws on Sarah Winnemucca’s
experience of growing up among her people under rapidly changing
circumstances. It is also a testimonial, for it reports events of the past
as she witnessed them firsthand and is meant to serve as evidence of
the injustices that were done to the Piutes and other American
Indians.

(A) The opening paragraph makes clear that United States
government policy shifted in the mid-nineteenth century. After the
United States extended control over a large part of the North
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American continent and secured the borders, both government
officials and the American public devoted their efforts to the
incorporation of Native American communities into the nation.
Choice (A) 1s the best answer.

Choice (B) must be incorrect because the passage does not
mention prohibition, though it does mention abolition. Choice (C) is
incorrect because, although the passage does mention men and
women, it maintains a focus on women and does not mention any
shift in focus from men to women. Choice (D) is incorrect because
the passage does not focus on the policy of American Indians toward
the United States government. Furthermore, all American Indians did
not uniformly cooperate with the United States government prior to
the mid-nineteenth century and then shift to resistance afterward.

(B) Throughout Passage 1, the author reiterates that human beings
make cities, that the creation of a city is an act of choice, that a city is
the result of an agreement or pact. In all these ways, he defines the
city as growing out of a social contract by which human beings
choose to bind themselves.

(D) The sentences quoted within the parenthesis are illustrations of
the sort of metaphors we use in describing cities. Thus, they are
examples of one type of figurative language.

(D) Insisting that cities are not natural but artificial, the author rejects
these metaphors as inaccurate. His attitude toward the statements he
quotes is clearly skeptical (disbelieving).

(D) An anthill is the work of insects rather than of human beings. /¢
is a work of instinct rather than of imagination, human intelligence,
and choice; therefore, by the author’s definition, it is not like a city.

(C) The author cites these factors as “reasons (that) may lead people
to aggregate” or gather together in settlements.
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(B) Look at the entire sentence in which “stop” appears. “When
people choose to settle, like the stars, not wander like the moon, they
create cities as sites and symbols of their choice to stop and their
agreement not to separate.” The nomads’ choice to stop is their
choice to cease wandering and settle down. In other words, they have
chosen to come to a halt and put down roots. Choices (A), (C), and
(D) are incorrect. Although stop can mean bring to an end (“‘Stop this
racket!”), prevent (“Stop accidents before they happen”), or cease
(“The rain stopped”), that is not how it is used here.

(A) The author clearly is impressed by the magnitude of the choice
people make when they agree to live as if mere geographical links,
“ties of proximity,” can be as strong as blood relationships. In
proclaiming a city “a considerable pact,” he stresses the essential
significance or weightiness of this agreement.

(B) One would predict such a mass exodus of financial firms only if
one assumed that the firms could do their work just as well at distant
locations as they could in the city. Thus, the basic assumption
underlying the forecast is that computerized tasks such as record
keeping (the major task of most financial institutions) can easily be
performed at remote sites.

(C) The city’s concentration of people necessitates the enormous size
of its buildings. These outsized buildings destroy the scale or relative
dimensions of the city as originally envisioned by its planners.
Choices (A), (B), and (D) are incorrect. Although scale can mean a
series of musical tones (‘“practicing piano scales”), a measuring
instrument (‘“‘postage scale™), or a thin outer layer (“snake scales™),
that is not how it is used here.

(D) The author of Passage 1 talks in terms of abstractions that keep
people dwelling together in cities (the city as pact, the city as an
expression of will and imagination); the author of Passage 2 openly
mentions the concrete ills that threaten the city: overcrowding,
overbuilding of outsized skyscrapers that block the sun, loss of
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businesses to the suburbs (with the attendant loss of tax revenues).
Given his perspective as an urban planner and sociologist, he is
inevitably moved to talk about the city's difficulties.

(C) The author of Passage 1 muses about the nature of the city,
defining it and dwelling on its significance. He is philosophical.
Without romanticizing the city, the author of Passage 2 discusses
both its strengths and weaknesses. Though he emphasizes the
importance of the city, he tries to be impartial or objective. Compared
to Passage 1, Passage 2 is more objective and less philosophical.



Build Your Vocabulary

=3 THE MASTER WORD LIST

The more you study actual SAT critical reading questions, the more you
realize one thing: the key to doing well on the critical reading portions
of the SAT is a strong working vocabulary of college-level words. And the
key to building that strong working vocabulary can be summed up in one
word: READ.

Read widely, read deeply, read daily. If you do, your vocabulary will
grow. If you don’t, it won’t.

Reading widely, however, may not always help you remember the words
you read. You may have the words in your passive vocabulary and be able
to recognize them when you see them in a context and yet be unable to
define them clearly or think of synonyms for them. In addition, unless you
have already begun to upgrade your reading to the college level, reading
widely also may not acquaint you most efficiently with college-level words.

What are college-level words? In going through the preceding chapter,
you have examined dozens of questions modeled on those on the SAT.
Some of the words in these questions have been familiar to you; others have
not. Still others have looked familiar but have turned out to be defined in
unexpected ways.

One of the major changes in the SAT involves vocabulary. The SAT has
eliminated vocabulary questions involving esoteric words like, for example,
“esoteric.” Instead, vocabulary questions on the SAT involve common
words used in uncommon ways, as well as words with multiple meanings
whose specific meaning you can uncover by examining the context in
which they occur.



Here 1s what the test-makers say about the new vocabulary questions:
“These words and phrases are neither highly obscure nor specific to any one
domain. They are words and phrases whose specific meaning and rhetorical
purpose are derived in large part through the context in which they are
used.” In other words, they are not technical jargon. They are words whose
basic meaning you are likely to know, high-utility words likely to appear in
many types of reading.

For this reason, in revising our Master Word List, we have eliminated
many college-level vocabulary words that are unlikely to appear as question
words on the SAT and that are also unlikely to crop up in the reading
passages you will find on the test. However, we have retained college-level
vocabulary words that are likely to occur in the sorts of reading passages
you will encounter. Even though these words will not be tested in the
vocabulary-in-context questions on the test, they are important words,
words you need to know on this SAT and in your future college career.

Use the vocabulary lists in this chapter to upgrade your vocabulary to a
college level. They are all excellent vocabulary building tools.

Select words from the word list to create flashcards of words you want to
master. Work up memory tricks to help yourself remember them. Try using
them on your parents and friends. Not only will going over these words
reassure you that you do know some SAT-type words, but also it may well
help you on the actual day of the test. These words have turned up on
previous tests; some of them may well turn up on the test you take.

THE MASTER WORD LIST

The Master Word List begins on the following page. Do not let this list
overwhelm you. You do not need to memorize every word.

You can use this list as a sort of dictionary. When you come across an
unfamiliar word in your reading and can’t figure out its meaning from the
context, look it up in the word list. The illustrative sentence may help make
the word’s meaning clear.

For each word, the following is provided:

1. The word (printed in heavy type).
2. Its part of speech (abbreviated).



3. A brief definition.

4. A sentence illustrating the word’s use.

5. Whenever appropriate, related words are provided, together with
their parts of speech.

The word lists are arranged in strict alphabetical order.

A PLAN FOR MASTERING THE ENTIRE
LIST

1. Allot a definite time each day for the study of a list.

2. Devote at least one hour to each list.

3. First go through the list looking at the short, simple-looking words (7 letters at most).
Mark those you don’t know. In studying, pay particular attention to them.

4. Go through the list again looking at the longer words. Pay particular attention to words
with more than one meaning and familiar-looking words that have unusual definitions
that come as a surprise to you. Study these secondary definitions.

5. List unusual words on index cards that you can shuffle and review from time to time.

6. Use the illustrative sentences in the list as models and make up new sentences of your
own.

MASTER WORD LIST

Word List 1 abate—acuity

abate V. subside; decrease, lessen. Rather than leaving immediately, they waited for the storm to
abate. abatement, N.

abbreviate V. shorten. Because we were running out of time, the lecturer had to abbreviate her
speech.

abdicate V. renounce; give up. When Edward VIII abdicated the British throne to marry the
woman he loved, he surprised the entire world.

abduction N. kidnapping. The movie Ransom describes the attempts to rescue a multimillionaire’s
son after the child’s abduction by kidnappers. abduct, v.

aberrant ADJ. abnormal or deviant. Given the aberrant nature of the data, we doubted the validity
of the entire experiment. aberrance, aberrancy, N.

abet V. aid, usually in doing something wrong; encourage. She was unwilling to abet him in the
swindle he had planned.



abhor V. detest; hate. She abhorred all forms of bigotry. abhorrence, N.

abject ADJ. wretched; lacking pride. On the streets of New York the homeless live in abject
poverty, huddling in doorways to find shelter from the wind.

abolish v. cancel; put an end to. The president of the college refused to abolish the physical
education requirement. abolition, N.

abominable ADJ. detestable; extremely unpleasant; very bad. Mary liked John until she learned he
was dating Susan; then she called him an abominable young man, with abominable taste in
women.

aboriginal ADJ. being the first of its kind in a region; primitive; native. Her studies of the primitive
art forms of the aboriginal Indians were widely reported in the scientific journals. aborigines, N.
PL.

abortive ADJ. unsuccessful; fruitless. Attacked by armed troops, the Chinese students had to
abandon their abortive attempt to democratize Beijing peacefully. abort, v.

abrade V. wear away by friction; scrape; erode. Because the sharp rocks had abraded the skin on
her legs, she dabbed iodine on the scrapes and abrasions.

abrasive ADIJ. rubbing away; tending to grind down. Just as abrasive cleaning powders can wear
away a shiny finish, abrasive remarks can wear away a listener’s patience. abrade, V.

abridge V. condense or shorten. Because the publishers felt the public wanted a shorter version of
War and Peace, they proceeded to abridge the novel.

abscond V. depart secretly and hide. The teller who absconded with the bonds went uncaptured
until someone recognized him from his photograph on “America’s Most Wanted.”

absolute ADJ. (1) complete; totally unlimited; (2) certain. Although the King of Siam was an
absolute monarch, he did not want to behead his unfaithful wife without absolute evidence of her
infidelity.

absolve V. pardon (an offense). The father confessor absolved him of his sins. absolution, N.

absorb v. (1) assimilate or incorporate; (2) suck or drink up; (3) wholly engage. During the
nineteenth century, America absorbed hordes of immigrants, turning them into productive citizens.
Can Huggies diapers absorb more liquid than Pampers can? This question does not absorb me;
instead, it bores me. absorption, N.

abstain V. refrain; hold oneself back voluntarily from an action or practice. After considering the
effect of alcohol on his athletic performance, he decided to abstain from drinking while he trained
for the race. abstinence, N.

abstemious ADJ. sparing in eating and drinking; temperate. Concerned whether her vegetarian
son’s abstemious diet provided him with sufficient protein, the worried mother pressed food on
him.

abstinence N. restraint from eating or drinking. The doctor recommended total abstinence from
salted foods. abstain, V.

abstract ADJ. (1) theoretical; not concrete; (2) nonrepresentational. To him, hunger was an abstract
concept; he had never missed a meal.

abstruse ADJ. obscure; profound; difficult to understand. Baffled by the abstruse philosophical
texts assigned in class, Dave asked Lexy to explain Kant’s Critique of Pure Reason.

abundant ADJ. plentiful; possessing riches or resources. At his immigration interview, Ivan listed
his abundant reasons for coming to America: the hope of religious freedom, the prospect of
employment, the promise of a more abundant life.



abusive ADJ. coarsely insulting; physically harmful. An abusive parent damages a child both
mentally and physically.

abysmal ADJ. bottomless. His arrogance is exceeded only by his abysmal ignorance.

abyss N. enormous chasm; vast bottomless pit. Darth Vader seized the evil emperor and hurled him
down into the abyss.

academic ADIJ. (1) related to education; (2) not practical or directly useful. When Sharon applied
for the faculty post, the dean asked about her academic qualifications. Seismologists’ studies about
earthquakes are not of purely academic interest, for these studies enable us to assess the danger of
potential earthquakes.

accede V. agree. If [ accede to this demand for blackmail, I am afraid that I will be the victim of
future demands.

accelerate V. move faster. In our science class, we learn how falling bodies accelerate.

accentuate V. emphasize; stress. If you accentuate the positive and eliminate the negative, you
may wind up with an overoptimistic view of the world.

accessible ADJ. easy to approach; obtainable. We asked our guide whether the ruins were accessible
on foot.

accessory N. additional object; useful but not essential thing. She bought an attractive handbag as
an accessory for her dress. also ADJ.

acclaim V. applaud; announce with great approval. The NBC sportscasters acclaimed every
American victory in the Olympics and decried every American defeat. also N.

acclimate V. adjust to new climate or conditions. The goal of the freshman orientation program is
to enable new students to acclimate to life on campus.

accolade N. award of merit. In Hollywood, an “Oscar” is the highest accolade.

accommodation N. provision of housing; settlement or compromise. We used the cottage for the
accommodation of visiting relatives. In 1949—1950, a chance existed for the Chinese Communist
Party and the United States to reach an accommodation or, at least, to avoid a confrontation.
accommodate, V.

accomplice N. partner in crime. Because he had provided the criminal with the lethal weapon, he
was arrested as an accomplice in the murder.

accord N. agreement. She was in complete accord with the verdict.

acerbity N. bitterness of speech and temper. The meeting of the United Nations General Assembly
was marked with such acerbity that informed sources held out little hope of reaching any useful
settlement of the problem. acerbic, ADJ.

acknowledge V. recognize; admit. Although Iris acknowledged that the Beatles’ tunes sounded
pretty dated nowadays, she still preferred them to the hip-hop songs her brothers played.

acme N. top; pinnacle. His success in this role marked the acme of his career as an actor.

acoustics N. science of sound; quality that makes a room easy or hard to hear in. Carnegie Hall is
liked by music lovers because of its fine acoustics.

acquiesce V. assent; agree without protesting. Although she appeared to acquiesce to her
employer’s suggestions, I could tell she had reservations about the changes he wanted made.
acquiescence, N.; acquiescent, ADJ.

acquire V. obtain; get. Frederick Douglass was determined to acquire an education despite his
master’s efforts to prevent his doing so.



acquittal N. deliverance from a charge. His acquittal by the jury surprised those who had thought
him guilty. acquit, v.

acrid ADJ. sharp; bitterly pungent. The acrid odor of burnt gunpowder filled the room after the
pistol had been fired.

acrimonious ADJ. bitter in words or manner. The candidate attacked his opponent in highly
acrimonious terms. acrimony, N.

acuity N. sharpness. In time his youthful acuity of vision failed him, and he needed glasses.

Word List 2 acumen-—allegory

acumen N. mental keenness. His business acumen helped him to succeed where others had failed.

acute ADIJ. (1) quickly perceptive; (2) keen; (3) brief and severe. The acute young doctor realized
immediately that the gradual deterioration of her patient’s once acute hearing was due to a chronic
illness, not an acute one.

adage N. wise saying; proverb. There is much truth in the old adage about fools and their money.

adamant ADJ. hard; inflexible. Bronson played the part of a revenge-driven man, adamant in his
determination to punish the criminals who destroyed his family. adamancy, N.

adapt V. alter; modify. Some species of animals have become extinct because they could not adapt
to a changing environment.

addiction N. compulsive, habitual need. His addiction to drugs caused his friends much grief.

addle v. muddle; drive crazy; become rotten. This idiotic plan is confusing enough to addle
anyone. addled, ADJ.

address V. direct a speech to; deal with or discuss. Due to address the convention in July, Brown
planned to address the issue of low-income housing in his speech.

adept ADJ. expert at. She was adept at the fine art of irritating people. also N.

adhere V. stick fast. [ will adhere to this opinion until proof that I am wrong is presented. adhesion,
N.

adherent N. supporter; follower. In the wake of the scandal, the senator’s one-time adherents
quickly deserted him.

adjacent ADJ. adjoining; neighboring; close by. Philip’s best friend Jason lived only four houses
down the block, close but not immediately adjacent.

adjunct N. something added on or attached (generally nonessential or inferior). Although I don’t
absolutely need a second computer, I plan to buy a laptop to serve as an adjunct to my desktop
model.

admonition N. warning. After the student protesters repeatedly rejected the dean’s admonitions, the
administration issued an ultimatum: either the students would end the demonstration at once or the
campus police would arrest the demonstrators. admonish, Vv.

adopt V. (1) legally take a child as one’s own; (2) choose to follow; (3) assume an attitude; (4)
formally accept (a suggestion or report). Tom and Joan adopted a daughter. I just adopted a new
weight-loss plan. Don’t adopt such a patronizing tone when you talk to me! Was the committee’s
report adopted unanimously, or did anyone abstain?

adorn V. decorate. Wall paintings and carved statues adorned the temple. adornment, N.



adroit ADJ. skillful. His adroit handling of the delicate situation pleased his employers.

adulterate v. make impure by adding inferior or tainted substances. It is a crime to adulterate
foods without informing the buyer; when consumers learned that Beech-Nut had adulterated their
apple juice by mixing it with water, they protested vigorously.

advent N. arrival of someone or something notable. The advent of driverless cars is bound to
revolutionize the automotive industry.

adversary N. opponent. The young wrestler struggled to defeat his adversary.

adverse ADJ. unfavorable; preventing success. The recession had a highly adverse effect on
Father’s investment portfolio: he lost so much money that he had to sell our summer cottage.
adversity, N.

adversity N. unfavorable fortune; hardship; a calamitous event. According to the humorist Mark
Twain, anyone can easily learn to endure adversity, as long as it is another man’s.

advocacy N. support; active pleading on something’s behalf. No threats could dissuade Bishop
Desmond Tutu from his advocacy of the human rights of Black South Africans.

advocate V. urge; plead for. The abolitionists advocated freedom for the slaves. also N.

aesthetic ADJ. artistic; dealing with or capable of appreciation of the beautiful. The beauty of
Tiffany’s stained glass appealed to Esther’s aesthetic sense. aesthete, N.

affable ADJ. easily approachable; warmly friendly. Accustomed to cold, aloof supervisors, Nicholas
was amazed at how affable his new employer was.

affected ADJ. artificial; pretended; assumed in order to impress. His affected mannerisms—his
“Harvard” accent, air of boredom, use of obscure foreign words—annoyed us: he acted as if he
thought he was too good for his old high school friends. affectation, N.

affinity N. kinship. She felt an affinity with all who suffered; their pains were her pains.

affirmation N. positive assertion; confirmation; solemn pledge by one who refuses to take an oath.
Despite Tom’s affirmations of innocence, Aunt Polly still suspected he had eaten the pie.

affliction N. state of distress; cause of suffering. Even in the midst of her affliction, Elizabeth tried
to keep up the spirits of those around her.

affluence N. abundance; wealth. Foreigners are amazed by the affluence and luxury of the
American way of life.

afford v. (1) have enough money to pay for; (2) provide. Although Phil is not sure he can afford a
membership at the yoga studio, he wants to sign up because of the excellent training the studio

affords.

aftermath N. consequences; outcome; upshot. People around the world wondered what the
aftermath of China’s violent suppression of the student protests would be.

agenda N. items of business at a meeting. We had so much difficulty agreeing upon an agenda that
there was very little time for the meeting.

agent N. means or instrument; personal representative; person acting in an official capacity. “I will
be the agent of America’s destruction,” proclaimed the beady-eyed villain, whose agent had gotten
him the role. With his face, he could never have played the part of the hero, a heroic F.B.1. agent.

aggrandize V. increase or intensify. The history of the past quarter century illustrates how a
President may aggrandize his power to act aggressively in international affairs without considering
the wishes of Congress.

aggregate V. gather; accumulate. Before the Wall Street scandals, dealers in so-called junk bonds
managed to aggregate great wealth in short periods of time. aggregation, N.



aggressor N. attacker. Before you punish both boys for fighting, see whether you can determine
which one was the aggressor.

agility N. nimbleness. The agility of the acrobat amazed and thrilled the audience.
agitate V. stir up; disturb. Her fiery remarks agitated the already angry mob.

agnostic N. one who is skeptical of the existence or knowability of a god or any ultimate reality.
Agnostics say we can neither prove nor disprove the existence of God; we simply just can’t know.
also ADJ.

alacrity N. cheerful promptness. Eager to get away to the mountains, Phil and Dave packed up their
ski gear and climbed into the van with alacrity.

alias N. an assumed name. John Smith’s alias was Bob Jones. also ADV.

alienate V. make hostile; separate. Her attempts to alienate the two friends failed because they had
complete faith in each other.

alimentary ADJ. supplying nourishment. The alimentary canal in our bodies is so named because
digestion of foods occurs there. When asked for the name of the digestive tract, Sherlock Holmes
replied, “Alimentary, my dear Watson.”

alimony N. payments made to an ex-spouse after divorce. Because Tony had supported Tina
through medical school, on their divorce he asked the court to award him $500 a month in
alimony.

allay V. calm; pacify. The crew tried to allay the fears of the passengers by announcing that the fire
had been controlled.

allege V. state without proof. Although it is alleged that she has worked for the enemy, she denies
the allegation and, legally, we can take no action against her without proof. allegation, N.

allegiance N. loyalty. Not even a term in prison could shake Lech Walesa’s allegiance to Solidarity,
the Polish trade union he had helped to found.

allegory N. story in which characters are used as symbols; fable. Pilgrims Progress is an allegory
of the temptations and victories of man’s soul. allegorical, ADJ.

Word List 3 alleviate—anomalous

alleviate v. relieve. This should alleviate the pain; if it does not, we shall have to use stronger
drugs.

alliteration N. repetition of beginning sound in poetry. “The furrow followed free” is an example of
alliteration.

allocate V. assign. Even though the Red Cross had allocated a large sum for the relief of the
sufferers of the disaster, many people perished.

allude V. refer indirectly. Try not to mention divorce in Jack’s presence because he will think you
are alluding to his marital problems with Jill.

allure V. entice; attract. Allured by the song of the sirens, the helmsman steered the ship toward the
reef. also N.

allusion N. indirect reference. Amanda’s retort to the ticket scalper—“Five hundred bucks? What
do you want, a pound of flesh?”—was an allusion to the plot of Shakespeare’s Merchant of Venice.



aloft ADV. upward. The sailor climbed aloft into the rigging. To get into a loft bed, you have to
climb aloft.

aloof ADIJ. apart; reserved. Shy by nature, she remained aloof while all the rest conversed.

altercation N. noisy quarrel; heated dispute. In that hot-tempered household, no meal ever came to
a peaceful conclusion; the inevitable altercation might even end in blows.

altruistic ADJ. unselfishly generous; concerned for others. In providing tutorial assistance and
college scholarships for hundreds of economically disadvantaged youths, Eugene Lang performed
a truly altruistic deed. altruism, N.

amalgamate V. combine; unite in one body. The unions will attempt to amalgamate their groups
into one national body.

amass V. collect. The miser’s aim is to amass and hoard as much gold as possible.

ambidextrous ADJ. capable of using either hand with equal ease. A switch-hitter in baseball should
be naturally ambidextrous.

ambience N. environment; atmosphere. She went to the restaurant not for the food but for the
ambience.

ambiguous ADJ. unclear or doubtful in meaning. His ambiguous instructions misled us; we did not
know which road to take. ambiguity, N.

ambivalence N. the state of having contradictory or conflicting emotional attitudes. Torn between
loving her parents one minute and hating them the next, she was upset by the ambivalence of her
feelings. ambivalent, ADJ.

ambulatory ADIJ. able to walk; not bedridden. Juan was a highly ambulatory patient; not only did
he refuse to be confined to bed, but he insisted on riding his skateboard up and down the halls.

ameliorate V. improve. Many social workers have attempted to ameliorate the conditions of people
living in the slums.

amenable ADJ. readily managed; willing to be led. Although the ambassador was usually amenable
to friendly suggestions, he balked when we hinted that he should waive his diplomatic immunity
and pay his parking tickets.

amend V. correct; change, generally for the better. Hoping to amend his condition, he left Vietnam
for the United States.

amiable ADJ. agreeable; lovable; warmly friendly. In Little Women, Beth is the amiable daughter
whose loving disposition endears her to all who know her.

amicable ADJ. politely friendly; not quarrelsome. Beth’s sister Jo is the hot-tempered tomboy who
has a hard time maintaining amicable relations with those around her. Jo’s quarrel with her friend
Laurie finally reaches an amicable settlement, but not because Jo turns amiable overnight.

amity N. friendship. Student exchange programs such as the Experiment in International Living
were established to promote international amity.

amnesia N. loss of memory. Because she was suffering from amnesia, the police could not get the
young girl to identify herself.

amnesty N. pardon. When his first child was born, the king granted amnesty to all in prison.

amoral ADJ. nonmoral. The amoral individual lacks a code of ethics; he cannot tell right from
wrong. The immoral person can tell right from wrong; he chooses to do something he knows is
wrong.

amorous ADJ. moved by sexual love; loving. “Love them and leave them” was the motto of the
amorous Don Juan.



amorphous ADJ. formless; lacking shape or definition. As soon as we have decided on our
itinerary, we shall send you a copy; right now, our plans are still amorphous.

amphibian ADJ. able to live both on land and in water. Frogs are classified as amphibian. also N.

ample ADJ. abundant. Bond had ample opportunity to escape. Why did he let us catch him?

amplify V. increase in volume or intensity; add details to clarify or broaden (a story or report).
Lucy used a loudspeaker to amplify her voice, drowning out poor Charlie Brown’s attempt to
amplify his earlier remarks.

amputate V. cut off part of body; prune. Though the doctors had to amputate his leg to prevent the
spread of cancer, the young athlete refused to let the loss of a limb keep him from participating in
sports.

anachronistic ADJ. having an error involving time in a story. The reference to clocks in Julius
Caesar is anachronistic: clocks did not exist in Caesar’s time. anachronism, N.

analogous ADJ. comparable. She called our attention to the things that had been done in an
analogous situation and recommended that we do the same.

analogy N. similarity; parallelism. A well-known analogy compares the body’s immune system
with an army whose defending troops are the lymphocytes or white blood cells.

anarchist N. person who seeks to overturn the established government; advocate of abolishing
authority. Denying she was an anarchist, Katya maintained she wished only to make changes in
our government, not to destroy it entirely. anarchy, N.

ancestry N. family descent. David can trace his ancestry as far back as the seventeenth century,
when one of his ancestors was a court trumpeter somewhere in Germany. ancestral, ADJ.

anchor V. secure or fasten firmly; be fixed in place. We set the post in concrete to anchor it in
place. anchorage, N.

anecdote N. short account of an amusing or interesting event. At the wedding rehearsal dinner, the
best man embarrassed the groom by telling anecdotes about their undergraduate escapades.

anemia N. condition in which blood lacks red corpuscles. The doctor ascribes her tiredness to
anemia. anemic, ADJ.

anesthetic N. substance that removes sensation with or without loss of consciousness. His
monotonous voice acted like an anesthetic; his audience was soon asleep. anesthesia, N.

anguish N. acute pain; extreme suffering. Visiting the site of the explosion, the governor wept to
see the anguish of the victims and their families.

angular ADJ. sharp-cornered; stiff in manner. Mr. Spock’s features, though angular, were curiously
attractive, in a Vulcan way.

animated ADJ. (1) lively; (2) made to appear to move as if alive. When John has a topic that truly
interests him, he can be an animated and engaging conversationalist. Just listen to him on the
subject of Japanese animated films.

animosity N. active enmity. He incurred the animosity of the ruling class because he advocated
limitations of their power.

annex V. attach; take possession of. Mexico objected to the United States’ attempts to annex the
territory that later became the state of Texas.

annihilate V. destroy. The enemy in its revenge tried to annihilate the entire population.

annotate V. comment; make explanatory notes. In explanatory notes following each poem, the
editor carefully annotated the poet’s more esoteric references.

annul V. make void. The parents of the eloped couple tried to annul the marriage.



anomalous ADJ. abnormal; irregular. He was placed in the anomalous position of seeming to
approve procedures that he despised.

Word List 4 anomaly-articulate

anomaly N. irregularity. A bird that cannot fly is an anomaly.
anonymity N. state of being nameless; anonymousness. The donor of the gift asked the college not
to mention him by name; the dean readily agreed to respect his anonymity.

anonymous ADJ. having no name. She tried to ascertain the identity of the writer of the anonymous
letter.

antagonism N. hostility; active resistance. Barry showed his antagonism toward his new
stepmother by ignoring her whenever she tried talking to him. antagonistic, ADJ.

antecede V. precede. The invention of the radiotelegraph anteceded the development of television
by a quarter of a century.

anthology N. book of literary selections by various authors. Mercedes Lackey just came out with
her latest anthology of tales of Valdemar. anthologize, v.

anthropoid ADJ. manlike. The gorilla is the strongest of the anthropoid animals. also N.

anthropologist N. a student of the history and science of mankind. Anthropologists have
discovered several relics of prehistoric man in this area.

anticlimax N. Ietdown in thought or emotion. After the fine performance in the first act, the rest of
the play was an anticlimax. anticlimactic, ADJ.

antidote N. medicine to counteract a poison or disease. When Marge’s child accidentally
swallowed some cleaning fluid, the local poison control hotline instructed Marge how to
administer the antidote.

antipathy N. aversion; dislike. Tom’s extreme antipathy for disputes keeps him from getting into
arguments with his temperamental wife. Noise in any form is antipathetic to him. Among his other
antipathies are honking cars, boom boxes, and heavy metal rock.

antiquated ADJ. old-fashioned; obsolete. Philip had grown so accustomed to editing his papers on
word processors that he thought typewriters were too antiquated for him to use.

antiseptic N. substance that prevents infection. It is advisable to apply an antiseptic to any wound,
no matter how slight or insignificant. also ADJ.

antithesis N. contrast; direct opposite of or to. Stagnation is the antithesis of growth.

apathy N. lack of caring; indifference. A firm believer in democratic government, she could not
understand the apathy of people who never bothered to vote. apathetic, ADJ.

apocalyptic ADJ. prophetic; pertaining to revelations. The crowd jeered at the street preacher’s
apocalyptic predictions of doom. The Apocalypse or Book of Revelations of Saint John prophesies
the end of the world as we know it and foretells marvels and prodigies that signal the coming
doom.

apocryphal ADJ. untrue; made up. To impress his friends, Tom invented apocryphal tales of his
adventures in the big city.

apolitical ADJ. having an aversion or lack of concern for political affairs. It was hard to remain
apolitical during the recent presidential election campaign; even people who generally ignored



party politics wound up taking partisan stands.
appall v. dismay; shock. We were appalled by the horrifying conditions in the city’s jails.
apparatus N. equipment. Firefighters use specialized apparatus to fight fires.

appease V. (1) pacify or soothe; (2) relieve. Tom and Jody tried to appease the crying baby by
offering him one toy after another, but he would not calm down until they appeased his hunger by
giving him a bottle.

application N. (1) request; (2) act of putting something to use; (3) diligent attention; (4) relevance.
Jill submitted her scholarship application to the financial aid office. Martha’s research project is
purely academic; it has no practical application. Pleased with how well Tom had whitewashed the
fence, Aunt Polly praised him for his application to the task. Unfortunately, John’s experience in
book publishing had little or no application to the e-publishing industry.

apposite ADJ. appropriate; fitting. He was always able to find the apposite phrase, the correct
expression for every occasion.

appraise V. estimate value of. It is difficult to appraise the value of old paintings; it is easier to call
them priceless. appraisal, N.

appreciate V. (1) be thankful for; (2) increase in worth; (3) be thoroughly conscious of. Little
Orphan Annie truly appreciated the stocks Daddy Warbucks gave her, which appreciated in value
considerably over the years. While I appreciate the skill and craftsmanship that went into Lucian
Freud’s paintings, I still dislike them.

apprehension N. (1) fear of future evil; (2) understanding; (3) arrest (of a criminal). Despite the
apprehension many people feel about black bears, these bears are generally more afraid of humans
than humans are of them. Our apprehension of the present inevitably is based upon our
understanding of the past. Inspector Javert’s lifelong ambition was to bring about the apprehension
and imprisonment of Jean Valjean.

apprenticeship N. time spent as a novice learning a trade from a skilled worker. As a child, Pip had
thought it would be wonderful to work as Joe’s apprentice; now he hated his apprenticeship and
scorned the blacksmith’s trade.

approbation N. approval. She looked for some sign of approbation from her parents, hoping her
good grades would please them.

appropriate V. acquire; take possession of for one’s own use. The ranch owners appropriated the
lands that had originally been set aside for the Indians’ use.

apropos prep. with reference to; regarding. I find your remarks apropos of the present situation
timely and pertinent. also ADJ. and ADV.

aptitude N. fitness; talent. The counselor gave him an aptitude test before advising him about the
career he should follow.

aquatic ADJ. pertaining to water. Paul enjoyed aquatic sports such as scuba diving and snorkeling.

arable ADI. fit for growing crops. The first settlers wrote home glowing reports of the New World,
praising its vast acres of arable land ready for the plow.

arbiter N. a person with power to decide a dispute; judge. As an arbiter in labor disputes, she has
won the confidence of the workers and the employers.

arbitrary ADIJ. capricious; randomly chosen; tyrannical. Tom’s arbitrary dismissal angered him;
his boss had no reason to fire him. He threw an arbitrary assortment of clothes into his suitcase
and headed off, not caring where he went.

arbitrator N. judge. Because the negotiating teams had been unable to reach a contract settlement,
an outside arbitrator was called upon to mediate the dispute between union and management.



arbitration, N.

arcane ADJ. secret; mysterious; known only to the initiated. Secret brotherhoods surround
themselves with arcane rituals and trappings to mystify outsiders. So do doctors. Consider the
arcane terminology they use and the impression they try to give that what is arcane to us is
obvious to them.

archaeology N. study of artifacts and relics of early mankind. The professor of archacology headed
an expedition to the Gobi Desert in search of ancient ruins.

archaic ADJ. antiquated. “Methinks,” “thee,” and “thou” are archaic words that are no longer part
of our normal vocabulary.

archetype N. prototype; primitive pattern. The Brooklyn Bridge was the archetype of the many
spans that now connect Manhattan with Long Island and New Jersey.

archives N. public records; place where public records are kept. These documents should be part of
the archives so that historians may be able to evaluate them in the future.

ardent ADJ. intense; passionate; zealous. Katya’s ardor was contagious; soon all her fellow
demonstrators were busily making posters and handing out flyers, inspired by her ardent
enthusiasm for the cause. ardor, N.

arduous ADJ. hard; strenuous. Her arduous efforts had sapped her energy.

arid ADJ. dry; barren. The cactus has adapted to survive in an arid environment.

aristocracy N. hereditary nobility; privileged class. Americans have mixed feelings about
hereditary aristocracy: we say all men are created equal, but we describe particularly outstanding
people as natural aristocrats.

aromatic ADJ. fragrant. Medieval sailing vessels brought aromatic herbs from China to Europe.

arousal N. awakening; provocation (of a response). On arousal, Papa was always grumpy as a bear.
The children tiptoed around the house, fearing they would arouse his anger by waking him up.

arrest V. stop or slow down; catch someone’s attention. Slipping, the trapeze artist plunged from
the heights until a safety net luckily arrested his fall. This near-disaster arrested the crowd’s
attention.

arrogance N. pride; haughtiness. Convinced that Emma thought she was better than anyone else in
the class, Ed rebuked her for her arrogance.

articulate ADJ. effective; distinct. Her articulate presentation of the advertising campaign
impressed her employers. also v.

articulate v. (1) express (an idea) clearly; (2) pronounce distinctly. A skilled impromptu debater
must be able to articulate her ideas clearly and fluently. A speech therapist helps patients
articulate sounds.

Word List 5 artifact-avalanche

artifact N. object made by human beings, either handmade or mass-produced. Archaeologists
debated the significance of the artifacts discovered in the ruins of Asia Minor but came to no
conclusion about the culture they represented.

artifice N. deception; trickery. The Trojan War proved to the Greeks that cunning and artifice were
often more effective than military might.



artisan N. manually skilled worker; craftsman, as opposed to artist. A noted artisan, Arturo was
known for the fine craftsmanship of his inlaid cabinets.

artless ADJ. without guile; open and honest. Sophisticated and cynical, Jack could not believe Jill
was as artless and naive as she appeared to be.

ascendancy N. controlling influence; domination. Leaders of religious cults maintain ascendancy
over their followers by methods that can verge on brainwashing.

ascertain V. find out for certain. Please ascertain her present address.

ascetic  ADIJ. practicing self-denial; austere. The wealthy, self-indulgent young man felt oddly drawn
to the strict, ascetic life led by members of some monastic orders. also N.

asinine ADJ. stupid. “What an asinine comment!” said Bob contemptuously. “I’ve never heard such
a stupid remark.”

aspire V. seek to attain; long for. Because he aspired to a career in professional sports, Philip
enrolled in a graduate program in sports management. aspiration, N.

assail V. assault. He was assailed with questions after his lecture.
assent V. agree; accept. It gives me great pleasure to assent to your request.

assertion N. confident statement; demand for other people’s acceptance or respect. Malcolm made
the assertion that his brother Reece always acted like a wimp. Reece’s lack of self-assertion made
him a target for every bully in town. assert, V.

assessment N. evaluation; judgment. Your high school record plays an important part in the
admission committee’s assessment of you as an applicant.

assiduous ADjJ. diligent. He was assiduous, working at this task for weeks before he felt satisfied
with his results. assiduity, N.

assimilate v. absorb; cause to become homogeneous. The manner in which the United States was
able to assimilate the hordes of immigrants during the nineteenth and early twentieth centuries
should be a source of pride to Americans. The immigrants eagerly assimilated new ideas and
customs; they soaked them up, the way plants soak up water.

assuage V. (1) ease or lessen (pain); (2) satisfy (hunger); (3) soothe (anger). Jilted by Jane, Dick
tried to assuage his heartache by indulging in ice cream. One gallon later, he had assuaged his
appetite but not his grief.

assumption N. (1) something taken for granted; (2) taking over or taking possession of. The young
princess made the foolish assumption that the regent would not object to her assumption of power.
assume, V.

assurance N. (1) promise or pledge; (2) certainty; self-confidence. When Guthrie gave Guinness
his assurance that rehearsals were going well, he spoke with such assurance that Guinness felt
relieved. assure, V.

astronomical ADJ. enormously large or extensive. The government seems willing to spend
astronomical sums on weapons development.

astute ADJ. wise; shrewd; keen. John Jacob Astor made astute investments in land, shrewdly
purchasing valuable plots throughout New York City.

asylum N. place of refuge or shelter; protection. The refugees sought asylum from religious
persecution in a new land.

asymmetric ADJ. not identical on both sides of a dividing central line. Because one eyebrow was
set markedly higher than the other, William’s face had a particularly asymmetric appearance.



atheistic ADJ. denying the existence of God. His atheistic remarks shocked the religious
worshippers.

atlas N. a bound volume of maps, charts, or tables. Embarrassed at being unable to distinguish
Slovenia from Slovakia, George W. finally consulted an atlas.

atone V. make amends for; pay for. He knew no way in which he could atone for his brutal crime.
atrocity N. brutal deed. In times of war, many atrocities are committed by invading armies.

atrophy V. waste away. After three months in a cast, your calf muscles are bound to atrophy; you’ll
need physical therapy to get back in shape. also N.

attain Vv. achieve or accomplish; gain. The scarecrow sought to attain one goal: he wished to obtain
a brain.

attentive ADJ. (1) alert and watchful; (2) considerate; thoughtful. Spellbound, the attentive
audience watched the final game of the tennis match, never taking their eyes from the ball. A cold
wind sprang up; Stan’s atfentive daughter slipped a sweater over his shoulders without distracting
his attention from the game.

attenuate V. make thin; weaken. By withdrawing their forces, the generals hoped to attenuate the
enemy lines.

attest V. testify, bear witness. Having served as a member of the Grand Jury, I can attest that our
system of indicting individuals is in need of improvement.

attribute N. inherent quality; characteristic. The resort has always had one outstanding atfribute: an
excellent location on one of the best ocean-sports bays along the Kohala Coast.

attribute V. ascribe; explain. | attribute her success in science to the encouragement she received
from her parents.

attrition N. gradual decrease in numbers; reduction in the workforce without firing employees;
wearing away of opposition by means of harassment. In the 1960s, urban churches suffered from
attrition as members moved from the cities to the suburbs. Rather than fire staff members, church
leaders followed a policy of attrition, allowing elderly workers to retire without replacing them.

atypical ADJ. not normal. The child psychiatrist reassured Mrs. Keaton that playing doctor was not
atypical behavior for a child of young Alex’s age. “Yes,” she replied, “but not charging for house
calls!”

audacious ADJ. daring; bold. Audiences cheered as Luke Skywalker and Princess Leia made their
audacious, death-defying leap to freedom, escaping Darth Vader’s troops. audacity, N.

audit N. examination of accounts. When the bank examiners arrived to hold their annual audit, they
discovered the embezzlements of the chief cashier. also v.

auditory ADJ. pertaining to the sense of hearing. Audrey suffered from auditory hallucinations: she
thought Elvis was speaking to her from the Great Beyond.

augment V. increase; add to. Armies augment their forces by calling up reinforcements; teachers
augment their salaries by taking odd jobs.

august ADJ. impressive; majestic. Visiting the palace at Versailles, she was impressed by the august
surroundings in which she found herself.

auspicious ADJ. favoring success. With favorable weather conditions, it was an auspicious moment
to set sail. Thomas, however, had doubts about sailing: a paranoid, he became suspicious whenever
conditions seemed auspicious.

austere ADJ. (1) forbiddingly stern; (2) severely simple and unornamented. The headmaster’s
austere demeanor tended to scare off the more timid students, who never visited his study



willingly. The room reflected the man, austere and bare, like a monk’s cell, with no touches of
luxury to moderate its austerity.

authenticate V. confirm as genuine. After a thorough chemical analysis of the pigments and
canvas, the experts were prepared to authenticate the painting as an original Rembrandt.

authoritarian ADJ. subordinating the individual to the state; completely dominating another’s will.
The leaders of the authoritarian regime ordered the suppression of the democratic protest
movement. After years of submitting to the will of her authoritarian father, Elizabeth Barrett ran
away from home with the poet Robert Browning.

authoritative ADJ. having the weight of authority; peremptory and dictatorial. Impressed by the
young researcher’s well-documented presentation, we accepted her analysis of the experiment as
authoritative.

autocratic ADJ. having absolute, unchecked power; dictatorial. Someone accustomed to exercising
authority may become autocratic if his or her power is unchecked. Dictators by definition are
autocrats. Bosses who dictate behavior as well as letters can be autocrats, too.

automaton N. robot; person performing a task mechanically. The assembly line job called for no
initiative or intelligence on Homer’s part; on automatic pilot, he pushed button after button like an
automaton.

autonomous ADIJ. self-governing. Although the University of California at Berkeley is just one part
of the state university system, in many ways Cal Berkeley is autonomous, for it runs several
programs that are not subject to outside control. autonomy, N.

auxiliary ADJ. helper, additional or subsidiary. To prepare for the emergency, they built an auxiliary
power station. also N.

avalanche N. great mass of falling snow and ice. The park ranger warned the skiers to stay on the
main trails, where they would be in no danger of being buried beneath a sudden avalanche.

Word List 6 avarice—blare

avarice N. greediness for wealth. King Midas is a perfect example of avarice, for he was so greedy
that he wished everything he touched would turn to gold.

avenge V. take vengeance for something (or on behalf of someone). Hamlet vowed he would
avenge his father’s murder and punish Claudius for his horrible crime.

averse ADJ. reluctant; disinclined. The reporter was averse to revealing the sources of his
information.

aversion N. firm dislike. Bert had an aversion to yuppies; Alex had an aversion to punks. Their
mutual aversion was so great that they refused to speak to one another.

avert V. (1) prevent; (2) turn away. Hitting the brakes, the vigilant driver was able to avert what
seemed like an inevitable collision. She averted her eyes from the dead opossum on the highway.

avid ADJ. greedy; eager for. Avid for pleasure, Abner partied with great avidity. avidity, N.

avocation N. secondary or minor occupation. His hobby proved to be so fascinating and profitable
that gradually he abandoned his regular occupation and concentrated on his avocation.

avow V. declare openly. Lana avowed that she never meant to steal Debbie’s boyfriend, but no one
believed her avowal of innocence.



awe N. solemn wonder. The tourists gazed with awe at the tremendous expanse of the Grand
Canyon.

axiom N. self-evident truth requiring no proof. Before a student can begin to think along the lines
of Euclidean geometry, he must accept certain principles or axioms.

babble V. chatter idly. The little girl babbled about her doll. also N.
baffle V. frustrate; perplex. The new code baffled the enemy agents.

balk v. foil or thwart; stop short; refuse to go on. When the warden learned that several inmates
were planning to escape, he took steps to balk their attempt. However, he balked at punishing them
by shackling them to the walls of their cells.

banal ADJ. hackneyed; commonplace; trite; lacking originality. The hack writer’s worn-out clichés
made his comic sketch seem banal. He even resorted to the banality of having someone slip on a
banana peel!

bane N. cause of ruin; curse. Lucy’s little brother was the bane of her existence: his attempts to
make her life miserable worked so well that she could have poisoned him with ratsbane for having
such a baneful effect.

baroque ADJ. highly ornate. Accustomed to the severe lines of contemporary buildings, the
architecture students found the flamboyance of baroque architecture amusing. They simply didn’t
go for baroque. also N.

barren ADJ. desolate; fruitless and unproductive; lacking. Looking out at the trackless, barren
desert, Indiana Jones feared that his search for the missing expedition would prove barren.

barricade N. hastily put together defensive barrier; obstacle. Marius and his fellow students
hurriedly improvised a rough barricade to block police access to the students’ quarter. Malcolm
and his brothers barricaded themselves in their bedroom to keep their mother from seeing the hole
in the bedroom floor. also V.

beam N. ray of light; long piece of metal or wood; course of a radio signal. v. smile radiantly. If a
beam of light falls on you, it illuminates you; if a beam of iron falls on you, it eliminates you. (No
one feels like beaming when crushed by an iron beam.)

beeline N. direct, quick route. As soon as the movie was over, Jim made a beeline for the exit.

befuddle v. confuse thoroughly. His attempts to clarify the situation succeeded only in befuddling
her further.

begrudge V. resent. I begrudge every minute I have to spend attending meetings; they’re a
complete waste of time.

beguile V. mislead or delude; pass time. With flattery and big talk of easy money, the con men
beguiled Kyle into betting his allowance on the shell game. Broke, he beguiled himself during the
long hours by playing solitaire.

belabor V. explain or go over excessively or to a ridiculous degree; attack verbally. The debate
coach warned her student not to bore the audience by belaboring her point.

belated ADJ. delayed. He apologized for his belated note of condolence to the widow of his friend
and explained that he had just learned of her husband’s untimely death.

belie V. contradict; give a false impression. His coarse, hard-bitten exterior belied his inner
sensitivity.

belittle v. disparage or depreciate; put down. Parents should not belittle their children’s early
attempts at drawing, but should encourage their efforts. Barry was a put-down artist: he was a
genius at belittling people and making them feel small.



belligerent ADJ. quarrelsome. Whenever he had too much to drink, he became belligerent and tried
to pick fights with strangers. belligerence, N.

bemoan V. lament; express disapproval of. The widow bemoaned the death of her beloved
husband. Although critics bemoaned the serious flaws in the author’s novels, each year his latest
book topped the best-seller list.

bemused ADJ. confused; lost in thought; preoccupied. Jill studied the garbled instructions with a
bemused look on her face.

benefactor N. gift giver; patron. Scrooge later became Tiny Tim’s benefactor and gave him gifts.

beneficial ADJ. helpful; useful. Tiny Tim’s cheerful good nature had a beneficial influence on
Scrooge’s once-uncharitable disposition.

beneficiary N. person entitled to benefits or proceeds of an insurance policy or will. In Scrooge’s
will, he made Tiny Tim his beneficiary: everything he left would go to young Tim.

benevolent ADJ. generous; charitable. Mr. Fezziwig was a benevolent employer, who wished to
make Christmas merrier for young Scrooge and his other employees.

benign ADJ. (1) kindly; favorable; (2) not malignant. Though her benign smile and gentle bearing
made Miss Marple seem a sweet little old lady, in reality she was a tough-minded, shrewd observer
of human nature. We were relieved that Tom’s tumor turned out to be benign. benignity, N.

bent ADJ. determined; N. natural talent or inclination. Bent on advancing in the business world, the
secretary-heroine of Working Girl has a true bent for high finance.

bequeath V. Ieave to someone by a will; hand down. Though Maud had intended to bequeath the
family home to her nephew, she died before changing her will. bequest, N.

berate V. scold strongly. He feared she would berate him for his forgetfulness.

berserk ADV. frenzied. Angered, he went berserk and began to wreck the room.

beseech V. beg; plead with. The workaholic executive’s wife beseeched him to spend more time
with their son.

besiege V. surround with armed forces; harass (with requests). When the bandits besieged the
village, the villagers holed up in the town hall and prepared to withstand a long siege. Members of
the new administration were besieged with job applications from people who had worked on the
campaign.

betray V. (1) be unfaithful; (2) reveal (unconsciously or unwillingly). The spy betrayed his country
by selling military secrets to the enemy. When he was taken in for questioning, the tightness of his
lips betrayed his fear of being caught.

biased ADJ. slanted; prejudiced. Because the judge played golf regularly with the district attorney’s
father, we feared he might be biased in the prosecution’s favor. bias, N.

bicameral ADJ. two-chambered, as a legislative body. The United States Congress is a bicameral
body.

bicker v. quarrel. The children bickered morning, noon, and night, exasperating their parents.

biennial ADJ. every two years. Seeing no need to meet more frequently, the group held biennial
meetings instead of annual ones. Plants that bear flowers biennially are known as biennials.

bigotry N. stubborn intolerance. Brought up in a democratic atmosphere, the student was shocked
by the bigotry and narrowness expressed by several of his classmates.

bizarre ADJ. fantastic; violently contrasting. The plot of the novel was too bizarre to be believed.

bland ADIJ. soothing or mild; agreeable. Jill tried a bland ointment for her sunburn. However, when
Jack absent-mindedly patted her on the sunburned shoulder, she couldn’t maintain a bland



disposition.
blare N. loud, harsh roar or screech; dazzling blaze of light. I don’t know which is worse: the
steady blare of a boom box deafening your ears or a sudden blare of flashbulbs dazzling your eyes.

Word List 7 blasé—cacophonous

blasé ADJ. bored with pleasure or dissipation. Although Beth was as thrilled with the idea of a trip
to Paris as her classmates were, she tried to act super cool and blasé, as if she’d been abroad
hundreds of times.

blasphemy N. irreverence; sacrilege; cursing. In my father’s house, the Dodgers were the holiest of
holies; to cheer for another team was to utter words of blasphemy. blasphemous, ADJ.

blatant ADJ. flagrant; conspicuously obvious; loudly offensive. To the unemployed youth from
Dublin, the “No Irish Need Apply” placard in the shop window was a blatant mark of prejudice.

bleak ADIJ. cold or cheerless; unlikely to be favorable. The frigid, inhospitable Aleutian Islands are
bleak military outposts. It’s no wonder that soldiers assigned there have a bleak attitude toward
their posting.

blighted ADJ. suffering from a disease; destroyed. The extent of the blighted areas could be seen
only when viewed from the air.

blithe ADIJ. joyous; carefree; gay (original meaning). Without a care in the world, Beth went her
blithe, lighthearted way.

bluff ADJ. rough but good-natured. Jack had a bluff and hearty manner that belied his actual
sensitivity; he never let people know how thin-skinned he really was.

bluff N. pretense (of strength); deception; high cliff. Claire thought Lord Byron’s boast that he
would swim the Hellespont was just a bluff; she was astounded when he dove from the high bluff
into the waters below. also v.

blunder N. error. The criminal’s fatal blunder led to his capture. also v.

blurt v. utter impulsively. Before she could stop him, he blurted out the news.

bluster V. blow in heavy gusts; threaten emptily; bully. “Let the stormy winds bluster,” cried Jack,
“we’ll set sail tonight.” Jill let Jack bluster: she wasn’t going anywhere, no matter what he said.

bode V. foreshadow; portend. The gloomy skies and the sulfurous odors from the mineral springs
seemed to bode evil to those who settled in the area.

bogus ADJ. counterfeit; not authentic. The police quickly found the distributors of the bogus
twenty-dollar bills.

bohemian ADJ. unconventional (in an artistic way). Gertrude Stein ran off to Paris to live an
eccentric, bohemian life with her writer friends. Oakland was not bohemian: it was too bourgeois,
too middle-class.

boisterous ADJ. violent; rough; noisy. The unruly crowd became even more boisterous when he
tried to quiet them.

bolster V. support; reinforce. The debaters amassed file boxes full of evidence to bolster their
arguments.

bolt N. door bar; fastening pin or screw; length of fabric. The carpenter shut the workshop door,
sliding the heavy metal bo/t into place. He sorted through his toolbox for the nuts and bolts and



nails he would need. Before he cut into the bolt of canvas, he measured how much fabric he would
need.

bolt V. dash or dart off; fasten (a door); gobble down. Jack was set to bolt out the front door, but Jill
bolted the door. “Eat your breakfast,” she said, “don’t bolt your food.”

booming ADJ. (1) deep and resonant; (2) flourishing, thriving. “Who needs a microphone?” cried
the mayor in his booming voice. Cheerfully he boomed out that, thanks to him, the city’s economy
was booming. boom, V.

boon N. blessing; benefit. The recent rains that filled our empty reservoirs were a boon to the whole
community.

boorish ADJ. rude; insensitive. Though Mr. Collins constantly interrupted his wife, she ignored his
boorish behavior, for she had lost hope of teaching him courtesy.

boundless ADJ. unlimited; vast. Mike’s energy was boundless: the greater the challenge, the more
vigorously he tackled the job.

bountiful ADJ. abundant; graciously generous. Thanks to the good harvest, we had a bountiful
supply of food, and we could be as bountiful as we liked in distributing food to the needy.

bourgeois ADJ. middle class; selfishly materialistic; dully conventional. Technically, anyone who
belongs to the middle class is bourgeois, but, given the word’s connotations, most people resent it
if you call them that.

boycott V. refrain from buying or using. To put pressure on grape growers to stop using pesticides
that harmed the farm workers’ health, Cesar Chavez called for consumers to hoycott grapes.

braggart N. boaster. Modest by nature, she was no braggart, preferring to let her accomplishments
speak for themselves.

brandish v. wave around; flourish. Alarmed, Doctor Watson wildly brandished his gun until
Holmes told him to put the thing away before he shot himself.

bravado N. swagger; assumed air of defiance. The bravado of the young criminal disappeared
when he was confronted by the victims of his brutal attack.

brawn N. muscular strength; sturdiness. It takes brawn to become a champion weightlifter. brawny,
ADJ.

brazen ADJ. insolent. Her brazen contempt for authority angered the officials.

breach N. breaking of contract or duty; fissure or gap. Jill sued Jack for breach of promise,
claiming he had broken his promise to marry her. They found a breach in the enemy’s
fortifications and penetrated their lines. also V.

breadth N. width; extent. We were impressed by the breadth of her knowledge.

brevity N. conciseness. Brevity is essential when you send a telegram or cablegram; you are
charged for every word.

brittle ADJ. easily broken; difficult. My employer’s self-control was as brittle as an eggshell. Her
brittle personality made it difficult for me to get along with her.

browse V. graze; skim or glance at casually. “How now, brown cow, browsing in the green, green
grass.” I remember lines of verse that I came across while browsing through the poetry section of
the local bookstore.

brunt N. main impact or shock. Tom Sawyer claimed credit for painting the fence, but the brunt of
the work fell on others. However, he bore the brunt of Aunt Polly’s complaints when the paint
began to peel.



brusque ADJ. blunt; abrupt. Was Bruce too brusque when he brushed off Bob’s request with a curt
“Not now!”?

buffet N. table with food set out for people to serve themselves; meal at which people help
themselves to food that’s been set out. Please convey the soufflé on the tray to the buffet. (Buffet
rhymes with tray.)

buffet v. slap; batter; knock about. To buffet something is to rough it up. (Buffet thymes with
Muffett.) Was Miss Muffett buffeted by the crowd on the way to the buffet tray?

bulwark N. earthwork or other strong defense; person who defends. The navy is our principal
bulwark against invasion.

bungle V. mismanage; blunder. Don’t botch this assignment, Bumstead; if you bungle the job,
you’re fired!

buoyant ADJ. (1) able to float; (2) cheerful and optimistic. When the boat capsized, her buoyant life
jacket kept Jody afloat. Scrambling back on board, she was still in a buoyant mood, certain that
despite the delay she’d win the race.

bureaucracy N. over-regulated administrative system marked by red tape. The Internal Revenue
Service is the ultimate bureaucracy: taxpayers wasted so much paper filling out IRS forms that the
IRS bureaucrats printed up a new set of rules requiring taxpayers to comply with the Paperwork
Reduction Act.

burgeon V. begin to increase quickly; flourish. What had started out as a small, local protest
demonstration had burgeoned into a statewide political movement.

burlesque V. give an imitation that ridicules. On Saturday Night Live, Alec Baldwin constantly
burlesqued the President-elect, outrageously parodying his physical mannerisms and verbal tics.

burnish v. make shiny by rubbing; polish. The maid burnished the brass fixtures until they
reflected the lamplight.

bustle v. move about energetically; teem. David and the children bust/ed about the house getting in
each other’s way as they tried to pack for the camping trip. The whole house bustled with activity.

buttress V. support; prop up. The attorney came up with several far-fetched arguments in a vain
attempt to buttress his weak case. also N.

cache N. hiding place. The detectives followed the suspect until he led them to the cache where he
had stored his loot. He had cached the cash in a bag for trash: it was a hefty sum.

cacophonous ADJ. discordant; inharmonious. Do the students in the orchestra enjoy the
cacophonous sounds they make when they’re tuning up? I don’t know how they can stand the
racket. cacophony, N.

Word List 8 cajole—chary

cajole V. coax; wheedle. Diane tried to cajole her father into letting her drive the family car.
cajolery, N.

calamity N. disaster; misery. As news of the calamity spread, offers of relief poured in to the
stricken community.

calculated ADJ. deliberately planned; likely. Lexy’s choice of clothes to wear to the debate
tournament was carefully calculated. Her conventional suit was one calculated to appeal to the



conservative judges.

caliber N. ability; quality. The scholarship committee searched for students of high caliber, ones
with the intelligence and ability to be a credit to the school.

callous ADJ. hardened; unfeeling. He had worked in the hospital for so many years that he was
callous to the suffering in the wards. callus, N.

callow ADJ. youthful; immature; inexperienced. As a freshman, Jack was sure he was a man of the
world; as a sophomore, he made fun of freshmen as callow youths. In both cases, his judgment
showed just how callow he was.

cameo N. shell or jewel carved in relief; star’s special appearance in a minor role in a film. Don’t
buy cameos from the street peddlers in Rome: the workmanship is wretched. Did you catch Bill
Murray’s cameo in Little Shop of Horrors? He was on-screen so briefly that if you blinked you
missed him.

camouflage V. disguise; conceal. In order to rescue Han Solo, Princess Leia camouflaged herself in
the helmet and cloak of a space bandit.

candor N. frankness; open honesty. Jack can carry candor too far: when he told Jill his honest
opinion of her, she nearly slapped his face. candid, ADJ.

cantankerous ADJ. ill-humored; irritable. Constantly complaining about his treatment and refusing
to cooperate with the hospital staff, he was a cantankerous patient.

capacious ADJ. spacious. In the capacious rotunda of the railroad terminal, thousands of travelers
lingered while waiting for their train.

capacity N. (1) greatest amount or number that something can hold; (2) amount that something can
produce; (3) power to understand or to perform; (4) specified position. This thermos container has
a one-liter capacity. Management has come up with a plan to double the factory’s automobile
production capacity. 1 wish I had the mental capacity to understand Einstein’s theory of relativity.
Rima traveled to Japan in her capacity as director of the Country Dance & Song Society.

capricious ADJ. unpredictable; fickle; fanciful. The storm was capricious: it changed course
constantly. Jill was capricious, too: she changed boyfriends almost as often as she changed clothes.
caprice, N.

caption N. title; chapter heading; text under illustration. The captions that accompany The Far Side
cartoons are almost as funny as the pictures. also v.

captivate V. charm or enthrall. Bart and Lisa were captivated by their new nanny’s winning
manner.

cardinal ADJ. chief. If you want to increase your word power, the cardinal rule of vocabulary-
building is to read.

caricature N. exaggerated picture or description; distortion. The cartoonist’s caricature of the
president grossly exaggerated his unusual hair style and his petulant expression. also v.

carnivorous ADJ. meat-eating. The lion’s a carnivorous beast. A hunk of meat makes up his feast.
A cow is not a carnivore. She likes the taste of grain, not gore.

carping ADI. finding fault. A carping critic is a nitpicker: he loves to point out flaws. If you don’t
like this definition, feel free to carp.

castigate V. criticize severely; punish. When the teacher threatened that she would castigate the
mischievous boys if they didn’t behave, they shaped up in a hurry.

casualty N. serious or fatal accident. The number of automotive casualties on this holiday weekend
was high.



cataclysm N. violent upheaval; deluge. The Russian Revolution was a political and social
cataclysm that overturned czarist society. cataclysmic, ADJ.

catalyst N. agent that brings about a chemical change while it remains unaffected and unchanged.
Many chemical reactions cannot take place without the presence of a catalyst.

catastrophe N. calamity; disaster. The 1906 San Francisco earthquake was a catastrophe that
destroyed most of the city. A similar earthquake striking today could have even more catastrophic
results.

categorical ADJ. without exceptions; unqualified; absolute. Though the captain claimed he was
never, never sick at sea, he finally had to qualify his categorical denial: he was “hardly ever” sick
at sea.

cater to V. supply something desired (whether good or bad). The chef was happy to cater fo the
tastes of his highly sophisticated clientele. Critics condemned the movie industry for catering to
the public’s ever-increasing appetite for violence.

catharsis N. release of repressed emotional tensions. She blurted out her feelings but felt no
catharsis, no flood of relief; instead, she merely felt embarrassed at having made a scene.

catholic ADJ. wide-ranging in interests. Her musical tastes are surprisingly catholic: she enjoys
everything from the Anonymous Four to Lady Gaga.

caucus N. private meeting of members of a party to select officers or determine policy. At the
opening of Congress, the members of the Democratic Party held a caucus to elect the Majority
Leader of the House and the Party Whip.

causal ADJ. implying a cause-and-effect relationship. The psychologist maintained there was a
causal relationship between the nature of one’s early childhood experiences and one’s adult
personality. causality, N.

caustic ADJ. burning; sarcastically biting. The critic’s caustic comments angered the actors, who
resented his cutting remarks.

cavil V. make frivolous objections. It’s fine when you make sensible criticisms, but it really bugs
me when you cavil about unimportant details. also N.

cede V. yield (title, territory) to; surrender formally. Eventually the descendants of England’s Henry
IT were forced to cede their French territories to the King of France.

celebrated ADJ. famous; well-known. Neil deGrasse Tyson is a celebrated American astrophysicist
and popularizer of science. Director of the Hayden Planetarium, he gained fame as host of the
radio show Star Talk and the television show Cosmos. celebrity, N.

censor N. overseer of morals; person who reads to eliminate inappropriate remarks. Soldiers dislike
having their mail read by a censor but understand the need for this precaution. also v.

censorious ADJ. critical. Censorious people delight in casting blame.

censure V. blame; criticize. The senator was censured for behavior inappropriate to a member of
Congress. also N.

centrifugal ADJ. radiating; departing from the center. Many automatic drying machines remove
excess moisture from clothing by centrifugal force.

centripetal ADJ. tending toward the center. Does centripetal force or the force of gravity bring
orbiting bodies to Earth’s surface?

cerebral ADJ. pertaining to the brain or intellect. The heroes of Dumb and Dumber were poorly
equipped for cerebral pursuits.



ceremonious ADJ. marked by formality. Ordinary dress would be inappropriate at so ceremonious
an affair.

certitude N. certainty. Though there was no certitude of his getting the job, Lou thought he had a
good chance of doing so.

cessation N. stoppage. The airline’s employees threatened a cessation of all work if management
failed to meet their demands. cease, V.

cession N. yielding to another; ceding. When Secretary of State Seward arranged the purchase of
Alaska from Russia, he and the Russian minister signed a formal treaty of cession.

chagrin N. vexation (caused by humiliation or injured pride); disappointment. Embarrassed by his
parents’ shabby, working-class appearance, Doug felt their visit to his school would bring him
nothing but chagrin. Someone filled with chagrin doesn’t grin: he’s too mortified.

chameleon N. lizard that changes color in different situations. Like the chameleon, he assumed the
political thinking of every group he met.

champion V. support militantly. Martin Luther King, Jr., won the Nobel Peace Prize because he
championed the oppressed in their struggle for equality.

chaotic ADJ. in utter disorder. He tried to bring order into the chaotic state of affairs. chaos, N.

charismatic ADJ. compellingly charming; magnetic. The late Steve Jobs, former CEO of Apple,
who commanded a rock-star-like following, was more than once called “the model of a
charismatic leader.”

charlatan N. quack; pretender to knowledge. When they realized that the Wizard didn’t know how
to get them back to Kansas, Dorothy and her companions were indignant that they’d been duped
by a charlatan.

chary ADJ. cautious; sparing or restrained about giving. A prudent, thrifty New Englander, DeWitt
was as chary of investing money in junk bonds as he was chary of paying people unnecessary
compliments.

Word List 9 chasten—comeuppance

chasten V. discipline; punish in order to correct. Whom God loves, God chastens.

chastise V. punish. “Spare the rod and spoil the child” was Miss Watson’s motto: she relished
whipping Huck with a birch rod to chastise him.

chauvinist N. blindly devoted patriot. A chauvinist cannot recognize any faults in his country, no
matter how flagrant they may be. Likewise, a male chauvinist cannot recognize his bias in favor of
his own sex, no matter how flagrant that may be. chauvinistic, ADJ.

check V. (1) stop motion; (2) curb or restrain. Thrusting out her arm, Grandma checked Bobby’s
lunge at his sister. ““Young man,” she said, “you’d better check your temper.”

checkered ADJ. marked by changes in fortune. During his checkered career, he had lived in palatial
mansions and in dreary boardinghouses.

chicanery N. trickery; deception. Those sneaky lawyers misrepresented what occurred, made up all
sorts of implausible alternative scenarios to confuse the jurors, and in general depended on
chicanery to win the case.

chide V. scold. Grandma began to chide Steven for his lying.



chimerical ADJ. fantastically improbable; highly unrealistic; imaginative. As everyone expected,
Ted’s chimerical scheme to make a fortune by raising ermines in his backyard proved a dismal
failure.

chisel v. (1) swindle or cheat; (2) cut with a chisel. That crook chiseled me out of a hundred dollars
when he sold me that “marble” statue he’d chiseled out of some cheap hunk of rock.

chivalrous ADIJ. courteous; faithful; brave. Chivalrous behavior involves noble words and good
deeds.

chronic ADJ. long established as a disease. The doctors were finally able to attribute his chronic
headaches and nausea to traces of formaldehyde gas in his apartment.

chronicle V. report; record (in chronological order). The gossip columnist was paid to chronicle the
latest escapades of the socially prominent celebrities. also N.

cipher N. secret code. Lacking his code book, the spy was unable to decode the message sent to
him in cipher.

cipher N. nonentity; worthless person or thing. She claimed her ex-husband was a total cipher and
wondered why she had ever married him.

circuitous ADJ. roundabout. To avoid the traffic congestion on the main highways, she took a
circuitous route. circuit, N.

circumlocution N. indirect or roundabout expression. He was afraid to call a spade a spade and
resorted to circumlocutions to avoid direct reference to his subject.

circumscribe V. limit; confine. School regulations circumscribed Elle’s social life: she hated
having to follow rules that limited her activities.

circumspect ADJ. prudent; cautious. As the trial date draws near, defendants and their lawyers
become increasingly circumspect about their comments, for fear that reports of what they have said
might prejudice the outcome.

circumvent V. outwit; baffle. In order to circumvent the enemy, we will make two preliminary
attacks in other sections before starting our major campaign.

cite V. (1) refer to or quote, especially to justify a position; (2) praise; (3) summon someone before
a court. When asked to say why she supported vaccinating children against polio, Rosemary cited
several reports of dangerous new outbreaks of this once nearly eliminated disease. The mayor cited
the volunteers of Hook & Ladder Company 1 for their heroism in extinguishing the recent fire.
Although Terry was cited for contempt of court, he never went to jail.

civil ADJ. (1) having to do with citizens or the state; (2) courteous and polite. Although Internal
Revenue Service agents are civil servants, they are not always civil to suspected tax cheats.

clamor N. noise. The clamor of the children at play outside made it impossible for her to take a
nap. also v.

clemency N. disposition to be lenient; mildness, as of the weather. The lawyer was pleased when
the case was sent to Judge Smith’s chambers because Smith was noted for her clemency toward
first offenders.

clench V. close tightly; grasp. “Open wide,” said the dentist, but Clint clenched his teeth even more
tightly than before.

cliché N. (1) phrase dulled in meaning by repetition; (2) trite theme. In your writing, avoid using
clichés like “sadder but wiser” and “old as the hills.” Once a novel item on restaurant menus,
blackened seafood dishes are now just another gastronomic cliché.

clientele N. body of customers. The rock club attracted a young, stylish clientele.



climactic ADJ. relating to the highest point. When he reached the climactic portions of the book, he
could not stop reading. climax, N.

clip N. section of filmed material. Phil’s job at Fox Sports involved selecting clips of the day’s
sporting highlights for later broadcast. also v.

clique N. small exclusive group. Fitzgerald wished that he belonged to the clique of popular
athletes and big men on campus who seemed to run Princeton’s social life.

clout N. great influence (especially political or social). Gatsby wondered whether he had enough
clout to be admitted to the exclusive club.

coagulate V. thicken; congeal; clot. Even after you remove the pudding from the burner, it will
continue to coagulate as it stands; therefore, do not overcook the pudding, lest it becomes too
thick.

coalesce V. combine; fuse. The brooks coalesce into one large river. When minor political parties
coalesce, their coalescence may create a major coalition.

coalition N. partnership; league; union. The Rainbow Coalition united people of all races in a
common cause.

coddle V. to treat gently. Don’t coddle the children so much; they need a taste of discipline.

codify V. arrange (laws, rules) as a code; classify. We need to take the varying rules and regulations
of the different health agencies and codify them into a national health code.

coercion N. use of force to get someone to obey. The inquisitors used both physical and
psychological coercion to force Joan of Arc to deny that her visions were sent by God. coerce, V.

cogent ADJ. convincing. It was inevitable that David chose to go to Harvard: he had several cogent
reasons for doing so, including a full-tuition scholarship. Katya argued her case with such cogency
that the jury had to decide in favor of her client.

cogitate V. think over. Cogitate on this problem; the solution will come.

cognitive ADJ. having to do with knowing or perceiving; related to the mental processes. Though
Jack was emotionally immature, his cognitive development was admirable; he was very advanced
intellectually.

cognizance N. knowledge. During the election campaign, the two candidates were kept in full
cognizance of the international situation.

cohere V. stick together. Solids have a greater tendency to cohere than liquids.

cohesion N. tendency to keep together. A firm believer in the maxim “Divide and conquer,” the evil
emperor, by means of lies and trickery, sought to disrupt the cohesion of the federation of free
nations.

coin V. (1) make coins; (2) invent or fabricate. Mints coin good money; counterfeiters coin fakes.
Slanderers coin nasty rumors; writers coin words. A neologism is an expression that’s been newly
coined.

coincidence N. two or more things occurring at the same time by chance. Was it just a coincidence
that John and she had chanced to meet at the market for three days running, or was he deliberately
trying to seek her out? coincidental, ADJ.

collaborate V. work together. Three writers collaborated in preparing this book.

collate V. examine in order to verify authenticity; arrange in order. They collated the newly found
manuscripts to determine their age.

collateral N. security given for loan. The sum you wish to borrow is so large that it must be secured
by collateral.



colloquial ADJ. pertaining to conversational or common speech. Some of the less formal reading
passages on the SAT have a colloquial tone that is intended to make them more appealing to
students.

collusion N. conspiring in a fraudulent scheme. The swindlers were found guilty of collusion.
colossal ADJ. huge. Radio City Music Hall has a colossal stage.

comeuppance N. rebuke; deserts. After his earlier rudeness, we were delighted to see him get his
comeuppance.

Word List 10 commandeer—confound

commandeer V. to draft for military purposes; to take for public use. The policeman
commandeered the first car that approached and ordered the driver to go to the nearest hospital.

commemorate V. honor the memory of. The statue of the Minute Man commemorates the valiant
soldiers who fought in the Revolutionary War.

commensurate ADJ. equal in extent. Your reward will be commensurate with your effort.

commiserate V. feel or express pity or sympathy for. Her friends commiserated with the widow.

commodious ADIJ. spacious and comfortable. After sleeping in small roadside cabins, they found
their hotel suite commodious.

communal ADJ. held in common; of a group of people. When they were divorced, they had trouble
dividing their communal property.

compact N. agreement; contract. The signers of the Mayflower Compact were establishing a form
of government.

compact ADJ. tightly packed; firm; brief. His short, compact body was better suited to wrestling
than to basketball.

comparable ADJ. similar. People whose jobs are comparable in difficulty should receive
comparable pay.

compatible ADJ. harmonious; in harmony with. They were compatible neighbors, never quarreling
over unimportant matters. compatibility, N.

compelling ADJ. overpowering; irresistible in effect. The prosecutor presented a well-reasoned
case, but the defense attorney’s compelling arguments for leniency won over the jury.

compensatory ADJ. making up for; repaying. Can a compensatory education program make up for
the inadequate schooling he received in earlier years?

compile V. assemble; gather; accumulate. We planned to compile a list of the words most
frequently used on SAT examinations.

complacency N. self-satisfaction; smugness. Full of complacency about his latest victories, he
looked smugly at the row of trophies on his mantelpiece. complacent, ADJ.

complement N. (1) something that completes or fills up; (2) number or quantity needed to make
something complete. During the eighteenth century, fashionable accessories became an important
complement to a lady’s attire; without her proper fan and reticule, her outfit was incomplete.
Gomer had the usual complement of eyes and ears, two of each.

complement V. complete; consummate; make perfect. The waiter recommended a glass of port to
complement the cheese.



complementary ADJ. serving to complete something. John and Lisa’s skills are complementary:
he’s good at following a daily routine, while she’s great at improvising and handling emergencies.
Together they make a great team.

compliance N. (1) readiness to yield; (2) conformity in fulfilling requirements. Bullheaded Bill was
not noted for easy compliance with the demands of others. As an architect, however, Bill
recognized that his design for the new school had to be in compliance with the local building code.

compliant ADJ. yielding. Because Joel usually gave in and went along with whatever his friends
desired, his mother worried that he might be too compliant.

complicity N. participation; involvement. You cannot keep your complicity in this affair secret very
long; you would be wise to admit your involvement immediately.

component N. element; ingredient. I wish all the components of my stereo system were working at
the same time.

composure N. mental calmness. Even the latest work crisis failed to shake her composure.

compound N. (1) something composed of the union of separate parts or elements; (2) walled-in
area containing separate buildings. As a chemical compound, a water molecule contains one
oxygen and two hydrogen atoms linked by covalent bonds. The Kennedy Compound consists of
three houses on six fenced-in acres of waterfront property on Cape Cod in Hyannis Port,
Massachusetts.

compound V. (1) compose; (2) combine ingredients; (3) make something bad worse. Her style was
compounded of elements drawn from Silverstein, Carroll, and Lear, whose verses she imitated.
Once, doctors compounded their own medicines, using a mortar and pestle to grind the ingredients.
Trying to run away from fear only compounds the problem; the only way to overcome fear is to
tackle the problem head-on.

comprehensive ADJ. thorough; inclusive. This book provides a comprehensive review of verbal and
math skills for the SAT.

comprise V. include; consist of. If the District of Columbia were to be granted statehood, the
United States of America would comprise fifty-one states, not just fifty.

compromise V. (1) adjust or settle by making mutual concessions; (2) endanger the interests or
reputation of. Sometimes the presence of a neutral third party can help adversaries compromise
their differences. Unfortunately, you’re not neutral; therefore, your presence here compromises our
chances of reaching an agreement. also N.

compute V. reckon; calculate. He failed to compute the interest, so his bank balance was not
accurate. computation, N.

concede V. (1)acknowledge something to be true; (2) admit defeat; (3) grant; (4) award. Despite all
the evidence Monica had assembled, Mark refused to concede that she was right. Although it was
clear that his opponent had won, for two weeks after the election Senator Foghorn refused to
concede defeat. When were American women finally conceded full voting rights?

conceit N. (1) vanity or self-love; (2) whimsical idea; extravagant metaphor. Although Jack was
smug and puffed up with conceit, he was an entertaining companion, always expressing himself in
amusing conceits and witty turns of phrase.

concentration N. (1) focusing one’s total attention; (2) gathering; cluster; (3) relative amount of a
substance. As Ty filled in the bubbles on his answer sheet, he frowned in concentration. Oakland
has one of the largest concentrations of Tagalog speakers in California. Fertilizers contain high
concentrations of nitrogen to help promote the growth of crops.

concentric ADJ. having a common center. The target was made of concentric circles.



conception N. (1) beginning; (2) forming of an idea. From its conception in 2005, the research
project ran into serious problems. I had no conception of how serious the problems had grown
until I visited the project in 2015.

concerted ADJ. (1) mutually agreed on; (2) done together. All the Girl Scouts made a concerted
effort to raise funds for their annual outing. When the movie star appeared, his fans let out a
concerted sigh.

concession N. (1) something granted in response to a demand; (2) acknowledgment; (3) preferential
rate; (4) right granted to use land, property, etc., for a specific purpose. Before they could reach an
agreement, both sides had to make certain concessions. Signing up for marital counseling is not a
concession of failure; it is a commitment to do your best to make the marriage a success. The
government intended its recent tax concessions to help subsidize homeowners through lower tax
rates. California’s Shell Oil Company was granted the parking concession for the 1915 World’s
Fair.

conciliatory ADJ. reconciling; soothing. She was still angry despite his conciliatory words.
conciliate, V.

concise ADJ. brief and compact. When you define a new word, be concise: the shorter the
definition, the easier it is to remember.

conclusive ADJ. decisive; ending all debate. When the stolen books turned up in John’s locker, we
finally had conclusive evidence of the identity of the mysterious thief.

concoct V. prepare by combining; make up in concert. How did the inventive chef ever concoct
such a strange dish? concoction, N.

concord N. harmony; agreement between people or things. Watching Tweedledum and Tweedledee
battle, Alice wondered at their lack of concord.

concrete ADJ. (1) physical or material in nature, as opposed to abstract; (2) real; (3) specific. The
word “boy” is concrete; the word “boyhood” is abstract. Unless the police turn up some concrete
evidence of his guilt, we have no case against him. I don’t have time to listen to vague pitches;
come up with a concrete proposal, and then we can talk.

concur V. (1) express agreement with an opinion; (2) happen together. Justice Sotomayor wrote a
minority opinion because she did not concur with the reasoning of her fellow justices. Sunday was
both Mother’s Day and Sally’s graduation: it was a happy coincidence that the two events
concurred.

condemn V. (1) censure; (2) sentence; (3) force or limit to a particular state. In My Cousin Vinnie,
Vinnie’s fiancée condemned Vinnie for mishandling his cousin Tony’s defense. If Vinnie didn’t do
a better job defending Tony, the judge would condemn Tony to death, and Vinnie would be
condemned to cleaning toilets for a living.

condense V. (1) make more compact or dense; (2) shorten or abridge; (3) reduce into a denser
form. If you squeeze a slice of Wonder Bread, taking out the extra air, you can condense it into a
pellet the size of a sugar cube. If you cut out the unnecessary words from your essay, you can
condense it to a paragraph. As the bathroom cooled down, the steam from the shower condensed
into droplets of water.

condescend V. act conscious of descending to a lower level; patronize. Though Jill had been a star
softball player in college, when she played a pickup game at the park she never condescended to
her less experienced teammates. condescension, N.

condone V. overlook; forgive; give tacit approval; excuse. Unlike Widow Douglass, who condoned
Huck’s minor offenses, Miss Watson did nothing but scold.



conducive ADIJ. contributive; tending to. Rest and proper diet are conducive to good health.

confine V. shut in; restrict. The terrorists had confined their prisoner in a small room. However,
they had not chained him to the wall or done anything else to confine his movements further.
confinement, N.

confirm V. corroborate; verify; support. | have several witnesses who will confirm my account of
what happened.

confiscate V. seize; commandeer. The army confiscated all available supplies of uranium.

conformity N. (1) state of obeying regulations, standards; (2) behavior that matches the behavior of
most others in a group. In conformity with the by-laws of the society, I am calling for a special
election. Be grateful for the oddballs who defy convention and break through the culture of
conformity to go their own unique way.

confound V. confuse; puzzle. No mystery could confound Sherlock Holmes for long.

Word List 11 confrontation—corrosive

confrontation N. act of facing someone or something; encounter, often hostile. Morris hoped to
avoid any confrontations with his ex-wife, but he kept on running into her at the health club. How
would you like to confront someone who can bench press 200 pounds? confront, V.;
confrontational, ADJ.

congenial ADJ. pleasant; friendly. My father loved to go out for a meal with congenial companions.

congenital ADJ. existing at birth. Were you born stupid, or did you just turn out this way? In other
words, is your idiocy congenital or acquired? Doctors are able to cure some congenital deformities
such as cleft palates by performing operations on infants.

conglomeration N. mass of material sticking together. In such a conglomeration of miscellaneous
statistics, it was impossible to find a single area of analysis.

congruent ADJ. in agreement; corresponding. In formulating a hypothesis, we must keep it
congruent with what we know of the real world; it cannot disagree with our experience.

conjecture V. surmise; guess. Although there was no official count, the organizers conjectured that
more than 10,000 marchers took part in the March for Peace. also N.

conjure V.summon a devil; practice magic; imagine or invent. Sorcerers conjure devils to appear.
Magicians conjure white rabbits out of hats. Political candidates conjure up images of reformed
cities and a world at peace.

connivance N. assistance; pretense of ignorance of something wrong; permission to offend. With
the connivance of his friends, he plotted to embarrass the teacher. connive, v.

connoisseur N. person competent to act as a judge of art, etc.; a lover of an art. She had developed
into a connoisseur of fine china.

connotation N. suggested or implied meaning of an expression. Foreigners frequently are unaware
of the connotations of the words they use.

conscientious ADJ. scrupulous; careful. A conscientious editor, she checked every definition for its
accuracy.

consecrate V. dedicate; sanctify. She consecrated her life to public service.



consensus N. general agreement. Every time the garden club members had nearly reached a
consensus about what to plant, Mistress Mary, quite contrary, disagreed.

consistency N. (1) absence of contradictions; (2) dependability; (3) degree of thickness. Sherlock
Holmes judged explanations on their consistency: preferring them to include no improbabilities.
Show up every day and do your job: consistency in performance is the mark of a good employee.
If the pea soup is too thick, add some stock until it reaches the consistency you want.

consolidation N. unification; process of becoming firmer or stronger. The recent consolidation of
several small airlines into one major company has left observers of the industry wondering
whether room still exists for the “little guy” in aviation. consolidate, V.

conspicuous ADJ. easily seen; noticeable; striking. Janet was conspicuous both for her red hair and
for her height.

conspiracy N. treacherous plot. Brutus and Cassius joined in the conspiracy to kill Julius Caesar.
conspire, V.

constituent N. supporter. The congressman received hundreds of letters from angry constituents
after the Equal Rights Amendment failed to pass.

constraint N. compulsion; repression of feelings. There was a feeling of constraint in the room
because no one dared to criticize the speaker. constrain, V.

construe V. explain; interpret. If I construe your remarks correctly, you disagree with the theory
already advanced.

contagion N. infection. Fearing confagion, they took great steps to prevent the spread of the
disease.

contaminate V. pollute. The sewage system of the city so contfaminated the water that swimming
was forbidden.

contemporary N. person belonging to the same period. Though Charlotte Bronté and George Eliot
were contemporaries, the two novelists depicted their Victorian world in markedly different ways.
also ADJ.

contempt N. scorn; disdain. The heavyweight boxer looked on ordinary people with contempt,
scorning them as weaklings who couldn’t hurt a fly. We thought it was contemptible of him to be
contemptuous of people for being weak.

contend V. (1) argue earnestly; (2) struggle in rivalry. Sociologist Harry Edwards contends that
some colleges exploit young African American athletes, supporting them as athletes contending
against one another in sports, but failing to support them as students working toward a degree.

contention N. (1) angry disagreement; (2) point made in a debate or an argument; (3) competition.
Some people are peacemakers; others seek out any excuse for quarrels and contention. It is our
contention that, if you follow our tactics, you will boost your score on the SAT. Through his editor,
Styron learned that he was in contention for the National Book Award.

contentious ADJ. quarrelsome. Disagreeing violently with the referees’ ruling, the coach became so
contentious that they threw him out of the game.

contest V. dispute. The defeated candidate attempted to contest the election results.

context N. writings preceding and following the passage quoted. Because these lines are taken out
of context, they do not convey the message the author intended.

contingent ADJ. dependent on; conditional. Caroline’s father informed her that any raise in her
allowance was contingent on the quality of her final grades. contingency, N.

contingent N. group that makes up part of a gathering. The New York contingent of delegates at the
Democratic National Convention was a boisterous, sometimes rowdy lot.



contract V. (1) compress or shrink; (2) establish by agreement; (3) incur an obligation; (4) catch a
disease. Warm metal expands; cold metal contracts. During World War 11, Germany contracted an
alliance with Italy and Japan. To pay for his college education, James contracted a debt of
$20,000. If you think you have contracted an infectious disease, see your doctor.

contrived ADJ. forced; artificial; not spontaneous. Feeling ill at ease with his new in-laws, James
made a few contrived attempts at conversation and then retreated into silence.

controvert V. oppose with arguments; attempt to refute; contradict. The witness’s testimony was so
clear and her reputation for honesty so well-established that the defense attorney decided it was
wiser to make no attempt to controvert what she said.

convene V. assemble. Because of the need to enact legislation, the governor ordered the legislature
to convene in special session by January 15.

convention N. social or moral custom; established practice. Flying in the face of convention,
George Sand shocked society by taking lovers and wearing men’s clothes.

conventional ADJ. ordinary; typical. His conventional upbringing left him wholly unprepared for
his wife’s eccentric family.

converge V. approach; tend to meet; come together. On January 21, 2017, women from all over the
United States converged on Washington, D.C., for the historic Women’s March on Washington.

converse N. opposite. The inevitable converse of peace is not war but annihilation.

converse V. chat; talk informally. Eva was all ears while Lulu and Lola conversed. Wasn’t it rude
of her to eavesdrop on their conversation? conversation, N.

convert N. one who has adopted a different religion or opinion. On his trip to Japan, though the
President spoke at length about the virtues of American automobiles, he made few converts to his
beliefs. also v.

conviction N. judgment that someone is guilty of a crime; strongly held belief. Even her conviction
for murder did not shake Peter’s conviction that Harriet was innocent of the crime.

convoluted ADJ. coiled around; involved; intricate. The new tax regulations are so convoluted that
even accountants have trouble following their twists and turns.

copious ADJ. plentiful. She had copious reasons for rejecting the proposal.

corollary N. consequence; accompaniment. Brotherly love is a complex emotion, with sibling
rivalry its natural corollary.

corporeal ADIJ. bodily; material. The doctor had no patience with spiritual matters: his job was to
attend to his patients’ corporeal problems, not to minister to their souls.

correlation N. mutual relationship. He sought to determine the correlation that existed between
ability in algebra and ability to interpret reading exercises. correlate, V., N.

corroborate V. confirm; support. Though Huck was quite willing to corroborate Tom’s story, Aunt
Polly knew better than to believe either of them.

corrode V. destroy by chemical action. The girders supporting the bridge corroded so gradually
that no one suspected any danger until the bridge suddenly collapsed. corrosion, N.

corrosive ADJ. eating away by chemicals or disease. Stainless steel is able to withstand the effects
of corrosive chemicals. corrode, V.

Word List 12 cosmopolitan—defiance



cosmopolitan ADJ. sophisticated. Her years in the capitol had transformed her into a cosmopolitan
young woman highly aware of international affairs.

countenance N. face. When Jose saw his newborn daughter, a proud smile spread across his
countenance.

countenance V. approve; tolerate. He refused to countenance such rude behavior on their part.

countermand V. cancel; revoke. The general countermanded the orders issued in his absence.

counterpart N. a thing that completes another; things very much alike. Night and day are
counterparts, complementing one another.

coup N. highly successful action or sudden attack. As the news of his coup spread throughout Wall
Street, his fellow brokers dropped by to congratulate him.

couple V. join; unite. The Flying Karamazovs couple expert juggling and amateur joking in their
nightclub act.

covenant N. agreement. We must comply with the terms of the covenant.

covert ADJ. secret; hidden; implied. Investigations of the Central Intelligence Agency and other
secret service networks reveal that such covert operations can get out of control.

craftiness N. slyness; trickiness. In many Native American legends, the coyote is the clever
trickster, the embodiment of craftiness. crafty, N.

credence N. belief. Do not place any credence in his promises.

credibility N. believability. Because the candidate had made some pretty unbelievable promises, we
began to question the credibility of everything she said.

credo N. creed. [ believe we may best describe his credo by saying that it approximates the Golden
Rule.

credulity N. belief on slight evidence; gullibility; naiveté. Con artists take advantage of the
credulity of inexperienced investors to swindle them out of their savings. credulous, ADJ.

creed N. system of religious or ethical belief. Any loyal American’s creed must emphasize love of
democracy.

criterion N. standard used in judging. What criterion did you use when you selected this essay as
the prizewinner? criteria, N. PL.

crux N. crucial point. This is the crux of the entire problem: everything centers on its being
resolved.

cryptic ADJ. mysterious; hidden; secret. Thoroughly baffled by Holmes’s cryptic remarks, Watson
wondered whether Holmes was intentionally concealing his thoughts about the crime.

culminate V. attain the highest point; climax. George Bush’s years of service to the Republican
Party culminated in his being chosen as the Republican candidate for the presidency. His
subsequent inauguration as President of the United States marked the culmination of his political
career.

culpable ADJ. deserving blame. Corrupt politicians who condone the activities of the gamblers are
equally culpable.

cumulative ADJ. growing by addition. Vocabulary building is a cumulative process: as you go
through your flashcards, you will add new words to your vocabulary, one by one.

cursory ADJ. casual; hastily done. Because a cursory examination of the ruins indicates the
possibility of arson, we believe the insurance agency should undertake a more extensive
investigation of the fire’s cause.



curtail V. shorten; reduce. When Herb asked Diane for a date, she said she was really sorry she
couldn’t go out with him, but her dad had ordered her to curtail her social life.

cynical ADIJ. skeptical or distrustful of human motives. Cynical from birth, Sidney was suspicious
whenever anyone gave him a gift “with no strings attached.” cynic, N.

daunt V. intimidate; frighten. “Boast all you like of your prowess. Mere words cannot daunt me,”
the hero answered the villain.

dauntless ADJ. bold. Despite the dangerous nature of the undertaking, the dauntless soldier
volunteered for the assignment.

dawdle V. loiter; waste time. We have to meet a deadline so don’t dawdle; just get down to work.

deadlock N. standstill; stalemate. Because negotiations had reached a deadlock, some of the
delegates had begun to mutter about breaking off the talks. also v.

dearth N. scarcity. The dearth of skilled labor compelled the employers to open trade schools.

debacle N. sudden downfall; complete disaster. In the Airplane movies, every flight turns into a
debacle, with passengers and crew members collapsing, engines falling apart, and carry-on
baggage popping out of the overhead bins.

debilitate v. weaken; enfeeble. Michael’s severe bout of the flu debilitated him so much that he
was too tired to go to work for a week.

debunk V. expose as false, exaggerated, worthless, etc.; ridicule. Pointing out that he consistently
had voted against strengthening anti-pollution legislation, reporters debunked the candidate’s claim
that he was a fervent environmentalist.

decadence N. decay. The moral decadence of the people was reflected in the lewd literature of the
period.

decelerate V. slow down. Seeing the emergency blinkers in the road ahead, he decelerated quickly.

decimate V. kill, usually one out of ten. We do more to decimate our population in automobile
accidents than we do in war.

decipher V. interpret secret code. Lacking his code book, the spy was unable to decipher the
scrambled message sent to him from the KGB.

decorum N. propriety; orderliness and good taste in manners. Even the best-mannered students
have trouble behaving with decorum on the last day of school. decorous, ADJ.

decoy N. Iure or bait. The wild ducks were not fooled by the decoy. also v.

decrepit ADJ. worn out by age. The decrepit car blocked traffic on the highway. decrepitude, N.

decry V. express strong disapproval of; disparage. The founder of the Children’s Defense Fund,
Marian Wright Edelman, strongly decries the lack of financial and moral support for children in
America today.

deducible ADJ. derived by reasoning. If we accept your premise, your conclusions are easily
deducible.

deface V. mar; disfigure. If you deface a library book, you will have to pay a hefty fine.

defame V. harm someone’s reputation; malign; slander. If you try to defame my good name, my
lawyers will see you in court. If rival candidates persist in defaming one another, the voters may
conclude that all politicians are crooks. defamation, N.

default N. failure to act. When the visiting team failed to show up for the big game, they lost the
game by default. When Jack failed to make the payments on his Jaguar, the dealership took back
the car because he had defaulted on his debt. default, v.



defeatist ADJ. attitude of one who is ready to accept defeat as a natural outcome. If you maintain
your defeatist attitude, you will never succeed. also N.

defection N. desertion. What prompted the recent defection of three lawmakers from their political
party?

defer v. (1) delay until later; (2) exempt temporarily. In wartime, some young men immediately
volunteer to serve; others defer making plans until they hear from their draft boards. During the
Vietnam War, many young men, hoping to be deferred, requested student deferments.

defer v. give in respectfully; submit. When it comes to making decisions about purchasing
software, we must defer to Michael, our computer guru; he gets the final word. Michael, however,
can defer these questions to no one; only he can decide.

deference N. (1) courteous regard for another’s wishes; (2) respect owed to a superior. In deference
to the minister’s request, please do not take photographs during the wedding service. As the
Bishop’s wife, Mrs. Proudie expected the wives of the lesser clergy to treat her with due deference.

defiance N. refusal to yield; resistance. When John reached the “terrible two’s,” he responded to
every parental request with howls of defiance. defy, v.

Word List 13 definition—detrimental

definition N. (1) statement of a word’s exact meaning; (2) clarity of sound or image being
reproduced; (3) distinctness of outlines, boundaries. This word list gives three definitions for the
word “definition.” The newest flat screen monitors have excellent resolution and amazing color
definition. The gym’s fitness program includes specific exercises to improve definition of the
abdominal muscles.

definitive ADIJ. final; complete. Carl Sandburg’s Abraham Lincoln may be regarded as the definitive
work on the life of the Great Emancipator.

deflect V. turn aside. His life was saved when his cigarette case deflected the bullet.

deft ADJ. neat; skillful. The deft waiter uncorked the champagne without spilling a drop.

defunct ADJ. dead; no longer in use or existence. The lawyers sought to examine the books of the
defunct corporation.

defuse V. (1) remove the fuse of a bomb; (2) reduce or eliminate a threat. Police negotiators are
trained to defiise dangerous situations by avoiding confrontational language and behavior.

degenerate v. become worse; deteriorate. As the fight dragged on, the champion’s style
degenerated until he could barely keep on his feet.

delete V. erase; strike out. Less is more: if you delete this paragraph, your whole essay will have
greater appeal.

deleterious ADJ. harmful. If you believe that smoking is deleterious to your health (and the
Surgeon General certainly does), then quit!

deliberate V. consider; ponder. Offered the new job, she asked for time to deliberate before she
told them her decision.

delineate V. portray; depict; sketch. Using only a few descriptive phrases, Austen delineates the
character of Mr. Collins so well that we can predict his every move. delineation, N.



delude V. deceive. His mistress may have deluded herself into believing that he would leave his
wife and marry her.

deluge N. flood; rush. When we advertised the position, we received a deluge of applications.

delusion N. false belief; hallucination. Don suffers from delusions of grandeur: he thinks he’s a
world-famous author when he’s published just one paperback book.

delve V. dig; investigate. Delving into old books and manuscripts is part of a researcher’s job.

demagogue N. person who appeals to people’s prejudice; false leader of people. Pretending to
espouse the cause of the common people, he was a skilled demagogue, expertly manipulating the
press and social media to appeal to people’s prejudices rather than to their reason.

demean V. degrade; humiliate. Standing on his dignity, he refused to demean himself by replying
to the offensive letter. If you truly believed in the dignity of labor, you would not think it would
demean you to work as a janitor.

demeanor N. behavior; bearing. His sober demeanor quieted the noisy revelers.

demur V. o